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Na uvod

Vychova, r0zvoj viery, ako aj iné pedagogické otazky su témami, ktoré sa dostali do popredia
s pokracujicim vyvojom pandémie ajej vplyvom na kazdodenny zivot jednotlivcov aj
krest'anskych cirkvi na Slovensku. Tie maju presah na katechézu vsetkych vekovych kategorii v
prostredi, kde musia pedagdégovia a kazatelia vo svojej ucitel'skej a vychovavatel'skej role hl'adat’
nové metddy prace a vplyvu na zdravy rozvoj a sebarozvoj. Tato téma akceleruje v katechetickych
stadiach pani profesorky D. Hanesovej, pani docentky V. Soltésovej a doktoranda K.
Diamantopolousa. Rozvoj detskej viery uzko stvisi s témou Jezisovej vychovy a sebavychovy
a prinasaju tak spolu ddlezité impulzy ku pedagdgii v sucasnej dobe.

Velmi aktudlnou témou sa zaobera M. Zurek, ktory prindsa podnety tykajuce sa syndromu
vyhorenia duchovenskych pracovnikov. Jedna sa o sucast’ pastoracie tych, ktori pracuju ako
zametnanci alebo dobrovolnici v profesiach, ktorych neoddelite'nou sti¢ast'ou je praca s 'ud'mi.
Pén profesor P. Hanes spolu s M. Milanom kriticky analyzuju vedecka pracu vybranych autorov
Vv suvislosti s postmarxizmom a osobnostou apostola Pavla. Kratsie texty v zadvere druhého Cisla
v roku 2021 prinasaju abstrakty z konferenénich prispevkov Dr. P. Malika zamerané na biblistiku
a recenziu doc. V. Soltésovej na dizertatni pracu zaoberajiicu sa komparaciou krestanskej misie
v zahrani¢i a na Slovensku. Podnety ztychto prispevkov opakovane spajaji tedriu a prax,
teoretickll a prakticku teologiu, v ich vzajomnom prepojeni a jasne opisanych suvislostiach.

Doc. PaedDr. Viktéria SoLTESOVA, PhD.
zostavovatel Cisla

Pedagogicka fakulta UMB

Katedra teologie a katechetiky

Banska Bystrica



Studie

Miesto Pisma, tradicie, skiisenosti a rozumu v rozvoji detskej viery

Dana HANESOVA

Abstrakt

Autorka prinasa niekol’ko vysledkov z kvalitativneho vyskumu detskych konceptov modlitby
aviery v Pana Boha, pricom nadvizuje na myslienku tzv. wesleyanskyho $tvoruholnika, ktora
rezonuje v monografii Pavla Prochazku ,,Teologické principy v cirkevnej edukacii®. Ako ukazuju
vyroky deti vo veku 6-10 rokov, v ich viere mozno vidiet’ symbidzu vsetkych Styroch zloziek zivej
viery: Pismo ako zaklad informacii o Bohu a poznania jeho dicla, prostredie tradicie zvestovania
Bozieho slova v ramci cirkvi a rodiny, osobnu sktsenost’ s transcendentnym Bohom a schopnost’
reflektovat’ a rozumne uvazovat’ o Bozich ¢inoch.

Krlacdové slova: dieta, mladsi Skolsky vek, vyskum, Wesley, zivd viera, Pismo, tradicia,
skusenost’, rozumova reflexia.

Abstract

The author brings some results from the qualitative research of children's concepts of prayer and
faith in the Lord God, while continuing the idea of the so-called Wesleyan Quadrilateral, which
resonates in Pavel Prochazka's monograph "Theological Principles in Church Education”. As the
children's statements show, a symbiosis of all four components of living faith can be seen in their
faith: the Scripture as the basis of information about God and knowing Him and his work, the
environment of the tradition of proclaiming God's word within the church and family, personal
experience with the transcendent God, and the ability to reflect and logically reflect on God's
deeds.

Keywords: child, younger school age, research, Wesley, living faith, Scriptures, tradition,
experience, logical reflection.

Uvod

Co je skutoénym , jadrom* krest'anskej viery? Jubilujuci profesor teoldgie ThDr. Pavel Prochézka,
PhD. predstavil odpoved’ na tito otdzku vo svojom prehl'adnom diele, venovanom problematike
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cirkevnej edukécie s nazvom Teologické principy v cirkevnej edukdcii*. Tato publikacia z r. 2002
sprevada uz 3. desatrocie katechétov, Studentov katechetiky a vyskumnikov v oblasti katechézy,
vratane autorky tohto prispevku. Autor svoju tretiu kapitolu Dynamika viery a edukdcia za¢ina
odkazom z The Book of Discipline of the United Methodist Church, ktory pregnantne vyjadruje
Wesleyho odkaz vzhl'adom na otdzku podstaty zvnutornenej krest’anskej viery: ,,Wesley veril, Ze
zivé jadro krestanskej viery bolo zjavené v Pisme svitom, osvetluje sa tradiciou, ozivuje sa
Vv osobnej skiisenosti a potvrdzuje sa rozumom. 2

V naSom prispevku prinesieme niekol’ko konkrétnych ukazok vyrokov, tykajtcich sa krest'anskej
viery, deti vo veku 6-10 rokov, ziskanych na zaklade kvalitativneho empirického vyskumu, v
ktorych je mozno rozpoznat’ pritomnost’ vSetkych Styroch spominanych sucasti ‘zivej* viery, tzv.
,Wesleyan Quadrilateral*3: pritomnost’ biblickych informacii o Bohu ajeho Synovi JeZiSovi
Kristovi ako osobnom Spasitel'ovi v Biblii; vyu¢ovanych podl'a/ a v réznych cirkevnych tradiciach
- vratane rodinnych bohosluzieb a osobnych dialégov medzi rodicmi/starymi rodi¢mi a det'mi; na
zaklade ¢oho dochadza pod vplyvom Ducha Svitého k osobnej sktsenosti dietat’a. Deti zaroven
dokazu o svojej viere v krestanské doktriny a o svojich duchovnych sktsenostiach aj uvazovat,
filozovat,, ¢i lepSie povedané, teologizovat.

Vyvinové Specifika religiozity deti a prostredie veduce k rozvoju ich viery

Psychologia ndbozenstva spdja vieru v nabozenstvo s religioziou cloveka. RozliSuje medzi
zvniitornenou a vonkajskovou religiozitou®. Vonkajskova religiozita je religiozita pragmaticka, to
znamend, ze l'udia pouZzivaju naboZenstvo pre svoje vlastné ciele, je pre nich v ur€itom zmysle
uzito¢né, napr. prindsa pocit bezpecia, rozptylenie, status, a najma spolocenstvo a zmysel Zivota.
Z teologického hladiska sa takyto Clovek obracia k bohu/Bohu bez toho, ,,aby sa odvratil od
seba™. Na druhej strane zvnutornena religiozita je vlastna I'ud'om, ktori v ndbozenstve hl'adaju
svoje hodnoty a ostatné potreby s nim zosulad’uju. Typickym znakom zvnuatornenej religiozity je
pritomnost’ vlastnej skusenosti s Transcendentnom. Rozdiel medzi oboma typmi religiozity
nesuvisi natol’ko s intelektualnou uroviou, ako s mierou odovzdania sa Transcendentnému Bohu
a skusenosti s Nim. UZ u deti v mladSom Skolskom veku je mozné vypozorovat' oba druhy
religi6zneho preZivania. Americky psychiater Coles,® ktory vyse 30 rokov skiimal deti v roznych
oblastiach sveta, bol prekvapeny vyskytom a intenzitou vnutornej skusenosti deti s Bohom. Zistil,
ze deti maju hlboké vnutorné¢ duchovné potreby a tizbu po ich naplneni, a to bez ohl'adu na
prostredie, v ktorom vyrastaju. Vedia svoje duchovné skusenosti s odstupom ¢asu reflektovat

! Pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, Banska Bystrica, PF UMB, 2002, 82.

2 The Book of Discipline of the United Methodist Church, Nashville, UMC Publishing House, 1996, 68, 74.

3 Pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, 82-109.

4 Michal STRIZENEC, Sucasnd psycholégia naboZenstva, Bratislava, Iris, 2001.

5 Michal STRIZENEC, Suicasnd psycholdgia naboZenstva, 134.

& Robert CoLEs, The Spiritual Life of Children : The Inner Lives of Children, Boston, Houghton Mifflin Comp., 1990.
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a pokial’ maju vhodnt prilezitost’, dokazu komunikovat’ svoje prezivanie inym. Pokial’ boli deti
vopred, pred urcitou sktisenost'ou, informované o existencii a diele Boha a Jezisa Krista — tym, Ze
vyrastali v krest'anskej rodine a boli vodené do cirkvi, boli ich spravy o ich skusenosti religidozne
zamerané. Coles tak odlisil duchovny rozmer zivota deti od réznych psychopatogénnych
deformaécii.

Vyvin sktsenostnej religiozity alebo religioznej duchovnosti dietata bol aje predmetom
viacerych vyskumov, napr. vyskumu néaboZenského myslenia Elkindom (1978)" a Oserom
(1980)%, vyskumu rozvoja viery Westerhoffom® (1976), Fowlerom®® (1995) & Gillespiem!!
(2007), ¢&i vyskumu prieniku duchovného a moralneho vyvinu deti Peck!? (1994). Podl'a tychto
vyskumov diet'a od 68 rokov v podstate vie rozliSovat’ medzi zlym a dobrym spravanim, medzi
tym, ¢o je skutocné a Co je vymysel. Nabozenské metafory a symbolicky jazyk chape doslovne.
Dokéze vyrozpravat’ a zdiel'at’ sa so svojimi religioznymi skiisenostami, je ‘nesené® biblickymi
pribehmi®®. Viera dietat’a sa prejavuje lipnutim na doslovnom vyklade a dodrziavani moralnych
pravidiel a dogiem. Svoje reciprocné snahy ‘nie€o za nieco‘ a ‘byt’ dobrym dietatom* prenasa aj
na svoj vztah k Bohu, ktorého si predstavuje prevazne antropomorficky, a u ktorého sa snazi
ziskat’ obl'ubu svojimi religioznymi skutkami.

V prvych fazach religdzneho zivota dietat’a diet’a vo svojej viere odraza vieru rodi¢ov, resp. vieru
SirSieho pribuzenstva. Krestanska rodina je, ako zdodraziiuje aj P. Prochazkal4, ,,vyznamnym
stavebnym prvkom cirkevnej edukdcie... Dnes$na krestanskd rodina moze uskutocnovat’ edukéciu
v mnohych smeroch: navzdjom sa podopierat na ceste s Bohom, viest duchovné rozhovory,
spolocne sa modlit, spievat, c¢itat Pismo arodinné pomocky na denné Ccitanie Pisma,
povzbudzovat’ sa k h'adaniu vyznamu pridelenia ¢asu na domace biblické Stadium, vychovéavat’
deti k rozhodnutiu pre Pana JeziSa, preukazovat’ etické spravanie zalozené na krestanskej viere
atd’.“

Dalsim prostredim, ktoré ,;ma sluzit' za zaklad krestanskej vychovy a vzdelavania®, je ,,cirkevny
zbor ako komunita viery (veriacich)*'®. Ako vidno v ustnych aj pisomne zaznamenanych
tradiciach réznych cirkvi v SR, pokial’ do cirkevného spolocenstva rodicia svoje dieta mladSieho
Skolského veku privadzaju, dieta ma moznost’ osvojit’ si podstatu ucenia krestanskej viery,

" David ELKIND, The child’s reality: Three developmental themes, New York, Lawrence, 1978.

8 Fritz OsER, Stages of Religious Development, in: C. BRUSSELMANS, Toward Moral and Religious Maturity,
Morristown, Silver Burdett Company, 1980.

9 John H. WESTERHOFF, Will Your Children Have Faith?, New York, The Seabury Press, 1976.

10 James W. FOWLER, Stages of Faith. The Psychology of Human Development and the Quest for Meaning, San
Francisko, Harper, 1995.

11V, Bailey GILLESPIE, Boys and girls growing toward God, 2007. [online] [cit. 2017-07-15]
http://circle.adventist.org/files/jae/en/jae200770012407 .pdf

12 M. Scott PECK, Nevyslapanou cestou: Novd psychologie lasky, tradicnych hodnot a duchovniho ristu, Praha,
Odeon, 1994.

B V. VOLNY, Teorie stadii viry J. W. Fowlera, Olomouc, CMTF, 2003. 11s. [online] [cit. 2017-07-15]. Dostupné na
internete: www.cmtf.upol.cz/fileadmin/user_upload/CMTF/Katedra.../stadia_viry.rtf

14 pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, 117-118.

15 pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, 119.
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a Vv niektorych cirkvach je vedené aj k ich nielen rozumovému, ale aj skiisenostnému osvojeniu si.
Cirkevné kurikuld sa zameriavaju predovsetkym na oboznamovanie deti s Bibliou a biblickym
ucenim, uciac prostrednictvom rozpravania biblickych pribehov, ale aj cez krestanské piesne,
ucenie sa biblickych stati naspamit’®, s vyuzitim vietkych vhodnych didaktickych prostriedkov,
vratane audiovizudlnej techniky'” a informaénych technolégii.

Po nastupe do Skoly v 6. roku zivota sa najintezivnejSim prostredim ucenia sa o Zivote, o svete
okolo nas, o jeho vzniku, stava prave $kola. Co sa tyka informacii o krestanstve, dieta v krajinach
S tzv. denominacnym modelom vyucby nabozenskej vychovy si tieto osvojuje prave cez
nabozenskl vychovu — jeden z dvoch alternujiicich predmetov vo vzdelavacej oblasti ,,Clovek
a hodnoty* Statneho vzdelavacieho programu (pripad Slovenskej republiky). Na rozdiel od a-
teistického predmetu eticka vychova sa cez nabozensku vychovu dieta oznamuje s podstatou
nabozenstva, na ktoré ho jeho rodi¢ia na zaklade svojho presvedcenia prihlasili. Hoci niektori
nabozenski pedagogovia, ako napr. J. Hull'®, nepokladaji za demokratické, aby sa v $titnych
Skolach vyucovalo ,,do naboZenstva® (into religion) — tato ¢innost’ podla nich treba prenechat
cirkevnej edukacii, a preto odpori¢aji tzv. model ucenia sa ,,0d nabozenstva®“ (from religion)
a uenie sa ,,0 nabozenstve/-ach* (about religions); vo vicSine eurdpskych krajin maju rodicia
moznost’ v §kole spristupnit’ svojmu dietatu dal§ie uvadzanie smerom do nabozenstva, ku
ktorému maju ¢i uz formalny alebo zvnutorneny vztah. Vo viacerych krajinach, vratane
Slovenska, sa dokonca velka Cast’ pripravy napr. na konfirméciu ¢i birmovku vd’aka predmetu
nabozenska vychova preniesla do prostredia nielen cirkevnej, ale aj verejnej, Statnej Skoly.

Ulohou nabozenskej vychovy je poskytnut scitliviet dieta vo¢i Bozim pravddm, ponuknut
moznost’ osvojovania si zakladnej dovery v Boha (typicka charakteristika detskej viery v Boha
ako dovery), schopnosti spolahnut’ sa na druhych; viest' k nefalsovanému osobnému vztahu
dietat’a nielen s 'ud’'mi, ale aj s Bohom, s ktorym sa u¢i komunikovat’ na osobnej tirovni (modlitba
ako dialog) ako aj sucast’ liturgie (spolocnd modlitba, napr. Ote nas). U¢i dieta dodrziavat
biblické mravné normy; uvadza ho do kultarneho a duchovného dedicstva jeho predkov, a to
objasfiovanim duchovnych skusenosti prostrednictvom tradicii (napr. poskytuje navod, prip. aj
vysvetlenie urcitych ritualov, liturgie, symbolov). Obsahovy ramec, v ramci ktorého funguje
vacsina V stcasnosti ministerstvom Skolstva autorizovanych ndboZenskych vychov na 1.
stupni zakladnych (cirkevnych aj $tatnych) $kol v SR, je utvarany stladom S$tyroch hlavnych
predmetnych oblasti’®: Pisma Svitého, katechizmu, cirkevnymi piestiami a aj cirkevnymi dejinami
— kazdym z nich v rozsahu primeranom veku deti.

16 pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, 120, 129, 134-135.

17 Pavel PROCHAZKA, Teologické principy v cirkevnej edukdcii, 140.

18 John HuLL, Spirituality, Religion, Faith: Mapping the Territory' Youth and Policy, in The Journal of Critical
Analysis, 1999, No. 65, 48-59.

19 Jan LIGUS, Uvod do katechetiky a metodoldgie nabozenskej vychovy, Banska Bystrica, PF UMB, 2003, 96-99.
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Detské uvaZzovanie nad Bibliou v kontexte cirkevnej tradicie a ich osobna skusenost’s Bohom

Pocas uplynulej dekady sme mali moznost’ realizovat’ viacnasobne rozhovory s detmi vo veku 6-
10 rokov o podstate ich krest'anskej viery. Ako ukaZzeme na vybranych prikladoch (niZsie), deti uz
v tomto veku dokazu brat’ otazku viery v Boha vazne, dokdzu uvazovat o biblickych pravdach, na
zéklade nich usudzovat’ o spravnosti svojho spravania a vo svojom stkromi sa obracat’ na Boha
s autentickou doverou a vierou, najméd v obdobi nejakych potrieb, strachov a uzkosti, zapasov
S moralnymi narokmi a vlastnymi sklonmi a pokuSeniami, zapasov vol'by medzi dobrym a zlym
spravanim, ktoré su typické pre tento vek.

Vyskum fenomenologickej podstaty, ktory sme realizovali v 1.-4. ro¢niku (primarny stupen)
Vv kontexte cirkevného Skolstva v rokoch 2015-2017, sme zamerali na otdzky o pojmoch,
umoznujuce odhalovat’ obraz o viere/stave zvnutornenej religiozity deti. Konkrétne sme sa cca
160 deti pytali, ¢o pre nich znamena, resp. ako by ¢loveku, neznalému tychto veci, vysvetlili, ¢o
je viera, modlitba, Boh, Jezis, nebo, anjel, kostol, smrt, stastie. Detailné vysledky vypovedi deti
v 1.-2. ro¢niku boli uz spracované v monografii B. Kasadovej?°, spracovanej v ramci projektu
KEGA. Rozhovory s detmi v 3.-4. ro¢niku este neboli publikované. Na tomto mieste prinaSame
vyber z vyrokov k téme ,,Co je modlitba?*, a &iastoéne ,,Kto je Boh?“, na zéklade obsahove;
analyzy vysledkov vo vSetkych Styroch ro¢nikoch.

Ako zistili viaceri vyskumnici?!, defom nestaéi len polozit' jednu otidzku ohl'adom daného pojmu
a uspokojit’ sa s ich jednovetovou odpoved’ou?. Je nevyhnutné klast doplitujuce otazky, napr.
,,Odkial to vies?«, ,,Co to pre teba znamena?*, ,Co by bolo, keby nebolo...?“ Dévodom, preco
v rozhovoroch s detmi treba pokracovat’ v kladeni dopliujtcich otazok, je snaha vyhnut sa nizke;j
validite vyskumu, ktord bola tymito vyskumnikmi naozaj aj zistend vo viacerych pripadoch, najma
v pripade témy modlitba. Hoci v odpovediach deti boli zistené prejavy tcty a bazne vo¢i Bohu,
viacnasobne sa napokon tieto vysledky ukazali ako ‘umelé’, neodkryvajlice skutocny svet
modlitby diet'at’a. Deti boli schopné zopakovat’ naucené vety, napr. Modlitba je rozhovor s Bohom.
Pri d’alSom skiimani sa zistilo, Ze diet’a tomuto vyroku nerozumie, len ho mechanicky opakuje. Z
tohto dovodu sme realizovali pomerne rozsiahle (10-20minttové) rozhovory s malymi
skupinkami deti. Tieto boli nahravané, prepisané a po obsahovej analyze kddované a spracované
do podoby ukotvenej tedrie.

......

Bystrica, Vydavatel'stvo Univerzity Mateja Bela - Belianum, 2017.
2L N. HUMPHREY, H. HUGHES, S. HOLMES, Understanding of Prayer Among African American Children, in: Journal
of Black Psychology, 2008, 34 (3), 309-330.

......
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Podobne ako v predchadzajucich vyskumoch?®, sa mikrorozhovoroch snasou vzorkou deti
potvrdilo, ze Struktura detskej predstavy a viery v Boha je viacdimenzionalna — je intelektudlna,
ale aj moralna, skusenostno-emocionalna a estetickd. Viera v Boha u deti nastupujucich do
povinnej Skolskej dochadzky je najviac ovplyvnena vztahmi s rodi¢mi (vratane priputania,
idealizovania), ktoré si vo vztahu k Bohu reflektované. Ddsledky ustavnej starostlivosti a
dysfunkénych rodinnych vzt'ahov v ranom detstve maji tendenciu odrazit' sa v ndrocnejSom
procese hl'adania vztahu k Bohu. Detské religiézne koncepty su fragmentarne, nie systematické
a ucelené, ale z vyvinového hladiska st dolezité aj ich izolované skusenosti a myslienky o Bohu.
Najskér su ich predstavy antropomorfické, bert doslova biblické obrazy o Bozej ruke,
0 zlomenom srdci a pod. Postupne dochadza u diet'at’a ku konkretizacii vzt'ahu s Bohom. Priblizne
v 8. roku zivota dokazu deti nachadzat vo viere v Boha bezpecie pre konkrétne situacie
a vyjadrovat’ sa o vztahu s Bohom ako o vlastnom, nie sprostredkovanom. Bohu — tak ako rodi¢om
— dokézu naplno doverovat ato aj napriek tomu, Ze si uvedomuju svoju neschopnost
neprekracovat’ jeho pravidld, veria v jeho odpustanie. Citia reSpekt a uctu vo¢i Bohu. Z hl'adiska
rozvoja svojho zmyslu pre spravodlivost’ a férovost’ pokladaju Boha za spravodlivého, teSiaceho
sa, ked’ sa spravajui dobre a ktorému sa nepaci, ked’ sa spravaju zle. Vyjadrovanie sa viacerych 7—
10-ro¢nych deti o0 Bohu naznacuje realitu ponimania Boha ako ich zvnttornenej, najvyssej zZivotnej

hodnoty.

), C'oje modlitba?

Nase analyzy a hodnotenia detského porozumenia pojmu modlitba sme osadili do existujiiceho
ramca uz vysSie spominanych vyskumov detskych (pre)konceptov modlitby, aby sme predisli
mnohym uz zistenym interpretanym chybam, ktoré kritizuje napr. aj Humphrey, Hughes &
Holmes?*. Podl'a nich velkou chybou je skiimat religiézny koncept vyhradne z rozumového, t. j.
kognitivneho Piagetovho pohladu. Prikladom holistickejSieho vyskumu je Elkindov vyskumov
nabozenského myslenia?®®, podla ktorého deti vo veku 5-7 rokov demonstrovali tzv.
‘nediferencovani modlitbu’ alebo len chabé uvedomovanie si podstaty modlitby ako komunikacie
s Bohom. Avsak deti vo veku 7-9 rokov prejavili schopnost’ tzv. ‘konkrétnej modlitby’ — proshy
0 nejaké konkrétne BoZie Ciny a 0 predmety. AZ deti starSie neZ 9 rokov preukézali, Ze sa vedia
modlit’ tzv. ‘abstraktne diferencovane’, t. j. S vedomim, Zze modlitba je priama komunikacia s
Bohom, zahffiajuca vieru, myslienky a emdcie. Dal§i koncepény vyskum?® skumal vieru deti v
ucinnost’ modlitby medzi zidovskymi detmi v lzraeli: a) 5-7-rocné deti mali osvojeny
vonkajskovo-religiozny koncept modlitby (napr. vyznam oblecenia modliaceho) a verili, ze

23 E. HARMS, The Development of Religious Experience in Children, in: The American Journal of Sociology, 1944,
50, 122-122; B. E. BROWN, The Developmental Concept of God in Children, in: Journal of Christian Education, 1982,
2 (2), 28-32.

24 N. HUMPHREY, H. HUGHES, S. HOLMES, Understanding of Prayer Among African American Children, in: Journal
of Black Psychology, 2008, 34 (3), 309-330.

25 David ELKIND, The child’s reality: Three developmental themes, New York, Lawrence, 1978.

26 Kenneth HYDE, Religion in childhood and adolescence, Birmingham, Religious Education Press, 1990.
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vysledkok modlitieb zavisi od ¢o najvdcsieho poctu modlitebnikov; b) 8-10-rocné deti
Z religiéznych rodin pokladali modlitbu za religidézny prejav vd’aky, deti z nereligéznych rodin sa
modlili, pretoze verili v Boha. Humphrey et al. (2008) 2’ v snahe vyhnut sa chybam vyskumov
zistujucich povrchné vedomosti deti na 1. Grovni Bloomovej taxonémie skiimali emocionélno-
kognitivne predstavy afro-americkych deti na 4 urovniach: a) ich koncepéné porozumenie
modlitbe, b) porozumenia komponentom modlitby a c¢) funkénych aspektov modlitby, d)
operacionalizacie predstavy modlitby. Podobne sme v nasom vyskume postupovali aj my.

Na otazku, ¢o je modlitba a odkial’ sa naucili o modlitbe/modlit’ sa, sa rozhodli odpovedat’
V podstate vSetky opytané deti. Vich odpovediach sa odrdaza ako fakt, ze sa to naucili
v rodine/cirkvi, tak aj aj ich osobna skusenost’ s modlitbou. Napriklad ak dieta povedalo ,,Modlitba
je rozhovor s Bohom. “, znela doplitujuca otazka vyskumnika ,,Co to znamend, Ze sa rozprdavas
S nim? Pocul si, ¢o Ti Pan Boh odpovedal? “ Deti odpovedali viacnasobne: ,,Nepocul(a), ale cez

3

Bibliu to vieme. ... ,,Ja som to citil“... ,, Alebo cez inych ludi to vieme “.

Odpovede deti na otazku o modlitbe mozno zhrntt’ do troch kategorii:

1. Takmer polovica deti definovala modlitbu/modlenie sa explicitne ako nejaky, najmi vazny,
,uctivy rozhovor s Panom Bohom/JeziSom®, ,pretoze ho nevidis, tak sa musis na to
sustredit na to, co hovoris, ale nie ako s kamratom, ale uplne nieco vzdcnejsie”, .,... je tiez
ako rozpravanie sa s Bohom, ale napr. ako ked' sa mu chces ospravedinit, zZe si porusil
nejaky zdkaz*.

2. DalSie deti charakterizuju modlitbu ako konkrétnu &innost’, ktori v modlitbe robia — najma
prosba, pripadne d’akovanie, prosba predovSetkym za inych. 10% deti formuluje vyznam
modlitby tautologicky (pouzitim toho istého slova len inym slovnym druhom): ,,Modlitba
je, ked’ sa modlis za, mysliac tym, ,,prosis za nieco *.

3. Rozne ojedinelé, autentické vyroky: ,,Modlitba je, Ze sa s Bohom proste stretneme... akoby
takda navsteva Pana Boha... Vv Srdci®, ,telefonické spojenie®, “prispésobovanie sa
Jezisovi”, ,,...rozpravanie sa s Bohom, vracanie sa k historii, ked Boh este Zil*.

Dal3ou doplitujiicou otdzkou vyskumnika bola otdzka ,,AKo0 sa s nim rozprdvas?* Odpovede na iiu
odrazaji kombinaciu vyznamu Pisma, rodinnych bohosluZieb, ale aj osobnej sktisenosti: ,,Tak...
Vduchu...”, ,, Mamina nam kazdy vecer cita dve kapitoly z Biblie... “, ,, PotiSku, Ze dakujem za ten
den, zZe sme sa mohli stretmit, Ze dobre dopadol a dakedy aj za jednotky a tak...“, ,, No, Ze napr.
ho poprosim, aby sa mi darilo v skole zajtra a ked’ sa mi to spini, tak sa mi mozné zda... no... Ze
On... On ma naozaj pocul. “, ,, ...rozhovor s Bohom je, Ze... mézZeme rozpravat' s Bohom, a ked mu
daco vravime, Ze akoby On to tak vycitil, Ze ma nieco akoby tak taha.. no ale ja viem, Ze ¢i je to
daco dobré alebo daco zIé, alebo ze ak som spravila nejaky hriech, tak mi to povie... .

27 N. HUMPHREY, H. HUGHES, S. HOLMES, Understanding of Prayer Among African American Children, in: Journal
of Black Psychology, 2008, 34 (3), 309-330.
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Pre vacsinu opytanych deti nie je modlitba len povinnou sucastou cirkevnej ¢i rodinne;j liturgie,
ale vyznamnym faktorom vnuatorného blaha, pokoja a upokojenia sa. Modlia sa, ak:

a)

b)

d)

f)

je niekto v rodine chory: ,,Ja sa najcastejsie modlim za méjho uja. On ma taki chorobu,
ktora ... a zatial’ sa zantho modlime dost casto, a preto, hoci je stile chory, tak zatial’
nezomrel. UZ je viac rokov chory ... Ja sa zanho dost casto modlim”, ,Ja sa modlim kazdy
vecCer za moju starku, ona je ochrnuta a nevie chodit*, ,,Ja sa modlim vzdy za niekoho *;

niekto v rodine je blizko smrti alebo zomrel: ,,Ked’ niekto ochorel alebo ide dakto zomriet,
tak sa zainho pomodlis*;

ak sa potrebuju s nieCim vyrovnat/nieCo zvladnut: .,... Ze ked daco ma trapi, Ze on to
napravi‘;

aby ich Pan Boh ochranil - zdravie, bezpecnost’: ,,Modlitba je, Ze ked dakto ide na daco
nebezpecné, tak sa pomodlis, aby to preZil, aby sa mu nic¢ nestalo®, ,,... alebo aby zvladol
také skaly alebo aby nepadol, lebo raz sa stalo, ze moj starky ... ., ,,pretoze ked’ dakto ide
napr. na velmi rozburené more plavat, no tak keby som to bol ja, tak by som sa predtym
urcite pomodlil, aby ma ochranoval. Alebo vzdy, ked’ som na pretekoch, tak sa modlim, aby
ma ochranoval®, ,(modlim sa)... niekedy ... ked potrebujem nieco ndjst*, ,,Velakrat som
sa skusil modlit, ano ... aj som stratil moju penazenku a pomohol mi ju ndjst*;

ak sa nevedia polepsit’ a tzia po tom: ,,... Ze aby som sa zlepsovala, potrebuju odpustenie
hriechov Panom Bohom a zbavit’ sa zlych myslienok: ,,Ja sa tiez modlim za moje hriechy*
.. tak potom sa citim uz ovela hlbsie®, ... aby ti mohol zobrat hriechy alebo tie zlé
myslienky, Ze napr. urobil si nieco velmi zIé a teraz je ti velmi zle z toho, ¢o si urobil®, , ze
prosis ho o odpustenie, ,.ze sa prispésobujes Panovi JeziSovi“, ,ze otvorime srdiecko
Panu‘;

chct Panu Bohu pod’akovat’ a za nieco ho chvalit: niekedy, ... ked potrebujem nieco ndajst
a ndjdem*;

ak chct povedat’ nickomu svoje tajomstvo a vyberu si Pana Boha: ,,Modlitba je o, ked’ sa
rozpravas s Panom Bohom, aby ddke ... ked mas ddke tajomstvo ... vela tajomstiev mu
musim zverit, aby som ich nikomu nepovedal*.

Iba zlomok deti zddraznil modlitbu v kostole; vdcSina deti sa modli prave tam, kde sa nachéadza,
teda najma doma, v posteli, pri stole ¢i v aute. S rodinou sa castejSie modlia nahlas. Niektoré deti
uprimne povedali, Ze sa nemodlievajl, Ze sa im nechce, alebo vecer pred spanim uzZ nemaju cas
alebo su prili§ unavené. Iné deti reflektujt, Ze modlitba je im vlastna, nielen preto, Ze ich to ucia

dospeli: ,, Deti este len toho Boha spoznavaju, no ked ich dospeli ... ako ja viem ... ucili, Ze uverit
v Pana Boha, deti dokazu verit tak inak .. neviem to vysvetlit... Ja ked som prisla do tejto skoly,

no tak ja som predtym Boha vobec nepoznala a chcela som sem ist, citila som, Ze tu sa mézem

naucit’ o nom nieco nové, a to bude velmi dolezité... mamina mi povedala... Deti sa mézu samé
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TS

naucit, ako mozu Pana Boha alebo anjelov vidiet. “ Otazka vyskumnika: ,,Myslis, Ze deti sa modlia
viac ako dospeli? “ — ,, Aj hej, lebo niektori dospeli to beru ako iba ako rozpravku.

Deti vnimaju Bozie odpovede v modlitbe vo svojom vnutri vnimaji nieco zvlastne, bozské,
transcendentné. Priblizne Stvrtina deti pocas dopliiujucich otazoch hovorila o svojich
skusenostiach s pozitivhymi odpoved’ami na ich modlitby, ktoré pripisuji Bohu:

a) vnimaju nejaky vnutorny hlas, opisuji ho ako hlas v srdci, ktory im posepkd/povie, ze nieco
nemaju robit, napr. hnevat sa: ,Ja som normalne pocul, ze mi povedal ano®, ,,... mne este
ni¢ neurobil ... ale poSepkal, Ze robim zle“, ,zZe mam byt dobry*, ,zZe aj najvdcsich
nepriatelov mame mat’ radi*;

b) odpoved vnimaji ako nahle sa objavujicu myslienku v mozgu, v hlave, ktora im pomaha
rozmyslat’ o rieSeni, napr. pomoc modlitby pri konkrétnom nechutenstve a odmietani
urcitej stravy — dieta sa pomodlilo a dokazalo ju zacat’ jest, ,,Boh ... dd sa to iba citit, ¢o ti
povedal, iba vo svojej dusi ... napriklad ked’ si strasne na niekoho nastvaty, tak ti povie:
Neudri ho, odid’ odtial’**;

c) prezivaju ulavu odpustenia: ,,Niekedy Ti aj odpovie... Ze ked som prisla do izby a ja som
sa modlila za moje hriechy a On mi to odpustil.. a citila sa lepsie®, ,,Obcas ... som zIy a
poprosim ho, aby mi odpustil a je mi lepSie*,

d) prezivaju konkrétne odpovede na modlitby: za ochranu mamy pri lete lietadlom ,,a ona to
prezila®, pri noénych morach: ,,Raz mi pomohla modlitba, lebo sa mi snivali strasné sny ...
som sa za to vecer pomodlila a potom som uz nemala Ziaden*., strachu z bitky rodica —
neudiala sa, dojde k Giastoénému alebo uplnému uzdraveniu, predizenie Zivota starkého;

e) s modlitbou sa im spdjaju rozne pozitivne emocie: ,,... modlit' sa znamend to, Ze sa
rozpravam s Jezisom ... citim pokoj ... a smutok - ked’ som zIy*, ,,Modlitba je, Ze sa s nim
rozpravas tak, Ze to citis* d/1.r., ,,... je to taka vzacna chvila, kedy sa stretavas s Panom

¢

Bohom®, ,.... navsteva Boha ... pokoj, radost™, .,.. vtedy ho aj citis v svojom srdci a dakujes

... aby to bolo od zajtra lepsie*.

Z odpovedi vsetkych deti, aj tych, ktoré v ziadanej veci nebolo vypocuté (napr. stara zomrela),
vyplyvala dovera, ze Pan Boh tie modlitby vypocul a o nich vzdy vie. Akoby staci, Ze sa modlia:
»Moja starka si sama vyraba zivot tym, lebo celé dni sedi za telku a sleduje omse a sa modli.* -
Tak si "vyraba*“ Zivot? — ,Ano, lebo ked' sa modlis, tak to ti ddva Zivot. Pan Boh jej za tii vd'aku
asi daruje Zivot*. Chéapu vsak, Ze nejde len o odrapkanie nejakej mantry, ale je to rozhovor ,,...
nielen taky, Ze joj, musis sa pomodlit, tak ja sa nejako pomodlim a idem spat.. Ale musis to proste
sa s nim rozpravat od srdca a mysliet to vazne...

Deti sa bytostne opieraju o modlitbu, a ,,Ak by nebolo modlitby*, tak by ,,sa citili smutno, bola by
vSade temnota“, ,,vSade zlo: ,,... nebol by mier, casto by boli svetové vojny*, , niekto by nas stale
pokusal®, nemali by ,,ako sa rozpravat' s Panom Bohom*, ,stratis BozZiu doveru a nebudes mat
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odpustené hriechy a bude velmi smutno ... to je ako keby vypadla elektrika na telefone, ked si
chces zavolat so svojim kamosom®, ,,Velmi vela ludi by urcite trpelo... lebo napr. by sa nemohli
zverit so svojim trapenim. Alebo Ze keby dakto isiel skocit zo strasne velkej vysky a nebolo by
modlitieb a by sa nepomodlil, no tak by sa urcite zabil alebo si vazne ublizil*.

Z vypovedi deti vyplynulo, ze modlitba vlastnymi slovami diet'a mentalne nezat'azuje, nesnazi sa
nou plnit’ Ziadne normy, je preitho ul'avou, dokaze sa do nej spontanne vlozit’, nie je obmedzované
kritickym myslenim a pochybnostami o zmysle tejto ¢innosti. Spolicha sa na tych, u ktorych
modlitbu odpozorovalo - ktori eSte lepsie vedia, o com modlitba je (,,pretoze ocko mi povedal, zZe
deti Boh vypocuva®).

Z vypovedi deti teda jasne vyplynulo, ze modlitbe sa ucili od rodicov, resp. v cirkvi, ale zaroven
ide 0 osobnu, najvnutornejsiu skusenost”: ,,Ja sa modlim vzdy, ked’ rodicia odidu z izby, a trochu
sa ukludnim, potom sa modlim ... a ked moja sestra je ticho... “, ,, Mne Boh dal taky dar, Ze ja som
vzdy povedala, Ze mam nocné mory, ¢o sa mi snivali a potom sa katechétka pomodlila a uz som
potom vecer zaspala a uz sa mi nesnivalo“, ,,Ja sa kazdy vecer modlim, aby som nemala nocné
mory ...A uz nemam... ", ,,Aj so mnou sa raz rozpraval Pan Boh .. pred spankom... Pomodlila som
sa pred spanim a potom sa so mnou rozpraval. Bol to taky ukludnujuci prijemny hlas, ktory bol
dost pocut .. a potom ... a potom, ten hlas bol este taky mily a laskavy a potom som uz zaspala...
., No, so mnou sa vzdy, ked’ sa neviem rozhodnut, tak v hlave sa so mnou tak rozprava .. ze nie,
toto nespravim, spadol uterdk, na to kaslem, potom mi Pan Boh povie: nie, ty to musis zodvihnuit,
ja potom péjdem a spravim.. to sa mi uz velakrat stalo*“.). Na otazku ,,To si sa tu dozvedela na
nabozenstve? ““ dieta odpovedalo: ,, Ano, som aj na vlastnej kozi zazila... Raz, ked’ som mala ist

do Skoly, tak mi bolo zle. A ja som sa modlila 3 minuty, aby mi to preslo a presio to...*

Dal$im konceptom, ku ktorému sa deti v stivislosti s modlitbou vyjadrovali, bol pojem viery/verit’.
Aj v tomto pripade sa jasne ukazala nevyhnutnost’ prepojenia Biblie, schopnosti uvazovat’ o nej a
zaroven existencie osobnej skusenosti: ,,Verit' Panu Bohu znamend, Ze uprimne veris, Ze ho mas
rad a zZe mu veris .. Ze veris Biblii , veris Slovu Boziemu — Biblia je Slovo BoZie, a Ze sa so vsetkym
zdoveris a veris, ze Ti pomozZe v tazkych situdciach. Ale v podstate nie je to také, ze ty musis vsetko
povedat. On to v podstate vie. Ale treba mu to povedat na to, aby On vedel, Ze ty chces, aby ti
odpustil hriechy, aby On vedel, co ty viastne potrebujes”, ,,... Ze si citas Bibliu a verit tomu, Ze sa
to naozaj stalo“, ,, Viera je, Ze Pan Boh ta vedie a ty mas vieru .. aj ked’ to nevidis, to citis, Ze On
ta vedie .

V rozhovoroch o modlitbe deti ¢asto poukazali na Pana Boha ako na Zivotne ‘najposvitnejsi
koncept’, ktory si utvaraju nielen na zdklade toho, ¢o pocuju v rdmci cirkevnej edukacie, ale vo
svojom vedomi a svedomi, cez detski schopnost’ vnimat lasku a odpustenie, zaroven aj
prostrednictvom svojej logiky a konkrétnych myslienkovych schopnosti. Pan Boh je najcastejSie
pre nich Otec, Pomocnik, Ochranca, Stvoritel’, mocny Duch. Na otazku ,,Kde si sa o Bohu prvykrat
dozvedel?”, deti najcastejSie odpovedali, ze v rodine — najviac od mamy, rodicov, ocka, d’alej z
nabozenstva, v kostole. Niekol'ko deti to opisalo ako zvlastnu skusenost’ alebo zmienili iné zdroje
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(knihy, Student, piesen, sen), prip. sa vyjadrili v zmysle ,,ja som na to sam prisiel/prisla®, ,,Pan
Boh nam to posepkal, tie veci®, ... tak mi to z nicoho nic svitlo“, ,,... pocuval som to velakrat a
zrazu som na to prisiel .

Zaver

Ako sme ukazali na zaklade naSho vyskumu, vo vSetkych témach, o ktorych sme sa s detmi
rozpravali, nad ktorymi sme teologizovali, sa objavovala kombindcia Styroch javov, vysSie
uvedenych ako ukazujuca na podstatu krest'anskej viery deti a proces jej rozvoja. ISlo o symbidzu
Pisma, uréitej tradicie/prostredia zvestovania biblickej pravdy, rozumovej reflexie (vyjadrenej vo
vyrokoch deti) a detmi opisanej osobnej skusenosti: ,,Ja som sa dozvedela od rodicov, v skole na

‘

nabozenstve“, ,, Vicsinou sme si citali Bibliu, a zrazu mi Boh dal taky dar, Ze viem a ... a verim... “,
,»... doma mi to povedala mamina a potom som sa to postupne dozvedal v skole... “, ,,...v Skole, od
rodicov a uz som to pocula aj v spravach to bolo, aj vsade.. raz sme sa so starkou modlili pri obede
a zrazu sa mi to tak vynorilo a.. akoby zblnklo ... ako vino z pohdra ... rovno do mojej hlavy... ",
,,0 Bohu, viere, modlitbe som sa dozvedel v biblii na hodindach nabozenstva“, ,,Ja som to cital aj
v Biblii ... mam aj detsku aj taku, ktoru si ¢itame na nabozZenstve“, ,,...aj ocino aj mama mi to

hovorili... " .

Tymto prispevkom som chcela poukazat’ aspoii na maly zlomok z vyznamného odkazu profesora
ThDr. Pavla Prochazku, PhD. pre pracovnikov v cirkvi, vratane pracovnikov s detmi a mladezi.
Tu konkrétne som sa venovala — hoci zrejme zo znaéne netradi¢ného uhla pohl'adu — jeho dorazu
na ,,wesleyansky Stvoruholnik* — $tyri zlozky Zivej viery. Osobne ma vel'mi tes$i, Ze vo svoje]
publikécii aktualizoval pravdu o podstate krestanskej viery pre sucasnu cirkevna edukéciu, ¢i uz
Vv cirkevnom alebo skolskom prostredi.

K vyznamnému jubileu prof. P. Prochazkovi srde¢ne blahoZelam a prajem Bozie poZehnanie do
dalsieho Zivota. Uprimne d’akujem za vietko, omu ma podas 30 rokov svojej obetavej,
intenzivnej prace na katedre teologie a katechetiky a zaroven vzajomnej spoluprace naudil.
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POST-MARXIZMUS A APOSTOL PAVOL

Maro$ MILAN a Pavel HANES

Abstract

At the beginning of the 21st century, there was a general interest in the Apostle Paul. Post-Marxists
were also among the groups who became interested in this historical and biblical personality. The
article deals with the examination of the causes of dealing with the personality of the Apostle Paul
and a critical evaluation of the processing of this biblical and historical personality within the
framework of post-Marxism.

Abstrakt

Zaciatkom 21. storocia doslo k v§eobecnému zaujmu o apostola Pavla. Jednou zo skupin, ktora sa
0 tato historicku a biblickai osobnost’ za¢ala zaujimat’ boli aj post-marxisti. Clanok sa zaobera
skiimanim pric¢in zaoberania sa osobnosti apostola Pavla a kritickym hodnotenim vykladania tejto
biblickej a historickej osobnosti v ramci post-marxizmu.

Kruacové slova: post-marxizmus, marxizmus, apostol Pavol, svetonazor, filozofia
Uvod

Aby sme sa mohli venovat’ téme post-marxizmu u jeho sucasnych predstavitel'ov a jeho spojeni
S apoStolom Pavlom, potrebujeme si najprv ujasnit’ niektoré historické okolnosti.

Zacnime hned’ pri pociatkoch marxizmu. ,,Marxisticka filozofia sa odstiepila v 40. rokoch 19.
storo¢ia 0d hegelovskej Tavice a snahou o analyzu zéakonitosti formujlicej sa burzoaznej
spoloc¢nosti sa zarad'uje do prudu socidlneho myslenia 19. storo¢ia.?® Charakteristickym znakom
marxizmu je uenie o triednom boji, teda socialne a ekonomicky motivovanom konflikte za
oslobodenie robotnicke;j triedy z podrucia burzoazie. Na vyzname vyrazne nabera v priebehu 20.
storoc¢ia kedy sa v Rusku po tzv. Oktobrovej revolucii dostava k moci Lenin, ktory sa pokusil na
zéklade Marxovho ucenia zaviest' v Rusku komunizmus. Komunizmus sa tak stava praktickym
vyustenim marxizmu na politickej arovni. V priebehu 20. storogia mnohé krajiny v Eurdpe, Azii,
Afrike aJuznej Amerike prijali nejak(i formu komunistickej ideologie a tak aj marxisticka
filozofiu.

28 Fym:Marxizmus. [cit. 2. 12. 2021]. Dostupné na internete: https://dai.fmph.uniba.sk/~filit/fvm/marxizmus.html
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Co je to post-marxizmus?

Post-marxizmus je myslienkovy prad, ktory vznika premenami v chdpani podstaty marxizmu na
konci 70. rokov 20. storoCia. Vzniké v reakcii na oslabenie pozicie Sovietskeho zviazu. Potreba
udrziavat’ l'avicovu politiku v krajinach Sovietskeho zvizu za pomoci pouzitia okupécie vojskami
VarSavskej zmluvy, nastrbila jednotu komunistickych Statov. Napriklad Rumunsko, ako jeden
z &lenov VarSavskej zmluvy, takyto zasah neschvalovalo a preto sa okupacie Ceskoslovenska
rumunské vojska neziéastnili. Okupacia CSSR nakoniec viedla aj k pohrani¢nému konfliktu
medzi ZSSR a Cinou v roku 1969. Skratka udalosti 70. rokov viedli k otazke, &i este stale boli
vtedajSie lavicové ndzory zalozené na uceni Karla Marxa aktudlne. A prave tu vznikd post-
marxizmus. Za povodcu tohto mysSlienkového pridu sa povazuje Ernesto Laclau, ktory
Vv spolupraci so Chantal Mouffe napisal knihu Hegemony and Socialist Strategy: Towards
a Radical Democratic Politics. UZ v uvode do knihy Laclau pise:

,»Z tohto uhla pohl'adu sme presvedceni, ze pri prechode od marxizmu k postmarxizmu je zmena
nielen onticka, ale aj ontologicka. Problémy globalizovanej a informacne riadenej spolo¢nosti st
nemyslitelné v rdmci dvoch ontologickych paradigiem, ktorymi sa riadi oblast’ marxistickej

diskurzivity: najprv hegelovskej a neskér naturalisticke;...*?°

Nazor o neaktualnosti klasického marxizmus sa pri vzniku post-marxizmu stal jeho hlavnou ¢rtou.
Laclau nechcel len redefinovat existujuci marxizmus. Povazoval za nevyhnutné vybudovat
,»hieco* o je od zdkladov odlisné od klasického marxizmu. Zamerne je tu pouzity vyraz ,,nieco.*
Toto ,,nieco* nemdzeme oznacit ucenim pretoZze post-marxizmus hladi na svet cez SoSovky
poststrukturalizmu (tiez znamy aj ako dekonstruktivizmus). Dochddza tu k zvlaStnemu javu, kedy
post-marxisti odporacaju Citat’ diela Karla Marxa no zaroven ich tak vazne kritizuj, Ze vlastne
nimi az opovrhuju. To sa deje so zdmerom dopodrobna rozobrat’ Marxove diela a v§imat’ si to, o
nazyvaju ,,zékladné principy* Marxovho ucenia a na tychto principoch ho aktualizovat’ do danej
situacie. Ako priklad takejto aktualizacie moZeme vidiet’ Laclauove vyjadrenie oh'adom hl'adania
novej revolucénej zadmienky, pod ktorou by sa mal l'avicovy svet zjednotit’:

»Neexistuje Ziadne jedinecné privilegované postavenie, z ktorého by sa odvijala jednotna
kontinuita t¢inkov, konciaca transforméciou spoloc¢nosti ako celku. VSetky boje, ¢i uz robotnikov
alebo inych politickych subjektov, ponechanych samych na seba, maju Ciastkovy charakter a
mozno ich artikulovat’ do vel'mi odliSnych diskurzov. Prave toto ¢lenenie im dava ich charakter,
nie miesto, z ktorého prichadzaju. °

Ako mézeme vidiet, Laclau nevnima oslobodenie robotnickej triedy ako nie¢o ¢o je univerzalne
lavicové, ale ako nieco, &o lavica dokéazala spravne pouZit na zjednotenie I'udi. Utodi tak na

2 LACLAU, E. — MouFFE, C. Hegemony And Socialist Strategy: Towards A Radical Democratic Politics. London:
Verso, 2014, s. 8.
30 LACLAU — MOUFFE, Hegemony And Socialist Strategy, s.185-186.
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vtedajSiu lavicova schému utld¢aného robotnika, ktorého je potrebné oslobodit’ a zaroven
poukazuje na to, ze samotna téma oslobodenia utlaCanych robotnikov sa da uchopit’ z ro6znych
stran. Toto teda nie je to, ¢o robi marxizmus marxizmom. Hl'adanie témy pod ktorou by sa mala
zjednotit’ Pavica sa tak stdva v post-marxizme prioritou. Stretavame sa tu s kI'aovou otazkou: ,,Co
uchopit’ z l'avicovej perspektivy a ako to uchopit’ tak, aby mohla byt vyvolana nova — d’alsia —
revolucia?*

S touto otazkou sa zaoberaju aj sucasni predstavitelia post-marxizmu. Z nich st najzname;jsi Slavoj
Zizek a Alain Badiou. Na prvy pohlad je naozaj prekvapivé, e u nich ndjdeme diela, ktoré sa
zaoberaju osobou apostola Pavla. Ak vSak chceme pochopit’ preco sa post-marxisti tak vazne
venuju jednej z najdodlezitejSich osobnosti krestanstva (ktoré sa svojimi myslienkami od post-
marxismu snad’ nemdze viac odliSovat’), musime si najprv bliz§ie predstavit’ tychto dvoch
hlavnych predstavitel'ov tohto filozofického smeru.

Slavoj Zizek

Slavoj Zizek je slovinsky filozof a psychoanalitik. Je profesorom filozofie na European Graduate
School, veducim vyskumnym pracovnikom Institutu pre sociologiu a filozofiu na Univerzite
v Lublane, svetovo uznavanym profesorom nemciny na New Y orskej univerzite, medzinarodnym
riaditel'om Birkbeckovho institatu pre humanitné vedy a zakladatel’, zaroven aj suc¢asny prezident
Spoloénosti pre teoretickl psychoanalyzu v Cublane.®! Narodil sa v Iubl'ane v Juhoslavii (dne$né
Slovinsko). Vyrastal tak v socialistickom $tate, ktory bol ako jeden z mala prekvapivo nezavisly
na Sovietskom zvédze. To v ramci reZimu umoznovalo mat’ miernejsi postoj k zapadnej kultare,
ktora sice bola povazovana za $kodlivi, no nie natol’ko, aby jej Zizek unikol. V roku 1981 tispesne
dokon¢il doktorandské Studium na univerzite v Cublane. Na tejto univerzite d’alej pracuje ako
ucitel’ a vyskumnik od roku 1979. Po ukonceni doktorandského Studia sa rozhodol odist’ do Pariza
Studovat’ Lacana pod vedenim Lacanovho zata Jacques Alain-Millera. V Parizi napisal svoju
druhti dizerata¢nt pracu a to na tému Lacanovského &itania Hegela, Marxa a Kripkeho.*? V roku
1989 vysla jeho prva kniha The Sublime Object of Ideology. Nasledne napisal velké mnozstvo
knih na r6zne témy: najprv pisal knihy, ktoré mali pribliZit' Lacana skrze pop kultaru. Postupne sa
vSak v knihach zacal venovat’ politickym témam ako napriklad vojne v Iraku ¢i teroristickému
utoku z 11. septembra 2001. Okrem prechodu od filozofickych pojednani k politickym témam
mozeme u Zizeka pozorovat’ aj prechod od snahy zasiahnut akademicki sféru k snahe zasahovat’
masy. To sa mu dari skrze vysvetlovanie filozofickych koncepcii cez populérne filmy a uz
spominanu kultiru Zapadu. Napriklad hegelovské ponatie zvyku vyklada na priklade zombie
filmov.®® Zizekovi sa takymto spdsobom dari nachadzat prienik medzi akademickou pdédou

8t 7i7Ex, Slavoj, The European Graduate School. [cit. 3. 12. 2021]. Dostupné na internete:
https://egs.edu/biography/slavoj-zizek/.

% 7178k, Slavoj, Internet Encyclopedia of Philosophy. [cit. 3. 12. 2021]. Dostupné na internete:
https://iep.utm.edu/zizek/.

3 Z1zek, S. Less Than Nothing: Hegel And The Shadow Of Dialectical Materialism. London: Verso, 2013, s. 253.
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a sucasnou spolo¢nost’ou. Tymto spdsobom sa stava prijatel'nejSim pre SirSiu Skalu posluchacov,
nez su vyluéne akademici. Tu v§ak musime spomenut’ aj negativny efekt. Je totiz otdzne do ake;j
miery Zizek na filmoch a pop kultire posluchadom skutoéne vysvetluje filozofiu v celej jej
uplnosti a do akej miery nieco zaroven prili§ nezjednodusuje s cielom doladit’ to k filmu podla
svojej skrytej agendy. Inymi slovami, pouZiva Zizek filmy na vysvetlenie filozofie alebo pouZiva
filozofiu ako zdmienku na to aby mohol rozpravat’ o filmoch? Tato otazka bude pre nas eSte vel'mi
dolezitda a budeme sa ju pytat’ eSte raz, no v trochu inej podobe aj pri Zizekovom pristupe
k apostolovi Pavlovi. Najprv si vSak eSte predstavime druhého sucasného predstavitel'a post-
marxizmu Alaina Badiou.

Alain Badiou

Alain Badiou sa narodil 17. januara 1937 ako syn matematika Raymonda Badiou, ktory bol
zapojeny do franctizskeho odboja pocas druhej svetovej vojny. V rokoch 1955-1960 studoval na
univerzite Ecole normale supérieure v PariZi. Svoju zavere¢ni pracu napisal na tému
,2Demonstrativne Struktiry v prvych dvoch knihach Spinozovej etiky. U¢il na lyceu v Remesi,
neskor na Fakulte literatiry na Remesskej Univerzite no nakoniec zakotvil v Parizi na University
of Paris VIII a od roku 1999 na Ecole normale supérieure. Okrem akademickych aktivit vyvijal
Badiou aj politickt ¢innost’. V maji 1968 prebehli rozsiahle Studentské protesty, ktoré povzbudili
Badiouve presvedcenie o spravnosti extrémnych myslienok I'avice. Nasledkom tohto presvedcenia
sa dostava do roznych skupin a zvdzov a koncom roka 1969 zaklada vlastnt organizaciu tzv. Zvéz
franctuzskych komunistov. V roku 1988 napisal svoje najznamejsie dielo L'étre et 1'événement
(Bytie a udalost’), kde predstavuje jeho filozofiu udalosti. T povazuje za mnozinu, ktora ako taka
nema zmysel podl'a pravidiel danej situacie — a tak vlastne neexistuje, no skrze nejaky zasah
dochadza k zmene pravidiel, ¢o spdsobi vznik udalosti. Udalost sa v tomto ponimani da
vysvetlovat' ako ,,zazrak“. Na zaklade Badiouvej definicie udalosti m6Zzeme povazovat aj
skusenost” aposStola Pavla za badiouvsku udalost’. Pritom sa jedna o udalost’, ktord ma obrovsky
vyznam — pretoZe ovplyvnila dejiny. Tu sa uz dostavame do oblasti, pre¢o sa Badiou a Zizek zacali
venovat’ osobe apoStola Pavla.

Apostol Pavol ako osoba filozofie udalosti

Badiou napisal knihu Saint Paul: The Foundation of Universalism. Tuto knihu piSe len ako svoje
,subjektivne myslienky“3* 0 apostolovi Pavlovi. Milan Hanys to hodnoti vo svojej filozofickej
recenzii knihy ako snahu ,,vyhnut sa vedeckej kritike.“%® My vsak napriek tomuto vyjadreniu,
podrobime toto dielo vedeckej kritike. Ako sme uviedli vysSie Alain Badiou je akademik. Jeho
hlavnym odbornym zaujmom je sice filozofia, no ako akademik by mal prejavovat’ aspon Ciastocne

3 BADIOU, A. Saint Paul: The Foundation of Universalism. PREL.Ray Brassier. Stanford, Calif: Stanford University
Press, 2003, s. 2.

%5 BADIOU, Alain, Svaty Pavel, in: REFLEXE — filosoficky casopis. [cit. 4. 12. 2021]. Dostupné na internete:
https://www.reflexe.cz/Reflexe_41/Alain_Badiou_Svaty_Pavel.html.
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snahu 0 odbornost’ a to aj vo svojich subjektivnych dielach. Tuto odbornost’ nakoniec prejavuje
vtedy, ked’ si z novozmluvnych listov vyberd len ,tie Pavlove texty, ktoré su sucasnou vedou
povazované za autentické a maju vzt'ah k jeho myslienke.*® Pri kritike musime samozrejme brat’
do tvahy, ze teoldgia ani biblistika nie s v centre jeho vedeckého zdujmu. No ked’Ze sa odhodlal
vyjadrovat’ sa k nim, je v naSom zaujme pozriet' sa na to s istou davkou konstruktivnej kritiky.
V ramci férovej kritiky budeme argumentovat’ len pouzitim znalosti tych biblickych knih, ktorymi
vo svojej knihe Badiou argumentuje.

Pri tvode jeho knihy Saint Paul: The Foundation of Universalism esSte zostaneme, lebo uz tu
Badiou c¢iastoc¢ne predstavuje svoj pohl'ad na Pavla. ,,Pre mna je Pavol basnik-myslitel’ udalosti,
ako aj ten kto praktizuje a jasne predstavuje nemenné ¢rty toho, o mozno nazvat’ militantnou
postavou. PrindSa Gplné 'udské prepojenie, ktorého osud ma fascinuje, medzi vSeobecnou ideou
zlomu, obratenia, a praxe myslienok, ktora je subjektivnou materialitou tohto zlomu.“®’ Pre Alaina
Badiou sa tak Pavol stava dokazom jeho filozofie udalosti. Pavlova cesta do Damasku ma podl'a
definicie vSetky prvky Badiovej udalosti. Pavol, uspesny horlivy farizej, je na ceste do Damasku,
s cielom prenasledovat’ krestanov. Na tejto ceste vSak dochadza k zmene pravidiel a Pavlovi sa
osobne zjavi Jezi$. Toto stretnutie meni cely zamer Pavlovej cesty a nakoniec sa Pavol v jednom
momente meni z potlacatel’a na vyznavaca novej viery, ktort pred tym prenasledoval a opovrhoval
fou. Ked k tomu pripojime tspech Pavlovych misijnych ciest, na ktorych oboznamil s evanjeliom
vel’ku Cast’ vtedajSieho znameho sveta, podl'a Badioua tu mame osobu, ktoré je priam dokonalym
prikladom osobnosti filozofie udalosti. Ato z toho dovodu, ze tato udalost’ nepriniesla len
personalnu zmenu u samotného Pavla ale dokonca aj zmenu celospolo¢ensku. Badiou tak vidi
Pavla aj ako osobu militantnu, ktora ma osobny zaujem o $irenie spravy, ktoru spoznal v udalosti.
Pavol je ,,muz, ktory, vyzbrojeny osobnou udalostou, ma dovod hlasat’ ti neosobnt udalost’,
ktorou je Vzkriesenie.® Je preto jasné, Ze pre Pavla m4 skusenost’ z cesty do Damasku obrovsky
vyznam. Pre tato sklisenost’ sa stdva krestanom. Je vSak absolutne nespravne tvrdit, Ze by
vzkriesenie bolo pre Pavla nie¢im neosobnym.

Kritika filozofie udalosti

V 1.Kor 15. kapitole je mozné sledovat’ Pavlovu osobnti ivahu o samotnom vzkrieseni. V 8. versi
spomina svoje stretnutie s JeZiSom. Toto stretnutie neopisuje vo vel’kom $tyle. V skuto¢nosti mu
venuje minimalnu pozornost. Pavol si je vedomy, Zze sa Kristus po svojom vzkrieseni zjavil
mnohym l'ud’om a on sam nie je ani zd’aleka medzi prvymi. Pavol hovori o Kéfasovi ako o prvom,
komu sa zjavil Kristus, nasledne sa mal zjavit’ dvandstim uc¢enikom, d’alej zhromazdeniu o pocte
500 T'udi, Jakubovi a ostatnym apostolom. AZ napokon sa mal zjavit jemu samému. Pavol
neuvadza tato skutoCnost’ ako vynimoc¢nu ¢i odliSnu ale zaradil ju do rady mnohych takychto
skusenosti. V reakcii na Badioua by sme mohli povedat, Zze Pavol sa sdm nevidi ,,muZzom

3% BaDIOU, Saint Paul, s. 2.
87 BADIOU, Saint Paul, s. 2.
3 BADIOU, Saint Paul, s. 19.
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vyzbrojenym osobnou skusenostou®, ale vidi sa ako ,,jeden z mnohych, ktori su vyzbrojeni
osobnym stretnutim.*

Toto osobné stretnutie Pavol pouziva ako argument pre vzkriesenie nielen Krista, ale aj vSetkych
Pudi. Vzkriesenie je v skuto¢nosti motivaciou pre vSetko co robi. Stdva sa nadradenym vsetkému,
aj jeho osobnej skusenosti. Pavol si to jasne uvedomuje, ked pise v 14. versi ,,Ak vSak Kristus
nebol vzkrieseny, potom je marne nase kazanie a marna je aj vasa viera™ (1. Kor 15,14). Pavlovi
tak nestaci osobnd skusenost’ z cesty do Damasku. Badiouovi to staéi, pretoze mu to sedi do
filozofie udalosti. Nakoniec ako sme spomenuli, Badiou sa priznal, ze vybera len tie texty, ktoré
,maju vztah kjeho myslienke.“*® Pavlovi sa Kristovo vzkriesenie stdva nadradenym nad
skusenost’ z jednoduchého dévodu. Pavol skrze tuto skusenost’ spoznava hlbsiu pravdu, ktora je
preitho osobnejSou nez samotna udalost’. Pavol spoznava Krista, 0 ktorom bol presvedc¢eny, Ze je
mftvy. Pri tomto stretnuti sa vSak dozveda o vzkrieseni Krista. Zmftvychvstaly Jezi§ je pri¢inou
zmeny jeho paradigmy a zaroven sa stava motivom pre jeho konanie. Pre Badioua neosobné
vzkriesenie je pre Pavla najosobnejSia pravda. Potvrdenie takejto tézy si mozeme vSimnut
U Gordona Fee, ked’ ku 1.Kor 15, 55 piSe v komentari: ,,S rétoricky silnym tplnym zopakovanim
dvoch klauzul z predchadzajucej vety Pavol predklada argument tym, Ze naznacuje Cisté vysledky
procesu paruzia — vzKriesenie — transformacia — zrusenie samotnej smrti. Predtym (verSe 23-28)
tvrdil, Ze vzkriesenie je bozskd nevyhnutnost, ktord bola inaugurovand vzkriesenim Krista, ako
Bozi sposob, ako zni¢it’ posledného nepriatel’a, smrt. Teraz sa k tejto téme vracia, ani nie tak z
hladiska jej nevyhnutnosti, ako skor z osobnej radosti a vitazstva. 4

Badiouva kniha 0 osobe apostola Pavla ma podnadpis ,,The foundation of Universalism.* Vyraz
,univerzalizmus® Badiou v knihe pouziva, no je narocné sa k tomu vyjadrit, pretoze nikde
nevysvetl'uje o si pod tymto pojmom predstavuje on sam. Pomo6zme si teda slovnikmi. Anglicky
slovnik Merriam Webster definuje univerzalizmus ako ,.teologickt doktrinu, Ze vSetky l'udské
bytosti budi nakoniec zachranené.“*! Slovenské slovniky definujti univerzalizmus ako
,vSestrannost’; vSeobecné stanovisko, zdoraziiovanie vSeobecného al. celkového proti
Ciastkovému, jednotlivému.“*? Cesky slovnik cudzich slov zas pod tymto pojmom rozumie
,,vestrannost’, vieobecné stanovisko.“*® Okrem slovnikovych definicii moze ist’ o eticky alebo
moralny univerzalizmus, ¢i im pribuzny tzv. francuzsky univerzalizmus. Preto je nemozné
pojem univerzalizmus urCit’ presnejSie. K podobnému zaveru prisiel aj uz spominany Milan

39 BaDIOU, Saint Paul.

40 FEE, G. D. The First Epistle to the Corinthians, Revised Edition. Grand Rapids, Michigan: Eerdmans, 2014, s. 771.
4 Definition of UNIVERSALISM. [cit. 22. 12. 2021]. Dostupné na internete: https://www.merriam-
webster.com/dictionary/universalism.

42 Slovenské slovniky. [cit. 22. 12. 2021]. Dostupné na internete:
https://slovnik.juls.savba.sk/?w=univerzalizmus&s=exact&c=G38b&cs=&d=kssj4&d=psp&d=0gs&d=sssj&d=orter
&d=scs&d=sss&d=peciar&d=ssn&d=hssj&d=bernolak&d=noundb&d=orient&d=locutio&d=obce&d=priezviska&
d=un&d=pskcs&d=psken#.

43 Univerzalizmus, univerzalismus, universalismus — 4BZ.cz: slovnik cizich slov. In: [cit. 22. 12. 2021]. Dostupné na
internete: https://slovnik-cizich-slov.abz.cz/web.php/slovo/univerzalizmus-univerzalismus-universalismus.
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Hanys. ,,A¢ Badiou hovoii o zalozeni universalismu, pfili§ neupfesiiuje, co tim mini. V uzivani
slova ,,universalismus® pfitom panuje zna¢na libovile a i v solidné&jSich textech velmi ¢asto chybi
jakakoli blizsi charakteristika.“** Zo suvislosti, v akej toto slovo pouZiva Badiou, mozeme si len
domysliet’, Ze mu asi ide 0 univerzalnu aplikaciu Pavlovej skisenosti na l'udstvo.

V tomto bode by sme sa mohli presunut’ spit k Slavojovi Zizekovi.
Pavol ako politicky teoretik

Slavoj Zizek nie je autorom samostatnej kniZnej publikacie o osobe apostola Pavla. Je autorom
¢lanku Soul of the Party pre New Statesman a spoluautorom knihy John Milbank, Creston Davis,
Slavoj Zizek: Paul's New Moment: Continental Philosophy and the Future of Christian
Theology.® V ramci tejto knihy napisal len 3 kapitoly, ale vyluéne jedna z nich sa venuje
apostolovi Pavlovi. Zizek v kapitole nazvanej Paul and the Truth Event (Pavol a udalost’ pravdy)
piSe o osobe apostola Pavla cez okuliare Alaina Badiou, presnejsie cez jeho filozofiu udalosti.
Zizekov vklad by sa dal oznagit’ ako recenzia, ktora do diela dopiia vlastné uvahy. V ramci danej
kapitoly neprinasa nové informacie o osobe apostola Pavla, ale skor obmotava Badiouov pohl'ad
na Pavla do d’alSich filozofickych terminov, ktoré do tejto oblasti neprinasaji v skuto¢nosti nic
nové. Dalo by sa povedat’, Ze robi tzv. ,,medvediu sluzbu,* pretoze texty uz i tak narocné na Citanie,
pretazuje nezmyselnymi alebo zbyto¢nymi prepojeniami. Ako priklad takéhoto pretaZovania
textov mdzeme uviest’ uz len samotny fakt, ze az deviata strana z dvadsat’pdt’ stranovej kapitoly
prvykrat spomina samotného Pavla (neratajuc vyskyt Pavlovho mena v nadpise). Do tohto
momentu stihne prebrat’ Francuzsku revoluciu, Hegela, Stalina, Derridu, problémy Talianskej
lavice z polovice 70. rokov, Oktobrovu revoluciu, niekol’ko gréckych vyrazov a mnoho d’alsich
terminov, ktoré okrem Specifického kontextu mézu mat’ s Pavlovou osobou len pramalo
spolo¢ného. Dochadzame tak ku korefiu veci, ktory zrejme spociva v tom, Ze post-marxistov v
skuto¢nosti nezaujima historicka postava apostola Pavla. Preto si Zizek o Pavlovi dovoli
lahkovaZzne poznamenat: ,,Pavol pravdepodobne nerozumel ¢o tym sam myslel, ked’Ze bol
nekonzistentny.”*® Zizek na Zziadnom mieste vo svojich dielach nedokazuje Pavlovu
nekonzistentnost’, len ju bez argumentécie aplikuje. To sa neda vysvetlit' inak nez Zizekovym
citatom: ,,My, filozofi, ¢asto blufujeme. priznam to; vela filozofov ¢asto blufuje.“*’ Toto tvrdenie
podporuje Loland, ked’ na adresu Zizeka pise: ,,Zizek vyhlasil, ako uZ bolo spomenuté, Ze ho to
nezaujima o mal Pavol na mysli.“*® Pre¢o sa ale Zizek vo svojich dielach venuje apostolovi

4 BADIOU, Alain, Svaty Pavel, in: REFLEXE — filosoficky ¢asopis [online] [cit. 4. 12. 2021]. Dostupné na internete:
https://www.reflexe.cz/Reflexe_41/Alain_Badiou_Svaty Pavel.html.

% MILBANK, J. — ZIZEK, S. — DAVIS, C. Paul’s New Moment: Continental Philosophy and the Future of Christian
Theology. Grand Rapids, Mich: Brazos Press, 2010, s. 82.

4 CAPUTO, J.D., ALCOFF, L.M. eds. St. Paul among the Philosophers. Bloomington, IN: Indiana University Press,
2009, str. 179

47 CAPUTO, ALCOFF. eds., St. Paul among the Philosophers, str. 179

8 LOLAND, O.J. The Reception of Paul the Apostle in the Works of Slavoj Zizek. New York, NY: Palgrave Macmillan,
2018, str. 63
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Pavlovi a ako ho vnima? Leland to dobre zhriiuje ked’ pise: ,,Zizek &ita Pavla ako apostola, ktory
zaklada pravy sposob univerzalizmu, vyhybajic sa ,,rimskemu® aj ,,zidovskému spdsobu‘. Kym
rimsky sposob spocival v obrane ,,multikulturalistického tolerantného impéria zdkonnych prav*,
zidovsky spdsob viedol k etnickému fundamentalizmu alebo nacionalizmu.““® Zizek &ita Pavla ako
politického teoretika, ktorého ucenie je od zakladov politické.

Kritika

Ak este chvil'u zotrvame pri téme Zizeka, v prvej polovici ¢lanku sme sa opytali otazku, ktora na
prvy pohlad nema ni¢ ¢o docinenia s apostolom Pavlom, no zarovein odpoved na tato otazku
poukazuje na Zizekove myslienkove pochody, ktoré mdzeme pozorovat’ najmé pri jeho chapani
a pouzivani apostola Pavla v Zizekovych filozofickych a politickych postojoch. Pytali sme sa
vyssie: ,,Pouziva Zizek filmy na vysvetlenie filozofie alebo pouziva filozofiu ako zamienku na to,
aby mohol rozpravat’ o filmoch?* NaSou odpoved’ou je: pravdepodobne ani jedno. Ani nepouziva
filmy na vysvetlenie filozofie, ani filozofiu nepouziva ako zamienku preto, aby hovoril o filmoch.
Ak zoberieme do uvahy, ze ako filozof ,,blufuje, tak jeho cielom zrejme bude snaha indoktrinovat’
konzumenta jeho vlastnym ,,Zizekovskym® spdsobom myslenia. Tak ako pri filmoch, tak aj pri
apostolovi Pavlovi poznatky nie pouziva, ale skor zneuziva na dokazovanie svojej vlastnej verzie
pravdy, resp. skor svojho vlastného presvedcenia.

Preco prave apostol Pavol?

Filozofia postmodernizmom sposobila svoju vlastni smrt’, ktora spociva v tom, ze nedokaze verit’
svojim vlastnym tvrdeniam. Zaroven by filozofi ovplyvneni marxistickym prisl'ubom spravodlivej
spolocnosti chceli mat’ revolucény a transformativny vplyv na politiku a kultaru, ktorych problém
vidia v kapitalistickej organizacii ekonomiky. Kde vziat’ istotu vizie buducnosti, ked’ historicky
realizovany marxizmus vSade sklamal?

Podl’a toho, ako cita Pavla Badiou, Pavol zazil ,,udalost’ pravdy*, ktord znamenala, Ze jeho ucenie
sa stalo univerzalne platnym. Musime vSak zabudnit' na beZne pouZivanui definiciu pravdy,
pretoze Pavol podl'a Badioua svojou sktsenostou popiera zakon aj realitu (hlasa vzkriesenie).
Takyto subjekt je oslobodeny od pravidiel a je schopny hlasat’ pravdu situacie. Tak sa Pavol stal
v Badiouovej filozofii zakladatel'om univerzalizmu. Ako sme videli vyssie, s biblickym apoStolom
ma tato teodria spolocné len jeho meno.

Zaver

Na zaver uz len zhrnieme to, Ze téma post-marxizmu v kombindcii s realnym apostolom Pavlom
(ako ho mame moznost poznat’ z Biblie a historickych dokumentov) pri filozofoch ako su Zizek

4 LGLAND, The Reception of Paul the Apostle in the Works of Slavoj Zizek, str. 149
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a Badiou nie je az takou velkou témou. Ako blizko maji obaja filozofi k neomarxizmu, tak d’aleko
maju k apostolovi Pavlovi. Je tplne logické, ze pre kohokol'vek s hlbokym svetonazorom, ktory
V ponimani dané¢ho ¢loveka moze zmenit’ k lepSiemu kultiru a zivot I'udi po celom svete, bude
postava apostola Pavla naozaj vel'mi inSpirativnou osobnostou. Z istého uhla pohl'adu sa totiz
naozaj zda, ze tento jeden Clovek svojim osobnym svetonazorom a zivotnou filozofiou zmenil
l'udstvo a dejiny na niekol'ko stoviek rokov. No aj len pri letmom zaujme o osobu Pavla sa ¢lovek
stretava s poznanim toho, Ze to nie Pavol, ale Kristus v ilom bol tym dejatel'om zmeny dejin. Preto
vziat’ Pavla a snazit’ sa ho implikovat’ do vlastnej filozofie ako vodcu, bez snahy pochopit’, odkial
sa jeho presvedcenie berie, a zamerne selektovat, Co z osoby apostola Pavla sedi do post-
marxistickej ideoldgie, je prinajmenSom barbarstvo.

Barbarstvom by sme to mohli oznacdit’ uz aj len pre to, Ze dvaja skiseni akademici napriek svojmu
celozivotnému vedeckému zameraniu sa na osobnost’ apostola Pavla nepozeraju cez ziadne
akademické principy. Ignoruju vedecké postupy exegézy aj hermeneutiky, odmietaji sa pozerat
na historicku postavu Pavla cez akukol'vek historickt kontextualizaciu a blufom sa snazia pouzit’
svetoznamu dejinnu a pre krestanov dolezitti osobnost’ apostola Pavla pre dokazanie vlastnych
zamerov, ktoré sa snad’ viac od presvedCenia samotného Pavla ani 1iSit’ nemdézu.
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MOZNOSTI PASTORACE DUCHOVENSKYCH PRACOVNIKU
V PREDCHAZENI SYNDROMU VYHORENI

Martin ZUREK

Abstract

The aim of this work is to find an answer to the basic question: How does the management of
churches work with the issue of overloading clergy, seen from the perspective of pastoral workers
(PW) themselves? Furthermore, the work deals with finding answers to the question of the extent
to which the culture of the organization is favorably inclined to pastoral care for clergy, whether
it creates a space of trust to share sensitive topics and whether the theory of care for clergy is in
line with the practice. The aim of the work is achieved by the method of comparing results of a
quantitative research conducted among employees (PW) with results of a questionnaire survey
among church leaders. I asked the clergy of three denominations (CCE, CB, CASD) to fill in a
structured questionnaire, which also offer their PW the possibility of supervision as part of the
preventive care. The research part of the work should provide answers to how employees perceive
that they are taken care of in terms of burnout prevention. Whether the internal communication on
this topic works, to what extent this issue is systematically addressed and what is the importance
of supervision in the prevention.

Key words: organizational culture, pastoral care, care for the clergy workers, accompaniment,
burnout syndrome, supervision.

Abstrakt

Ciel'om tejto prace je hl'adanie odpovede na zakladnt otazku: Akym spésobom sa v manaZmente
cirkvi pracuje s problematikou pretazenia duchovenskych pracovnikov — videné z pohladu
samotnych DP? Dalej sa praca zaobera hladanim odpovedi na otazku, nakolko je kultira
organizacie priaznivo naklonend pastoracnej starostlivosti o duchovenskych pracovnikov, ¢i
vytvara priestor dovery na zdiel'anie citlivych tém a ¢i je teodria starostlivosti o duchovenskych
pracovnikov v stlade s praxou. Ciel' prace dosiahneme metdédou porovnania vysledkov
kvantitativneho vyskumu uskuto¢nené¢ho medzi zamestnancami (DP) s vysledkami prieskumu
medzi vedicimi cirkvi. O vyplnenie Struktirovaného dotaznika boli poziadani duchovenski
pracovnici troch denominacii (CCE, CB, CASD), ktoré v ramci preventivnej starostlivosti
pontikaji svojim duchovenskym pracovnikom vyuZit’ moZnost’ supervizie. Vyskumna Cast’ prace
by mala dat’ odpovede na to, ako zamestnanci vnimaju, Ze je o nich postarané z hl'adiska prevencie
vyhorenia. Ci funguje internd komunikacia v danej problematike, nakol’ko je tito problematika
systémovo rieSend a aky vyznam ma supervizia v otdzke prevencie problému vyhorenia.
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Kracové slova: kultira organizacie, pastoratna starostlivost, starostlivost o duchovnych,
sprevadzanie, syndrom vyhorenia, supervizia.

1. Uvod

Tato prace se zabyva prevenci syndromu vyhoteni (dale SV) u duchovenskych pracovnikt (dale
DP) a jejim cilem je hledat co nejvice moznosti pii zefektivnéni péce o DP. Hlavnim cilem
teoretické Casti této prace je popsat symptomy SV v riznych oblastech Zivota a definovat
pastoracni péci u DP v soucinnosti se SV. Druha kapitola se vénuje potiebam DP a hledani cest,
jak jim vyjadfit podporu v naro¢né sluzbé. Na ni navazuje oddil vénovany samotné pastoracni
péci, jejimu vyznamu, biblickému zardmovani, uvedeni naroki a ideald pro duchovni doprovézeni.
Aby mohla byt pastoracni péce zdarné aplikovana, je tfeba mit zdravé nastaveni vnitinich hodnot
a cili organizace. Témito diirazy je uzavirana posledni kapitola teoretické ¢asti prace. Vzhledem
k rozsahu praktické ¢asti budu svoji pozornost vénovat pouze zavérim jak teoretické, tak
vyzkumné ¢asti této prace.

Vyznam samotné problematiky vSak dostatecné vystihuji slova doc. AleSe Opatrného, pfedniho
ceského odbornika na pastoraci:

,Je chybou povazovat pastorujiciho clovéka za nékoho, kdo viem poslouzi a sam nic
nepotrebuje. Bohuzel v kiestanském prostredi se tak stava. Pojmy jako supervize jsou
vetsinou neznameé, instituce podobné balintovskym skupinam se vyskytuji jen nahodile. Tak
dochazi k castéemu pretézovani pastorujicich, k ndstupu syndromu vyhoreni, pripadné
k nevratnym duchovnim i mordalnim Skodam, které nikdo neocekaval. Nekdy je také ve hre
nespravné presvedceni, ze dobrym krestanem je ten, kdo na sebe nedba.

Pastor si musi byt predevsim vedom toho, zZe jeho moZnosti a schopnosti nejsou neomezené.
Jinak receno: ma si byt vedom svych hranic a respektovat je. Dale ¢im vice chce udélat pro
druhé a ¢im veétsi naroky na neho kladené, tim zodpovédnéji musi pecovat sam o sebe — ne
naopak.>°

SV neni zatim v Ceské republice dostate¢né medicinsky, a tedy ani pravné, zakotven. Tato
skute¢nost u nekterych DP, ktefi tihnou svym zaloZenim k orientaci na vykon a povazuji své
zaméstnani za poslani, mize vést kK prehlizeni, popt. zamlovani pietizeni, v némz se dlouhodobé
nachazeji. Z obav, ze selhali, se radéji snazi s danym stavem vypotadat sami, coz nemusi vzdy
zdarné skoncit.

Nejvetsi nebezpeci SV spociva v tom, Ze vznika pomalu a nenapadné. Obvykle se vyviji nékolik
let a je velmi t€zké si jej v prvnich stadiich vSimnout, dokud nenastane uplné vycerpani. Na
zéklad¢ téchto diivodl jsem piesvédCen, ze by si vyznam prevence méli uvédomovat predevsim

50 OPATRNY, A. (2014). Pastorace zvldstnich skupin. Cerveny Kostelec: Pavel Mervart, s. 174-175.
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administratofi a vedouci cirkvi a nastavit kontrolni a ndsledné i1 pastora¢ni mechanismy tak, aby o
své obdarované zaméstnance nepiichazeli.

2. Proces vzniku SV

Jedna z nejbéznégjsich definic, kterou uvadi také Minirth a kol.>

nadseni, energie, idealismu, perspektivy a cile. Lze je chapat jako stav duSevniho, télesného a

, popisuje vyhoteni jako ztratu

duchovniho vyc¢erpani, zptisobeného neptetrzitym stresem, k némuz jsou nékteré osobnostni typy
nachyln¢jsi. Odbornici se shoduji, ze je to pravé osobnost typu ,,A“, ktera ma sklon k
workoholismu, je soutéziva a silné¢ orientovana na vykon. Druhou rizikovou skupinou jsou
obsedantné-kompulzivni osobnosti, jejichz vyznamnou hnaci silou je poteba dosdhnout nadvlady.
Ta se mize v pomahajicich profesich projevovat pravé tim, ze se vytvoti empatické prostiedi, v
némz se jim pastoranti radi svéfuji a Zadaji je o radu a pomoc. Z demografického hlediska je potom
patrné, ze tlaku vyhoteni jsou zpravidla vystaveni zacinajici pracovnici, pfesn¢ji mladi svobodni
muzi na poéatku kariéry.>?

Ptestoze jsou psychickym vyhotfenim nejvice dotceni lidé, ktefi pracuji ve sluzbach nebo
pomahajicich profesich (jako jsou vySe zminované zdravotni sestry, 1ékafi, poradci, ucitelé¢ a
policisté), v podstaté se mize stat kandidatem vyhoteni kdokoliv v jakémkoliv zaméstnani a na
jakékoliv pracovni trovni.>

Kiivohlavy®* jmenuje mezi postizenymi také profese duchovni — knéze, farate a kazatele.

Jednotlivym fazim SV, jak je popisuje vétSina odborné literatury (nadmérnd angazZovanost,
stagnace, frustrace, apatie a uplné vyhoteni), pozornost vénovat nebudeme, protoze nemaji ptimou
souvislost se studijnim charakterem této prace.

3. Symptomy SV

Symptomy na fyzické urovni jsou cCasto prvnimi pfiznaky nezdravého trendu v Zivoté DP.
Komplexni pastorace by mohla pamatovat 1 na tuto rovinu zivota, kdy by napt. v procesu
hodnoceni pracovnika m¢l moZnost 1 on sam napft. vyplnit dotaznik spokojenosti. Tak by vedeni
cirkve dostalo nalezit¢ informace nejen ze strany svéfenych farnosti, ale i od svého zamé&stnance.

Je prokazano, Ze pokud nebudeme spravné zachéazet s napétim a nenalezneme vhodnou miru
pracovniho nasazeni, mliZe stres pfivodit rizné druhy nemoci davno pted SV. Je velmi dilezité
byt v kontaktu se svymi emocemi a v§imat si toho, jak nase télo reaguje na pracovni stres, aby se
zmény na naSem zdravi nestaly nezvratnymi. Kdo jiny ma byt v tomto ohledu reprezentantem
zdravého a vyvéazeného zivotniho stylu nez ptredstavitelé cirkve na vSech trovnich?

I MINIRTH, F. - HAWKINS, D. - MEIER, P. - FLOURNOY, R. (2011). Jak piekonat vyhoreni. Praha: Navrat
domt, s. 11.

52 MINIRTH, F. - HAWKINS, D. - MEIER, P. - FLOURNOY, R. (2011). Jak piekonat vyhoreni, s. 217.

53 POVTTEROVA’,’B. A. (1997). Jak se branit pracovnimu vycerpani. Olomouc: Votobia, s. 11.

5 KRIVOHLAVY, J. (1998). Jak neztratit nadseni. Praha: Grada Publishing, s. 23.
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Mezi vSemi symptomy byva nejndpadnéjsi pravé ona emocionalni vyCerpanost postizené osoby.
Clovek v procesu nartstajiciho SV &astokrat nevnima lasku ani nenavist, radost ani Zal,>® a miize
snadno nabyt dojmu, Ze z této situace nelze nalézt zadné vychodisko. Bézné tkony jej natolik
vycerpavaji, Ze mu jiz nezbyva energie na cokoliv jiného. VSe se zd4 byt naprosto beznadéjné a
velkou zkouskou prochdzi i samotnd vira DP, ktery neziidka toto t€Zké obdobi zavrsi nejen
odchodem z duchovenské sluzby, ale i z cirkve, pokud mu v jeho tisni nebyla poskytnuta nalezita
podpora.

Postupnou kumulaci jednotlivych ptiznaki se postizend osoba dostava do stavu prevazujici skepse,
kdy ztraci svoji napaditost a kreativitu. Praxe potvrzuje Pta¢kovo®® konstatovani, kdy v kone¢ném
diisledku pracovnik ze své situace vini instituci, ve které byl zaméstnan. Tomu bychom alespon
casten¢ mohli predejit, kdyby byl v kazdé denominaci vypracovan pastoracni plan o DP.

Ze socialniho hlediska dochazi k odcizeni, coz pfedstavuje zejména narlst negativismu a ztratu
z4jmu. ZvIlastnim projevem je potom pieziravy, odosobnény, az téméf lhostejny postoj k okoli
(socialni apatie), ktery miize pierist az v pohrdavé, sarkastické a agresivni chovani.>” Clenové
cirkve zacinaji byt vnimani jako pritéz, spolupracovnici jsou na obtiz a nadtizeni predstavuji zdroj
ohrozeni. U 0sob s piivodné vysokou empatii se projevuje empatie napadné nizka, postupné
narusta pocet konfliktd, coz je pro duchovenskou praci velmi zavazné zjisténi, které¢ znacné snizuje
kvalitu viech ukont DP.*

A konecné duchovni vycerpani se projevuje ztratou perspektivy a divéry obecné, nejen vici
druhym lidem, ale i vii¢i Bohu. Obvykle pracovnici zakouseji postupné nartstajici pocit, ze Bth
je bezmocny a Ze jeding oni jsou schopni v dané situaci pomoci. Aniz by si uvédomovali, co délaji,
odmitaji — védomé ¢i nevédomé — spoléhat na BoZi moc a snaZi se sami jednat jako Blith. Souhlasim
s Minirthem,*® ktery upozoriiuje, Ze nékteii vypousti chvile osobniho modlitebniho ztigeni a éteni
Bible a maji pocit, jako by byli v duchovnim vakuu. V jednu chvili jim za¢ne ptipadat, Ze neni
nikdo a nic, co by mohlo pomoci. Postupem ¢asu propadaji roz¢arovani a mysli si, ze je jejich
okoli véetné Boha nechalo na pospas vlastni situaci.

4. Motivace pro duchovenskou sluzbu

Hawkins a Shohet® doporucuji, aby se kazdy, kdo pracuje v poméhajicich profesich, upfimné
zamyslel nad slozitou smésici motivi, které ho ptivedly k volbé své profese. Pokud je pracovnik

55 KALLWASS, A. (2007). Syndrom vyhoieni v praci a v osobnim Zivoté. Praha: Portal, s. 98.

% PTACEK, R. — RABOCH, J. - KEBZA, V. a kol. (2013). Burnout syndrom jako mezioborovy jev, s. 28.

5 STOCK, CH. (2010). Syndrom vyhoieni a jak jej zviadnout. Praha: Grada, s. 13.

%8 PTACEK, R. — RABOCH, J. — KEBZA, V. a kol. (2013). Burnout syndrom jako mezioborovy jev. Praha: Grada
Publishing, s. 28.

% MINIRTH, F. - HAWKINS, D. — MEIER, P. - FLOURNOY, R. (2011). Jak piekonat vyhoreni. Praha: Navrat
domu, s. 16.

60 HAWKINS, P. - SHOHET, R. (2016). Supervize v pomdhajicich profesich. Praha: Portal, s. 23.
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schopen pfiznat si své stinné, popiipadé nezdravé stranky motivii k pomahani a zpusob, jakym
napliiuje své vlastni potieby prostiednictvim pomoci druhym, tim zdravéjsi, objektivnéjsi a
ucinnéjsi muze byt jeho sluzba.

Ze skaly nezdravych motivil se jedna tfeba o syndrom pomocnika, touhu po dokonalosti nebo je
motorem K rozhodnuti pro vykonavani pomahajici profese vlastni osamélost. Dokonce i vlastni
neschopnost vyjadfovat emoce muze byt motivaci naslouchat druhym, zpovidat je a doprovazet
v jejich bolesti, aby dotyény alespon takto zprostfedkovand emoce zakousel. Castokrat jsou to
projevy nevyieSenych traumat z détstvi ¢i mladi, kdy byl dotycny zatizen nezdravymi naroky skrze
vychovu, perfekcionismus otce ¢i neschopnost rodic¢t ocenit vysledky ¢innosti, coz vede nékteré
pracovniky k tomu, aby si vybrali co nejsmysluplnéjsi zaméstnani, kterému pak vénuji co nejvice
usili a pozornosti.

Jak ale mze DP poskytovat kvalitni péci, kdyz je sdm nevyzraly, zranény a jesté k tomu neochotny

vvvvvv

schopnost s nimi pracovat.

Je patrné, ze DP, ktefi berou svou praci jako poslani, budou pohotovéji k dispozici svym
svéfenciim a budou vénovat vice pozornosti detailim své prace. Budou tfeba i ochotn¢ pracovat
pies Cas, protoze jim prace pfindsi smysl. Ma to vSak i sva rizika. PfiliSnd motivovanost ptinasi
vysokou miru vnitiniho, psychického napéti, které narusuje ,,normalni* fungovani lidské psychiky
a oslabuje tak aktudlni vnitini, subjektivni pfedpoklady vykonu. Celkové tedy miZe vykon
snizovat a privést organismus k vycerpani.®? Pokud neni duchovenskd price odborné
supervidovana, mize se stat, Ze se mnoho DP pod néroky tohoto povolani naprosto vycerpa.

Ruku v ruce s neustalou ochotou na sob& pracovat jde i duchovni zivot DP. Pusobeni Ducha
svatého umoznuje ¢loveéku prohlubovat a uvadét v soulad duchovni formaci a lidsky, intelektuélni
a pastoracni rast. Toto usili by mélo zacit béhem teologickych studii, v seminafi pro budouci
duchovni, a maji ho podporovat také biskupové a odpovédné vedouci organy cirkve na vSech
tirovnich nap#i¢ duchovenskym spektrem.®? Pokud DP potiebu ticha a modlitby opomiji, bude bez
modlitby vystaven nebezpedi, ze se z ného stane pouhy psycholog nebo socialni pracovnik.®®
Clenové cirkve v§ak za nim chtéji pfichazet predné jako za duchovnim.

r 7w

5. Vyznam pastoracni péce o DP

Pastorace DP mize byt motivovéana z dvojiho hlediska. Jednim hlediskem pastorace DP je snaha
vést je k tomu, aby plnili své tkoly, nevyhybali se nadro¢né sluzbé ve vSech jejich rovinach a

81 BEDRNOVA, E. - NOVY, L. A kol. (2002). Psychologie a sociologie Fizeni. Praha: Management Press, s. 255.

82 Direktai pro sluzbu a Zivot knézi. Sekretariat Ceské biskupské konference, 2016, s. 84. Dostupné z:
<https://cbk.blob.core.windows.net/cms/Contentltems/296_00296/direktar-pro-sluzbu-a-zivot-knezi.pdf> [2021-01-
17].

83 VELLA, E. (2015). Srdce pastyie. Kostelni Vydii: Karmelitanské nakladatelstvi, s. 27.
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vyprosovali si dostatek pokory, trpélivosti, rozhodnosti, lasky, porozuméni a moudrosti ke vSem
ukolim. Toto hledisko zahrnuje pozvani k pastyistvi 1 napomenutim pied opomijenim
pastoracnich povinnosti. Jde predev§im o mentoring a vedeni zacatecnikli v jejich sluzbé, ale
zaroven je to i povzbuzovani zkusenych DP, aby kvili zklamani ¢i nepochopeni neopoustéli nebo
nezanedbavali svoji sluzbu.

Do té druhé oblasti spada pomoc peclivému pastyii v jeho pietizeni. Asi nejpresvédCivéi ze vsech
autor zabyvajicich se pé¢i o kazatele popisuje nelehkou situaci pastyie Havranek:5*

., Pastyr svadi zapas s problémy svérencit a zaroven boj se sebou samym. Proziva
pretizeni fyzické i psychické. Pocituje horkost, kdyz se rozdal, ale ziistal nepochopen.
A sklizi spise nevdek. Ten, ktery posiloval klesajici ruce a podlamujici kolena,
potrebuje nyni, aby byla posilnéna jeho ochablé ruka a upevnéna jeho klesajici
kolena. Ve svém zdpasu a boji potiebuje pomoc ,, oblaku svédkii* (Zd 12,1%).

Také DP potiebuje sluzbu vzajemného budovani, napravy a potéchy. Vyvstava tedy otazka, kdo
mu tuto sluzbu zprostfedkuje a nakolik je mozné ji rozd¢€lit mezi ¢leny cirkve, vedeni mistniho
sboru, kazatelsky sbor a biskupa ¢i samotné vedeni cirkve. Kazdy z nich ma svoji nezastupitelnou
roli, ale malokdy je tato podplirna sluzba ptfedstavena v uceleném pastoracnim konceptu, aby
mohla byt komplexné koordinovana a vyhodnocovéna.

Dalsi formace DP se odehrava prostiednictvim aktivni Gcasti na zivoté cirkve, zejména na

Ywr o7

bohosluzebnych shromazdénich, kde je v kontaktu s véficimi a viceméné se mu dostava zpétné
vazby ohledn¢ kazani, liturgie ¢i vedeni cirkevnich aktivit. Urcité zakotveni mu pfinasi ucast na
pastoralkach (kazatelskych shromaZzdénich), od nichZ by se nemél nechat odradit slabou néaplni
setkani ani nesympatickym vedenim cirkve, které ne vzdy rozhoduje v jeho prospéch. Podporu a
zdjem o DP vyjadiuje také vedeni mistni cirkve (starSovstvo, vybor sboru), které by mélo
pravideln¢ ptistupovat k jeho hodnoceni s laskavym ptispénim konstruktivni kritiky. Tato zpétna
vazba je pro DP velmi dilezitd. Neni vSak pravidlem, Ze by vSechny cirkve mély zpracovany fad
duchovenské sluzby a DP pak chybi néstroje, které¢ by mu mohly pomoci zefektivnit jeho sluzbu.

DP ma své vlastni problémy rizného druhu v riiznych fazich svého zivota, at’ uZ jsou existencni,
osobni, rodinné, zdravotni nebo duchovni. Neni imunni vic¢i krizim. Pfedné potiebuje
diivéryhodnou osobu, ped niz miize myslet nahlas.%® Nabizi se, Ze by to mohl byt kazatel (farat)
senior nebo biskup (pfedseda cirkve). Castokrat vSak dochazi ke stietu zajmi, pokud je
»zpoveédnik® zaroven zaméstnavatelem ¢i vySe postavenym kolegou. Z toho divodu je dobré
piremyslet o dalSich moznostech, které by skutecné dovolily DP otevfit se v pro n¢j bezpecném
prostiedi, napf. vyhrazeny faraf spititual.

64 HAVRANEK, A. (1986). Uvahy o pastyiské péci, s. 232-233.
% Bible. Cesky ekumenicky pieklad. Praha: Ceska biblicka spole¢nost, 1990, s. 214.
% HAVRANEK, A. (1986). Uvahy o pastyiské péci. Praha: Ustedni cirkevni nakladatelstvi, s. 234.
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6. Kultura organizace a péce o zaméstnance

Kazda organizace ma svoji specifickou kulturu a identitu, které jsou budovany vnitinimi vztahy,
hodnotami a chovanim a podili se na razu rétoriky smérem k okoli (zdkazniklim, partnertim,
dodavateliim, potazmo konkurenci). Neexistuje organizace bez kultury. Schein®’ uvadi, ze
organiza¢ni kultura je fenoménem, ktery je v organizaci skryty pod povrchem a ma velice silny
vliv na vSe, co se v organizaci déje. Ve své celistvosti je vSak neviditelny a do urCité miry takeé
nevédomy. Otazkou tedy neni, zda organizace ma nebo nema svoji specifickou kulturu, ale nakolik
je schopna tuto kulturu utvaret zamérnym zptisobem.

Muzeme konstatovat, ze kultura organizace ptedstavuje ,,soubor dlouhodobé trvajicich a
rozvijejicich predstav, pristupit a hodnot, které organizace sdili. Slouzi prevazné k vnejsi adaptaci
a zdrovei vnitini integraci zaméstnancii . % Organizaéni kultura a jeji vnitini pravidla ovliviuji
mysSleni, mluveni a jednéni pracovnikl, ¢imz urcuji atmosféru, ve které probiha veskery vnitini
Zivot organizace. S typickou charakteristikou dané jednotky podle Hawkinse® tizce souvisi soubor
tradic, zasad, presvédéeni a postoju tvoticich vSudypfitomny kontext pro vSe, co v organizaci
délame a co si myslime.

Nasim z4jmem je budovat cirkev jako organizaci, jez si je védoma svych hodnot, umi je
komunikovat a zaméstnanci i vlastni ¢lenové se v nich snadno orientuji. Takové organizace neni
zatizena zbytecnou byrokracii, snizuje nutnost kontrolnich mechanismt, a urychluje procesy
rozhodovani.

Urban™ zmifuje v souvislosti s hodnotami organizace problematicky fakt, Ze ,, jsou prilis obecné,
nejasné ci nepresvedcivé. Formalné prijaté a casto i okazale zastavané firemni hodnoty, které
vyznivaji nerealisticky a které se neodrazeji v redlném chovani vedoucich pracovnikii, mohou mit
proto maly nebo dokonce nulovy efekt . Jinymi slovy, pozornost organizace by méla byt vénovana
rozliSeni hodnot fungujicich, hodnot fungujicich ¢astecné a hodnot sice proklamovanych, ale
neucinnych. Zde by bylo zajimavé sledovat, jak své hodnoty v jednotlivych denominacich
uskute¢niuji v praxi a nakolik je to pro ¢leny cirkvi, DP, ale i samotnou spolecnost srozumitelné.

K uspésnym predpokladim zdravych vztahti na pracovisti podle Smida’™ patii sebevychova,
schopnost kriticky posoudit vlastni ¢iny a zplsob jednani, schopnost sebeovladani a vzajemna
divéra. Kazdopadné by vedeni organizace mélo zajistit takovou atmosféru otevienosti a daveéry
mezi vedoucimi i fadovymi pracovniky, v niz se lidé nebudou ostychat oteviene sdélit své ndzory,

57 SCHEIN, E. H. (2004). Organizational culture and leadership. San Francisco: Jossey-Bass, s. 8.

8 TOTH, D. (2010). Persondini management. Praha: Powerprint, s. 39.
8 HAWKINS, P. - SHOHET, R. (2016). Supervize v pomahajicich profesich. Praha: Portal, s. 165.
0 URBAN, J. (2014). Firemnt kultura a identita. Praha: Ustav prava a pravni védy, s. 15.
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piipominky, obavy i nespokojenost. Zaméstnanci potfebuji mit jistotu, Ze jim bude k dispozici
vstticny a zaroven kompetentni pracovnik, ktery se zasadi o odstranéni ¢i zmirnéni problému. Pro
zdravé vztahy a predchazeni konfliktlim na pracovisti je nezbytna komunikace jak v sestupné, tak
ve vzestupné linii."?

Je ziejmé, ze mezi organizaci, ktera si uvédomuje svoji vnitini kulturu, a zaméstnancem s jeho
individualnim vnitfnim svétem muze existovat souhra. Kultura prace mize byt napomocna jedinci
k posilovani jeho pocitt tykajicich se zadosti o pomoc. Naproti tomu kultura nékterych organizaci
jedince odrazuje od toho, aby pomoc, popi. supervizi oekavali a zadali o ni. Dulezité je, aby
vedeni organizace jedince motivovalo a povzbuzovalo k pfekonavani vnitini nedivéry, popf.
vylozeného odporu. Kultura organizace muze nejen ovlivnit rdmec supervize, ale dokonce 1
zablokovat cestu k u¢inné pomoci skrze jakékoliv podptirné nastroje. "

7. Vyzkum spokojenosti s poskytovanim pastoracni péce mezi DP

V praktické ¢asti jsem se zabyval vyzkumnou otazkou: Jakym zplisobem se v managementu cirkvi
pracuje s problematikou pietizeni DP, vidéno z pohledu samotnych DP? Vnimaji poskytovanou
péci jako dostatecnou? Jaké ,sluzby“ ze strany vedeni cirkve postradaji nejvice? Jaka je jejich
konkrétni zkuSenost s poskytovanou supervizi? Kvantitativni analyza vysledkli respondenti
ukézala velké rozdily v praxi péce o DP v ramci prevence SV.

Vyzkum byl uskuteénény formou strukturované¢ho dotazniku, ktery byl distribuovan DP ttech
denominaci. Ziskana data byla zpracovéna kvantitativné (na Urovni statistiky prvniho fadu
s vyuzitim grafického posouzeni dat) a okrajové i kvalitativné (tyka se slovnich odpovédi a
doplnyjicich informaci u nékterych otazek). Bylo pokryto Siroké spektrum DP (do vyzkumu byli
zatazeni DP riznych vékovych kategorii a byvali DP, jeZ v minulosti ukonc¢ili svoji duchovenskou
¢innost nebo odesli do diichodu), ¢imz byla zajisténa dostatecna validita ziskanych dat slouzici
jako podklad pro nasledna vyhodnoceni a interpretace.

Cilem bylo zmapovat situaci péce o DP, ktefi maji zkuSenost se supervizi. V prvni fad€ bych rad
porovnal vysledky $etfeni u administratort cirkvi’* s vysledky samotnych DP (otazky v dotazniku
¢. 1-4).

Interpretace vysledki vyzkumu vzhledem ke stanovenym hypotézam

2 KOUBEK, J. (2015). Rizeni lidskych zdrojii. Zdaklady moderni personalistiky. Praha: Management press, s. 338-
339.

& HAWKINS, P. - SHOHET, R. (2016). Supervize v pomdhajicich profesich, s. 38.

" ZUREK, M. (2020). Koucink jako soucdst pastorace v prevenci proti syndromu vyhofeni u duchovenskych
pracovnikii. Diplomova prace. Banskd Bystrica: Univerzita Mateja Bela PF, s. 77. Dostupné z:
<http://opac.crzp.sk/?fn=detailBiblioForm&sid=9A7ADD0D299745E45C97BED3D3B4&se0=CRZP-detail-kniha>
[2021-03-11].
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Analyza vysledka strukturovaného dotazniku zaslaného DP tiech denominaci ukazala velké
rozdily mezi cirkvemi v péci o duchovenské pracovniky v ramci prevence SV, avSak ve vSech
piipadech také znacny prostor ke zlepSeni v péci o zaméstnance. Obecné lze konstatovat, Ze
pracovnici oCekéavaji vétsi podporu ze strany vedeni cirkve, a snahu o zpiistupnéni podplrnych
prvka, které jsou v teoretické roviné schvaleny, ale zriznych divodd se v plosné miie
nevyuzivaji. Supervize, sabatikl, hodnoceni pracovnikd, obyCejny zdjem ze strany vedeni
organizace ¢i samotnych kolegii jsou prvky, o kterych je tfteba vést mnohem intenzivnéjsi dialogy
V jednotlivych cirkvich a poukazat na jejich vyhody pro duchovenskou sluzbu.

Provedenym vyzkumem se potvrdily dvé ze ¢ty stanovenych hypotéz. Jedna hypotéza se
nepotvrdila a zbyvajici pouze ¢astecné.

- Hypotéza ¢. 1: ,,DP jsou dlouhodobé pretiZeni“ se v tomto vyzkumu nepotvrdila. Pouze 26,4
% DP odpovédélo na tuto otazku kladné. Administratofi cirkvi se shoduji s DP v tom, ze v
pracovnim pietizeni se DP ocitaji pfevazné narazove (50 %, resp. 53,4 % z reakci DP). Navzdory
tomu vSak mé 55,4 % DP osobni zkuSenost se SV ¢i s nékterymi jeho symptomy. U nejmladsi
vékoveé kategorie DP je to 47,6 %. Kandidati na vyhotfeni pozoruhodné nejsou ti DP, ktefi maji
V pruméru na starosti 2 a vice sbort (15,5 % ,, Ano - jednou* a 15,5 % ,, Ano - opakované*). Pouze
31 % DP udavé, Ze méli zkuSenost s vyhofenim, oproti vysledné hodnoté 55,4 % u vSech
respondentll. Také spokojenost DP v pracovnim a duchovnim zivoté (otdzky ¢. 14 a 15) je
hodnocena (v sou¢tu moznosti ,,Ano““ a ,, Spise ano **) z 80 % pozitivné.

- Vysledky odpovédi na otazku €. 4 (Jakym zplsobem cirkev pfedchazi SV) jasné deklaruji, Ze
pokud néjaka prevence SV v cirkvich probihd, pak pfedné na pastoralkdch ¢i kazatelskych
setkanich. Vzhledem k tomu, ze 82,4 % DP odpovéde€lo na otdzku €. 5 (zda se na téchto setkanich
vede dostateéna diskuze na téma SV) negativné (soucet odpovédi ,,Ne“ a ,, Cdstecné avsak
nedostatecné*), mame zde zna¢né alarmujici ¢islo, které potvrzuje hypotézu €. 2: ,,Pastorace
DP je nedostateéna. DP stradaji nedostatenou podporou ze strany vedeni cirkvi.*
Skutec¢nost, Ze v otazce ¢. 17 oznacili DP za nejslabsi zdroj podpory a motivace (4 %) ,, Respekt a
ocenéni ze strany zaméstnavatele “, nemusi nutné¢ znamenat, Ze je tato podpora velmi slaba. Muze
to vyjadfovat myslenku, Ze na této podpote nejsou az zas tak zavisli (neocekavaji ji) nebo ze neni
primarnim zdrojem podpory. KdyZ vsak pfifadime tuto informaci k vysledkiim na nésledujici (dle
dlouhodobé¢ nejvice nedostava? Jakou pastorac¢ni podporu byste ve své sluzbé ocenili nejvice?),
pfichazime k zavéru, ze , Podpora ze strany zaméstnavatele® je skute¢né slabou strankou
organizaéni kultury managementu cirkvi. DP zvolili tuto moZnost v obou piipadech jako
nejcastéjs$i. Druhou nejvetsi potiebou DP je vyraznéj$i podpora od c¢lent sbord, respektive
vedoucich ptedstavitel sborii a farnosti (v otdzce €. 18). Tyto souhrnné vysledky potvrzuji
pravdivost druhé hypotézy.
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Hypotéza ¢. 3: ,,DP se zdrahaji mluvit o SV a nasledné pozadat o pomoc* se timto vyzkumem
potvrzuje pouze ¢asteéné. Z vysledku odpovédi na otazku €. 6. (Pfiznal/a byste vedeni cirkve, ze
mate problém se SV?) vyplyva, ze by se na své administratory s divérou obratilo 44 % DP. Dle
reakci na otdzku €. 16 (Citite se ve své sluzbé osamély/a?) mize ke slozitosti této problematiky
prispét i fakt, ze 69 % DP ma s osamélosti v néjaké mitfe osobni zkuSenost.

Z téchto vysledki je patrné, Ze by vedeni cirkvi mélo srozumitelnéji komunikovat hodnoty své
denominace predné do fad svych zaméstnanct. Kvalitni a zdravé zazemi cirkve, které projevuje
dostateCny z4jmem o své pracovniky, generuje vSeobecnou daveéru. Ta se proveéii prave
Vv ptipadech, kdy pracovnik proziva tézkosti (nejen) v pracovnim zivoté. Vzhledem k tomu, ze se
pohybujeme v kiestanském prostiedi, cekal bych piesved¢ivejsi vysledek ve prospéch duvéry vici
vedoucim piedstaviteliim cirkve.

- Z vysledkll odpovédi na otazku €. 3 je evidentni, Ze se vedouci orgény cirkve systematicky
nezamé&iuji na prevenci SV v rdmci pastoracnich rozhovori, pfestoze ma s vyhofenim zkuSenost
55,4 % (v souctu moznosti ,,Ano“* a ,, Opakované ) jejich zaméstnancii. Nejen tato individualni
prevence skrze pastoraci, ale i odborna pomoc je dilezitou soucasti pé¢e o DP. Tuto skute¢nost si
castecn¢ uvédomuji i sami DP, ktefi na otazku €. 19 (Jakou pastora¢ni podporu byste ve své sluzbé
ocenil/a nejvice?), uvedli hned za ,, Pastoracni péci ze strany vedeni cirkve* (20 %) ,, Intervizi*
(17 %) a ,, Supervizi*“ (13 %). Dle vysledku Setieni z otazky ¢. 10 ma vsak se supervizi 55 % DP
urc¢itou zkuSenost (jednordzovou nebo opakovanou) a 65 % z téch, ktefi hodnotili supervizi kladné,
Ji vyuZivaji pravidelné. Na zaklad¢ téchto dat si dovolim tvrdit, Ze hypotéza ¢ 4: ,,Systematicka
supervize by méla na zlepSeni kvality péce o DP zasadni icinek* je platna. Podle vysledku
zavérené zpravy z roku 2011 (kdy nefungovala supervize v CASD) o supervizi stalo 62 %
kazateltl. V ramci tohoto Setfeni se 37,5 % kazatelt ptihlasilo, ze alespoii jednou vyuzilo moznosti
supervize.

Zavér vyzkumu a prakticka doporuceni

Cilem této kapitoly je vyhodnotit vystupy, zjistit silné a slabé stranky prevence SV a poskytovani
pastoracni pée DP a vyvodit z odpovédi konkrétni zavéry pro prevenci SV u DP. Analyza
vysledkll vyzkumu ukdzala na mozné rezervy smérem ke zkvalitnéni pastoracni péce o DP. Pfi
srovnani vysledkl kvantitativniho vyzkumu provedeného mezi zaméstnanci (DP) s vysledky
dotaznikového Setfeni mezi vedoucimi cirkve’™ bylo zjisténo, Ze vedouci cirkvi jsou si védomi
zatizeni, které DP ve své sluzbé podstupuji. Zaroven si vSak uvédomuji, Zze svym zaméestnancim
neposkytuji dostateCnou pastoracni péci, coz potvrzuji sami 1 zamestnanci.

s ZUREK, M. (2020). Koucink jako soucdst pastorace v prevenci proti syndromu vyhoreni u duchovenskych
pracovniki. Diplomova prace. Banska Bystrica: Univerzita Mateja Bela PF, s. 73. Dostupné z:
<http://opac.crzp.sk/?fn=detailBiblioForm&sid=9A7ADD0D299745E45C97BED3D3B4&se0=CRZP-detail-kniha>
[2021-03-11].
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1. Pro zefektivnéni pastorace tato analyza doporucuje zintenzivnit individudlni pastoracni péci o
DP a oteviit mnohem dusledné&ji vnitrocirkevni diskuzi na téma SV. Prevence v tomto ohledu
souvisi s vétsi podporou moznosti supervize a intervize, které byly samotnymi DP Zadany. Tato
podpora DP druhotné piinési pozitivni disledky v kvalité pomoci, kterou sami DP nasledné nejen
¢lentim cirkve poskytuji. Zaméstnanci vnimaji, ze o né¢ miize byt jesté 1épe postarano, i kdyz jsou
se svym pracovnim i duchovnim zivotem ptevazné dlouhodobé¢ spokojeni.

2. Zvlastni pozornost musime vénovat porovnani vypovédi DP, ktefi vyuZzivaji supervizi, a téch,
kteti ji nevyuzivaji. 65 % DP, kterym supervize ,, Velmi pomohla*, ji vyuzivaji pravidelné a
spokojenost v pracovnim zivoté udava 82,6 % DP, v duchovnim Zivoté dokonce 86,9 %. Vedle
toho 81 % DP vykazuje dlouhodobou spokojenost jak v pracovnim, tak v duchovnim zivoté,
pfestoze supervizi nevyuzivaji vilbec. Mizeme konstatovat, ze z tohoto hlediska nema supervize
na DP zase tak vyrazny vliv. AvSak touhu po profesiondlnim vedeni (tréninku) v ptipadé
supervize, intervize, vidcovstvi ¢i koucinku vyjadiilo 54 % DP (data z otazky ¢. 19). Vzhledem
k tomu, Ze 65 % z téch, ktefi hodnotili supervizi kladné, ji také pravidelné vyuzivaji, bych si
dovolil podpotit zavéry Slowika a Bauera,’® ktefi doporucuji zavést supervizi jako ,, piiirozeny
prvek v duchovenské praci” (u zainajicich DP doporucuji skuteéné fungujici mentoring a
koucink).

Nejvice zku$enosti se supervizi maji DP v CCE. Reagovalo tak 69 % respondentd. Ti, kteii
odpovédéli, ze jim byla supervize na piekazku, ji vyuZili pouze jednou a zaroven vSichni shodné
odpovédéli, ze pokud by méli problémy s vyhotfenim, nejsou si jisti, zda by o pomoc pozadali
vedouci cirkve. Zde bych vnimal jako urcity problém DP pustit do ,,svého svéta® kohokoliv, kdo
by mohl mit vliv na to, co prozivam nebo jak véci feSim. Tento negativni pohled by se mohl i diky
supervizi postupné odbourdvat diky kladné pievazujicim hodnocenim supervize. Mezi Zenami ji
vyuzivaji pravidelné 57 % respondentek.

3. NemlZeme zapomenout na oblast studijniho volna, tzv. sabatikl. Ve vSech tfech zkoumanych
denominacich je nejstar$im nastrojem péce a prevence, ktery je oSetfen vnitinimi ptredpisy. Z toho
logicky vyplyva, Ze by mél byt dostatecné adaptovanym, oproti supervizi, kterou se cirkve teprve
uci vyuzivat. Vysledky dotaznikového Setteni v§ak ukazuji, ze 69 % DP nikdy nevyuZilo moZnosti
studijniho volna a ¢tvrtina DP pouze jednou. Zde je vidét rozpor mezi teorii a praxi, ktery je
nejzietelnéj$i v CASD. Doporucuji, aby byl vybér studijniho volna (na zaklad¢ pravidelného
hodnoticiho pohovoru) vice pod dohledem administratorti cirkve, aby jej alesponn 1x za 7 let
absolvoval kazdy DP a aby byla v tomto obdobi vyplacena DP adekvatni mzda, pro zvyseni
motivace vyuziti tohoto podpiirného prvku prevence. 21,6 % téch, ktefi vyuzivaji supervizi, si
zaroven vybird studijni volno. Nemtzeme tedy fici, Ze by mezi DP dominovala ur¢ita skupina,
ktera by vyuzivala komplexnéjsi podporu své ¢innosti. S dostate¢nou motivaci ze strany vedoucich

® SLOWIK, J. — BAUER, J. (2011). Psychosocidlni aspekty soucasné situace kazateli a jejich rodin v Cesko-
Slovenské unii Cirkve adventistii sedmého dne. Zavérecna vyzkumna zprava, s. 6.
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cirkve pro vybér studijniho volna (otazka €. 13) neni spokojeno 70 % DP, coz stoji za zvySenou
pozornost.

4. Vysledky Setfeni ukazuji, ze 56 % DP neprochézi hodnoticim pohovorem vibec a 30,4 %
pouze sporadicky. Dovolim si tvrdit, Ze zdjem administratort o DP vyjadieny dobfe pfipravenym
hodnoticim pohovorem by mohl zdsadnim zptisobem ptispét ke stabilit¢ DP. Pokud by vychézel
Z komplexnich dat zaloZzenych na vystupech pozorovani samotnych cleni svéfenych sbort,
starSovstva (administratortt sboru), ale i kolegli spolupracovnikti, pfipadné spolupracovnikii
V daném pracovnim tymu, a byl veden v duchu lasky a citlivého pfistupu, piisp€lo by toto
hodnoceni k zefektivnéni jejich prace, prohloubeni smysluplnosti sluzby a k dal$i motivaci ve
sluzbé. Ve vyzkumu’’ z roku 2011, ktery se zabyval spokojenosti kazateldi CASD, stilo o
pravidelné komplexni hodnoceni 62 % respondentt (uvedli moznost ,, Rozhodné ano “). Realita
vsak ukazuje, ze v ptipadé CASD jej absolvovalo pouze 12,5 % respondenti.

5. Jestlize mezi DP panuje urcity ostych sdilet miru dlouhodobého pretiZeni a pozorované
ptiznaky SV (viz otdzka €. 6), vidim jako skute¢nou vyzvu smérem k administratorim cirkvi byt
snimi v pravidelném kontaktu a udrzovat divérnou rovinu vztahl, coz vSak muze znamenat
nutnost zdsadné piehodnotit strukturu naplné prace vedoucich cirkve, nebo zajistit farare-
spiritudla, ktery se bude plné vénovat pastoracni péci DP. Tento smér podporuji i nékteré

LN Ts

Z poznamek na konci dotazniku typu: ,,stacilo by vice obycejného zdajmu o nasi praci *.

6. 69 % z téch DP, ktefi dlouhodobé zvazuji odchod z duchovenské prace (tj. 16 % celkovych
respondentll) uvadi, Ze supervizi alespon jednou vyuzili. Spokojenost v pracovnim i duchovnim
zivoté shodné vnima 55 % respondentil této skupiny. Své dlouhodobé pracovni pietizeni (otdzka
¢. 1.) hodnoti tato skupina z 41 % odpovédi ,,Ano“ a z 45 % ,, Narazové “, coz ¢ini 86 %. Naproti
tomu vysledky u vSech respondentt jsou 26,4 % ,,Ano “ a 53,4 % ,, Ndrazove“, celkem 80 %. To
znamend, ze pracovnici dlouhodobé zvazujici odchod z duchovenské sluzby jsou o 14,6 %
vystaveni vétSimu riziku dlouhodobého pracovniho pietiZzeni a méli opakované pfiznaky SV ve
41,4 % (pro srovnani u vSech respondentli to je 27 %). Toto zvySené napéti miize mit uzkou
souvislost s mirou ochoty vytrvat ve sluzbé i nadale. Zaroven tato skupina pocituje o 10 % vétsi
nedostatek podpory ze strany vedeni cirkve a ze strany vedeni sbortl nez ostatni DP. Na zakladé
odpovédi na otazku ¢. 18 maji zamér odejit ze sluzby v cirkvi ti DP, kteti touZzi nejvice po chybéjici
podpote od vedeni cirkve (35 %). Nasledujici nejcastéjsi odpovedi pak byla chybéjici podpora ze
strany vedeni sboru/starSovstva. V tomto ohledu vnimadm v manegementu cirkvi velky prostor pro
zakladni individualni pastoraci, tak i odborné nastroje, které by méli mit DP k dispozici. Délka
praxe Vvtomto vyzkumu nema na zvazovani odchodu z duchovenské prace vliv. Pokud jde
ktest'anskym cirkvim o to, aby si udrzely kvalitni zaméstnance (a v piipad¢ adeptii na vyhoteni se
Casto jednd o siln¢ motivované a vykonné zaméstnance), musi se dikladnéji zabyvat sledovanim

7 SLOWIK, J. — BAUER, J. (2011). Psychosocidlni aspekty soucasné situace kazatelii a jejich rodin v Cesko-
Slovenské unii Cirkve adventistit sedmého dne, ot. ¢. 46.
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»stavu®“ svych zameéstnancl, coz umoznuje pravé hodnotici pohovor, pfipadné propojeny
s dotaznikem o SV, ktery se v praxi cirkevniho managementu vitbec nevyuziva (0 %).

7. Skupina pracovnikd, kteti odesli z duchovenské prace, pottebovala z 66,5 % vnimat mnohem
vetsi podporu ze strany vedeni cirkve, zbyvajici uvadeli potfebu vétsi podporu ze strany
starSovstva/vedeni sborl. Ve svych komentatich na konci dotazniku (viz ptiloha ¢. 1) pak nékteti
uvadéli, Ze by jim srozumitelnéjsi vyjadieni respektu a ocenéni (ze strany vedeni cirkve 1 vedeni
sboru) bylo oporou a motivaci v duchovenské praci vytrvat.

Na zéklad¢ téchto skuteCnosti navrhuji, aby funkéni vzorec péce o DP zahrnoval pravidelny
osobni kontakt (min. 2x za rok) s administratorem cirkve (popf. senioratnim faradfem ¢i farafem
spiritudlem) a moznost odbornych nastroji pomoci, jako je pravidelna supervize, popft. intervize
(min. 1x za ctvrtleti, idealn¢ 1x za mésic, jako je bézné u pomahajicich profesi). Dale doporucuji
jednou za dva roky hodnotici pohovor, ktery bude vychéazet z dat ziskanych od supervizora, kolegt
DP, ¢leni starSovstva a vybranych €leni cirkve/farnosti. Jako samoziejmost vnimam pravidelné
vyuzivani sabatiklu dle pravidel dané denominace. VSe by mélo smétovat k posileni a dalsi
motivaci DP. V ramci komplexni pastorace by méli vedouci cirkve pravidelné rozesilat mezi své
zamg&stnance anonymni dotaznik spokojenosti. Touto cestou by administratofi dostali informace,
které jim poskytnou nalezitou zpétnou vazbu, a sami tak mohou byt diky svému inovativnimu
pfistupu zacleniovani novych krokti (ochota se zatadit se do hodnoceni pracovnikd, zapojeni se do
supervize) motivaci pro své zaméstnance. Doporucuji tedy vedoucim pracovnikim cirkve
vypracovat jasny a srozumitelny (tzn. dobte hodnotitelny) pastoracni plan o DP, ktery by vychézel
Z jejich stavajicich moznosti a zdrovenn obsahoval progres v horizontu pfiStich péti letech
persondlni ¢innosti cirkve.

Zavér

V této préci jsem se zabyval hlavni vyzkumnou otdzkou: Jakym zpisobem se v managementu
cirkvi pracuje s problematikou pietiZeni DP, vidéno z pohledu samotnych DP? Vychazel jsem
z predpokladu, ze DP jsou dlouhodobé pietiZzeni a prevence z pozice administratort cirkvi je v této
oblasti podcenovana.

Ve své diplomové praci jsem se snazil poukazat na rizikové faktory SV u pomahajicich profesi a
okolnosti, které k tomuto naristajicimu trendu ve spole¢nosti zamétené na vykon pfispivaji. Tato
rigorozni prace je pokracovanim tématu SV, kdy se snazim akcentovat skutecnost, Ze proces SV
umocnuje nedostatek zdjmu a vyjadiené podpory ze strany zaméstnavatele, absence hodnoticich
mechanismd, supervize a v neposledni fad¢€ limity finan¢niho ohodnoceni, popft. chybéjici systém
odmén.

Na zakladé poznatkli z teoretické Casti je ziejmé, Ze intenzivn€j$i komunikace mezi DP a
vedoucimi cirkve by pfinesla pracovnikovi vice podnéti k sebereflexi, coz by jej osvobodilo od
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nekterych mylnych ¢ekavani a jeho sluzba by se stala zdravejsi, objektivngjsi a ucinnéjsi.

S litosti musim konstatovat, ze odborna literatura neposkytuje pti hledani odpovédi na otazku
kvality pastoracni pé€e o DP mnoho zazemi. Pastoracni cile, které knihy akcentuji, se prevadzné
soustfedi na tfi zakladni kategorie: déti a mladez, stavajici ¢leny cirkve, ktefi viru ztraceji nebo
ztratili, a tfeti nejcastéjsi kategorii jsou staii, nemocni, popt. umirajici clenové cirkve. Krome
téchto pastoracnich diirazli se v cirkvi potfebujeme cilen¢ zabyvat moznostmi pastorace DP.

Vétsina odbornikii zaujima obecné popisny postoj a jejich ptispévky jsou spise uvodem do
problematiky, ptipadné pfistupuji k této otdzce z pozice mentort. Velmi disledné definuji ramec
duchovenské sluzby s jejich povinnostmi na zakladé teologickych principd, biblickych vzori
s dirazem na idedl sluzby. Zaroven zdatné poukazuji na vyzvy a nebezpeci, jakym musi DP celit,
a nasledné zdiiraziuji, jakym zptisobem by mél DP jednat, aby spliioval idedly ,,vérného pastyie®.
To v jejich pfipadé zahrnuje péci nejen o farnost a jeji okoli, ale také o své manzelstvi, popf.
rodinu, a své télo, aby nic z toho nestradalo.

Zdtraziovani narokt kladenych na DP a ptikladného zivota v posléani, které jim bylo svéteno,
vSak muize rizikovym typlim osobnosti zaméfenych na zvySenou miru zodpovédnosti zptsobit
jesté vetsi tlak ve sluzbé, misto vytouzeného osvobozeni od nadmérnych ocekévani. Primérni
otazkou vSak neni: ,,Co mé& DP délat?*, piipadné ,,Jak by to mél délat?*“ V této praci jsem se snazil
hledat odpovéd’ na otdzku: ,,Jakou péci a podporu DP pfijimd, aby mohl slouzit co nejefektivné;ji?*
Je to otazka, kterou by se méli zabyvat predné vedouci jednotlivych cirkvi. Pravé oni by méli byt
V této oblasti proaktivni a hledat zplisoby péce o zameéstnance. Nabizeji se mnohd aktualni
pastoracni témata. Vedle dlouhodobé zatéze a stresu je dilezité zabyvat se neschopnosti DP fikat
NE a nastavovat hranice, jejich frustraci, pocitem neuspésnosti ¢i neocenéni, ztratou autenticity,
zvysenou kriti€nosti, prokrastinaci a dal$imi tématy, kterd maji vliv jak na kvalitu Zivota DP
samotného, tak na kvalitu péce o pastoranty. Tato oblast by si zaslouzila samostatnou praci.

Dozor¢i organy cirkve potiebuji mit jasny plan a strategii, jaké podpory se DP ma dostavat skrze
vedeni sborti (starSovstvo), duchovensky sbor, pomocné pastoracni slozky (supervize, balintovské
skupiny) a od samotného vedeni cirkve. To vSe zahrnuje kultura organizace, kterd ma silny vliv na
to, co se v organizaci déje, ale také nedé€je. Vedouci cirkvi potiebuji hledat vyvazeny postoj, v ném
se hodnoty organizace rozdé€luji mezi Cleny cirkve, poptipad¢ zdjemce o Clenstvi, a samotné DP.
Organizace, ktera chce pfistupovat Kk této problematice disledné a zodpovédné€, bude ucelné
investovat do vzdélavani a podpory svych ¢lentl, klast diraz na dodrzovani urcitych standardi
kvality sluzeb, na srozumitelnost organizace (cirkve) pro €leny i vefejnost, a zaroveit bude mit
zajem o dal$i systematickou formaci svych zaméstnancti, kterou si oSetii vicetroviiové, a bude
pocitat 1 s jejimi finan¢nimi naroky.

Zakladni rovinou péCe zlstava prosty zdjem administratorti cirkve o DP, v némz je patrna
autenticita, prostor k délani chyb a ochota ke zranitelnosti. Tato rovina diskuze musi byt
oboustranna. Je statisticky dokazano, ze organizace, v nichz se k sobé lidé chovaji s respektem,
navzdory ,,stinnym strankam sluzby* pracuji efektivnéji a jsou u¢inné&jsi v dosahovani cili. Jejich
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zaméstnanci prokazuji vlastni iniciativu, atmosféra a péce o jejich svéfence (Cleny cirkve) je na
mnohem vys§i arovni.

Vzhledem ke skutecnosti, ze si duchovenska prace diky dilezitym hodnotam, jeZ nese, zaslouzi
motivované a kreativni pracovniky, nebezpeci SV nesmime podceniovat. Jeho disledky maji na
svédomi nejen odchod nékterych pracovniki, ale také zpusobuji, Ze DP ztraci svoji napaditost,
schopnost koncentrace, odvahu ke kreativité a zvySuje se u nich mira podrazdénosti. Tyto a dalsi
negativni aspekty nejsou ani v cirkvi dobrym svédectvim, natoz mimo ni.

Vysledky provedeného vyzkumu ukazaly, ze pastorace DP vzhledem k prevenci SV je v praxi
znacn€ podceniovana. Obecné je tento fenomén znam, ale hlubsi diskuze neni oteviena, ac by o to
DP stali. Nevnimam to jako neochotu ze strany administratort cirkve, spise je to dano jejich velkou
zaneprazdnénosti kvili Sirokému spektru povinnosti a jen velmi slabé definované personalni
politice v cirkvi. Tato oblast by méla byt vystavena jesté podrobn&jSimu pohledu.

DP vykonavaji skute¢né¢ smysluplnou ¢innost a toto védomi muze byt siln¢ podpotfeno zdravou
kulturou organizace. Nebo jim naopak kvuli vagné definované kultuie organizace pfinese do
sluzby trpkost a zbavi je poslednich zbytkli motivovanosti a angazovanosti v Bozim dile. Vétim,
ze chceme mit siln€ motivované DP, kteti budou 1 diky zdravé nastavenym hodnotdm cirkve
hrdymi zaméstnanci, ne predné pro vysi platu, ale pro vstficnou kulturu z4jmu a péce, kterd v cirkvi
panuje. Na zdkladé mnohych vyzkumt je jasné, Ze si spolecnost neceni duchovenského povolani,
o to silnéji by mélo vedeni cirkvi svoje ocenéni riznymi zpisoby DP komunikovat. A¢ jsou nékteré
Z podptrnych systému pastorace v jednotlivych denominacich definovany, v praxi se napliuji jen
véhavé. Napt. CCE umi vyuZivat supervizi, CB zase sabatikl. Pokud ma byt o DP nalezité
postarano, je tieba zaujmout komplexni piistup, ktery se musi dozor¢i organy cirkve v budoucnu
naucit.

Nerad bych touto praci vzbudil mylny dojem, Ze perspektiva funkéni pastoracni péce spociva
pouze v ,,profesiondlni* podpote diky nabizené supervizi, koucinku a vyuziti moznosti dalSiho
vzdélavani. Pokud bychom v prevenci SV pocitali jen se silnym horizontdlnim vlivem na DP,
nabizeli bychom pouze pseudotfeSeni dané¢ho problému. Pro duchovenské povoldni je zasadni
pravé ona vertikdla, ktera zahrnuje takové skutec¢nosti, jako je vira, a ve vztahu k Bohu tradici
osvédCené nastroje, jako je vocatio Dei nebo v pfedchozi kapitole zminéna duchovni cviceni,
nemluvé o nejintimnéjSich duchovnich néastrojich, jako je modlitba, Vecefe Pané a koinonia.

Diiraz této prace spociva na nastrojich pastorace, které ma v rukou zaméstnavatel a kterymi mtize
byt vyraznym zplisobem ndpomocen v kvalité péce o DP a v jeho odvedené praci vii¢i svéfenym
farnostem a sbortim, nepocitaje samotny piesah prevence pred vyhotfenim.
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JEZISOVA VYCHOVA A SEBAVYCHOVA

Viktéria SOLTESOVA

Abstrakt

Ciel'om mudrosti je odovzdat’ zasady spravneho zivota a hlavne podl'a nich zit'. Aj preto prostredie
pisarov V JeziSovej dobe nebolo jedinym, v ktorom sa rozvijala midroslovna tradicia. Existovalo
tiez prostredie 'udovej mudrosti. Tu odovzdaval otec svojmu synovi pravidla pre zivot, zasady
rodinného Zivota, & povinnosti deti vo¢i rodi¢om.® Tieto pravidla Zivota sa ¢oskoro stali typickym
nastrojom vyu¢ovania. Mudrost dostava dal$iu, tentokrat didaktickti tlohu.”® S rozvojom
vzdelavania stvisi vznik pisarskych §kol. Svoju ulohu zohrévali aj sviatky, ktoré mali zvlastny
bohosluzobny charakter. Vychova sa tak odohravala okrem rodiny aj v nabozenskej komunite.
V tomto prispevku sa zameriame na JeziSovu vychovu a sebavychovu analyzou textovych zdrojov
v kanonickej literature, ako aj analyzou pristupov inych autorov k zvolenej problematike.

Kruadové slova: Jezis, vychova, seba-vychova, rodina, synagéga, mudroslovie
Abstract

The goal of wisdom is to pass on the principles of good life and, above all, to live by them. That
is why the environment of the scribes in the time of Jesus was not the only one in which the wisdom
tradition developed. There was also an environment of folk wisdom. Here the father passed on to
his son the rules for life, the principles of family life, or the obligations of the children to their
parents. These rules of life soon became a typical teaching tool. Wisdom gets another, this time a
didactic role. The establishment of writing schools is related to the development of education.
Holidays that had a special religious character also played a role. In addition to the family, the
education also took place in the religious community. In this paper, we will focus on Jesus'
education and self-education by analyzing textual sources in canonical literature, as well as by
analyzing the approaches of other authors to the chosen issue.

Key Words: Jesus, education, self-education, family, synagogue, wisdom

JeZiSova vychova doma a v SirSej rodine

JeziSov povod je podrobne zaznafeny v synoptickych evanjeliach podla Matisa a Lukésa vo
forme rodokmena. Tie naznacuji predpovedany prichod MesidSa a opisuji okolnosti Kristovho
narodenia arané detstvo. Ako uvadza Peres, starozakonné pozadie potvrdzuje predpovedany

8 Rolf RENDTORFF, Hebrejska bible a déjiny. Praha: Vysehrad, 1996, s. 117.
8 Marco CHIOLERIO, Blaze tomu, kdo slysi tato slova. Praha: Paulinky, 1997, s. 193-194.
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prichod Spasitel'a.?® Rané detstvo prezil JeZi§ v Egypte. Aj ked pravdepdobne zil v diaspore,
zidovskej komunite, ktora vznikla eSte zaCias velkého zajatia, prostredie mohlo byt pre jeho
rodi¢ov spociatku nové a zaradenie sa do komunity nemuselo byt Gplne bezproblémové. Ulohou
otca bolo naucit’ dieta remeslu, predpokladame teda, Ze Jozef vykonaval svoje tesarske remeslo aj
tam a jeho maly syn bol v nepretrzitom kontakte s obidvoma rodi¢mi. Jezi§ vyrastal po navrate
rodi¢ov z exilu v galilejskom meste Nazaret. Predpoklada sa, ze vyrastal v rodinnom prostredi (Mt
2 a Lk 2). Pribehy z JeziSovho detstva sa nachadzaju v apokryfnych evanjeliach, a to hlavne
v Jakubovom protoevanjeliu, TomaSovom evanjeliu o detstve, Arabskom evanjeliu o detstve,
Pseudo-MatuSovom evanjeliu, v Zvesti podrodnej baby o0 JeziSovom narodeni v jaskyni
av Janovom zivote podla Serapia.® Aj zmienky v evanjeliach viak odhaluju vychovu
a prostredie, v ktorom vyrastal. P6vod, rast, vychova a vzdelavanie v Galilei nam naznacuju zivot
Péna Jezisa v obdobi pozemského detstva.

Rodinnda vychova spocivala zvyucby tradiénych, modlitebnych, liturgickych
a mudroslovnych vyrokov, pribehov tykajicich sa histérie vyvoleného BoZieho Pudu.®? Jezis sa
stretaval jednak s povodnou Zidovskou kultirou na vidieku, ale aj s prvkami helenistickej kultary,
ktora prevladala vo vacsich mestach. Jezi$ si v§imal zvyky obyvatel'ov Palestiny a mnohé z nich
spomina vo svojich neskorSich reciach, najmd v podobenstvach. Ako uvadza Gabris,
v podobenstve o svetle Jezi§ predpoklada, ze jedna lampa osvetli cely dom, teda jednu spolo¢nu
miestnost’ pre celit doméacnost’ (Mt 5,15).8

Slavenie sviatkov v rodinnom kruhu v spojeni s nabozenskou komunitou bolo ddlezitou
sucast'ou vychovy v rodine. Pocas slavnosti paschy zabijal baranka otec rodiny, pri jeho jedeni
potom podrobne rozpraval o vyslobodeni naroda z Egypta. Spievali sa chvalospevy: pocas vecere
doma apo nej aj spoloéne v uliciach. Castokrat boli sviatky spojené s postom a modlitbami.
V Novom zékone sa nespominaju vSetky, zasahovali v§ak do sposobu Zivota a myslenia. Jezi§ sa
ich pravdepodobne zucastiioval rovnako ako ostatni zidia.?* Jezi§ bol podl'a evanjelistu Lukasa uz
ako dieta plneny mudrostou.

Lk 2,40
10 82 moudiov nd&avey kai ékpotaiodto TANPovUEVOV GoPig Kaixdpic 00D Qv én’ odTd.
Chlapcek rastol a mocnel, plny mudrosti, a Bozia milost’ bola s nim.

Lk 2,47

8 Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdkona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 19.

81 Tamze, s. 16.

8 Tamze, s. 25.

8 Karol GABRIS, Dejiny novozmluvnej doby. Bratislava: SEBF, 1994, s. 88.

8 Tamze, s. 132-137.
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€€lotavto 0& mavTeG 01 AKOVOVTEG ATOD £l Tf] GLVECEL Kol TAAG AmoKpicesty avToD.
Vsetcei, ¢o ho pocuvali, boli ohromeni jeho rozumnostou a odpoved’ami.

Dolezity text objastiujuci konkrétnu situaciu z JeziSovho detstva je jeho zotrvanie
V Jeruzalemskom chrame pocas oslav Velkej noci, po odchode rodi¢ov (Lk 2,45-52). Jeho
odpoved’ na ich vycitku, ze sa o neho bali ked’ ho hl'adali, ndm objasiiuje jeho sebapochopenie
a duchovné prezivanie. Pozrime sa na tento text vo versi 49:

Kai elnev mpdg avTong Ti T ENTEiTé e ovk Kdette 81t év Toig ToD moTPdg pHov SeT etvad pe;

On im odpovedal: ,,Ako to, Ze ste ma hl'adali? Ci ste nevedeli, Ze sa mam zaoberat’ tym, ¢o patri
mdjmu Otcovi?“

Aj ked’ jeho odpovedi rodi¢ia nerozumeli, d’alej je zdoraznené, ze po névrate do Nazareta
bol rodicom poslusny, vzdelaval sa a bol obl'ibeny u Boha aj u l'udi (v. 51-52).

Vychova v synagége

Okrem rodiny mal Jezi§ v detstve kontakt aj so synagogami v galilejskom Nazarete
a v Kafarnaume. Povodne bol sice otec ucitel'om dietat’a, ale v 1. st. pr.Kr. zalozil kral’ Alexander
Janneus $koly pre chlapcov, ktoré boli v hlavnej miestnosti synagégy. Citanie Tory za¢inalo
Vv piatich rokoch dietata, v desiatich zacali so Stidiom tUstne podavanej Tory a komentarov
mudrcov ku réznym biblickym tryvkom.®® Ked'ze v Galilei neboli samostatné rabinske $koly, ugil
ho zrejme Jozef a vyuéba bola dopinana v synagoge.®® Ako dvanastroény musel absolvovat
skisku nabozenskej dospelosti tzv. bar micva, po ktorej sa mohol zucastiiovat’ bohosluzieb. Bol
preto vyucovany v Skole v synagoge. Okrem zdkladnych znalosti si deti osvojovali Zidovské
zvyky, Pentateuch aj cely Stary zdkon, vyroky rabinov a historiu Izraela. Predpoklada sa, Ze sa
Jezi$ naucil aj grécky kvoli diaspore a Stadiu LXX, ako aj starohebrejsku re¢ lingua sancta,
v ktorej boli pisané starozakonné texty.8” Synagogilne zhromazdenie nemalo pevny poriadok,
gitat’ z Tory mohol kazdy Zid, ktorého predstaveny synagogy vyzval, potom nasledoval vyklad a
modlitba.®® Nabozensky Zivot okrem soboty prebiehal v synagdge aj viné dni, kedy boli
modlitebné hodiny, sidy a prebiehala tam vyucba.

8 Miriam FEINBERGOVA-VAMOSHOV A, KaZdodenny Zivot v JeZiSovej dobe. Bratislava: Karmelitinske nakladatel'stvo,
2010, s. 57.

8 Karol GABRIS, Kristus (Mesias) — Jezis. Vyskum jedného Zivota. Bratislava: EBF UK, 1995, s. 83.

87 Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdkona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 26.

8 Karol GABRIS, Dejiny novozmluvnej doby, Bratislava: SEBF, 1994, s. 141.
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"Galilejska skola"

V obdobi, ked’ Jezi§ vyrastal v meste Nazaret, vladli v Galilei protirimske revolu¢né nalady, ktoré
viedli aj ku vzniku hnutia zel6tov.®® Napriek tomu, Ze sa toto prostredie povazovalo v o¢iach
ortodoxnych Zidov v Judey pohanské, bolo silne viazané na chram a tradicie Zakona.®® Akékol'vek
nacionalistické tendencie boli Herodesom v tom obdobi prisne potlacané a rovnako tak nemali
sympatie u veducich rabinov anabozensky vplyvnych skupin, akymi boli napr. sadukaji a
farizeji.™

Rabinske vplyvy

Rabinska nauka sa rozvijala vo forme diskusii, vd’aka ktorym vznikali rozdielne rabinske Skoly.
Jezi§ nemal rabinske Skolenie, ked’ze vyrastal v Galilei, takze nepatril ani ku zakonnikom
z povolania (Mk 6,2).%? Rabinska literatira rozvijala tradiciu mudrosti sustredent na Téru. Rabini
mali konkrétne ocakévania od prichodu Mesidsa. V Case JeziSovho verejné¢ho vystipenia boli
v Jeruzaleme najvplyvnejSie dve rabinske Skoly a mali zasadné spory vo vyklade Zakona.
Rabinska §kola rabina Shammaia predstavovala konzervativnu liniu a rabinska Skola rabina Hillela
bola liberalne;jsia.®

Chram

Pre Zida bol Jeruzalemsky chram Panovym stanom na zemi, a hoci aj inde stavali Zidia svoje
modlitebne — synagdgy, tie sa nikdy nemohli vyrovnat chramu. Novy chram bol stavany len
s vel'kymi prekdzkami a uz od zaciatku bolo zrejmé, Zze ani zd’aleka nedosiahne nadheru starého
zricaného Salamunovho chramu. Napriek tomu bola navsteva chrdmu, hlavne pocas sviatkov,
najdolezitejSou sucastou Zidovského nabozenského Zivota. Jezi§ sa od veku 12 rokov mohol
zucCastnovat’ aj bohosluzieb v chrame, ¢o znamenalo, Ze sa tam mohol naucit’ liturgické zlozky,
ktoré ku bohosluzbam patrili. Patrila sem aj reciticia Dekalégu a kdzanie.®* V Lk 2,41-52 je
spracovany pribeh z JeziSovho detstva, kedy po navsteve chramu v Jeruzaleme zostane v jeho
priestoroch a vzdiali sa tak rodi¢om putujiicim domov. Rodi¢ia ho najdu rozpravat’ sa s ucitel'mi
Zakona, ¢o odzrkadl'uje JeziSovu tictu ku chramu. Pyta sa ich (énepotdvra avtodg — 2,46), Co bolo
sucastou synagogalnych diSput v tych Casoch, v ktorych sa rozvijali kultické a mesianistické
otazky. Jezi$ sa aktivne zapajal do teologickej diSputy a oni nielen Zasli nad jeho logikou, ale boli
dokonca ohromeni, a to hlavne Jeho odpoved’ami (v. 47 é&iotavto 8¢ mhvtes ol dkovovTeg avToD

8 Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdkona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 27.

% Tamze, s. 28.

1 Alfred EDERSHEIM, The Life and Times of Jesus the Messiah, Grand Rapids: Eerdmans, 1953, s. 165.

92 Karol GABRIS, Kristus (Mesids) — Jezis. Vyskum jedného Zivota, Bratislava: Evanjelickd bohoslovecka fakulta UK,
1995, s. 83.

9 John Robert Walmsley SToTT, The Message of the Sermon on the Mount, IVP Academic, 1985, s. 93.

% Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdkona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 26.
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€mi TN ovvéoel Kol Toig amokpicecty avtod). Pocas svojho $tadia medzi priblizne Siestym
a dvanastym rokom =ziskal nielen podrobnu znalost Toéry, ale porozumel aj jej logickym
stvislostiam.%® Kazdy Zid, ktory dosiahol 19 (respektive 20) rokov, musel platit’ chramovu daii.®®
Predpokladame, ze tak robil aj Jezis.

Spdsob spravovania chramu pocas JeziSovho verejného pdsobenia bol ¢oraz horsi, ,,bezni
I'udia boli nespokojni najmé z narastajucej korupcie, ktora v chrdme priam prekvitala. Z obeti,
ktoré prindsali do chramu, vyberali 1évijci vnutornt mast’ — symbol hojnosti; neustale hl'adali
a vynachadzali nové sposoby, ako zarobit’. Podobne to bolo aj s chramovymi platidlami.®’

Velknazi riadili chram a vac¢Sinou to boli sadukaji. Zakonnici boli zvicésa farizeji, ktori sa
Specializovali na Zakon a tradiciu. Analogicky vzaté (Mt 21,15; Mk 11,18) Luka$ spomina este
poprednych z ludu (mpdtot 10D Aood). ISlo o vyznamnych zidovskych laikov, ktori ovplyviiovali
chramové zélezitosti.

Velknazi a zakonnici (dpylepeic kal ypappateic) - obidve skupiny, ktoré sa podielali na
vedeni synedria, teda zidovskej velrady (Mk 11,18; Mt 21,15 a Lk 19,46).

Velknazi (apyepeic) predstavovali chramova hierarchiu a véac¢Sinou to boli sadukaji
(caddovkaiog). Konkrétne sadukaji boli znami popieranim vzkriesenia mitvych a existencie
anjelov. Pohfdali zdkonnictvom a na rozdiel od farizejov odmietali l'udsk tradiciu; zdvdazny bol
pre nich iba Pentateuch. Boli vic¢Sinou zdmozni, pochédzali z aristokratického knazského rodu a za
vlady krala Herodesa ovladali chram.*® Ked’Ze neboli u zidovského Pudu oblubeni, vyplyval
Z toho aj odpor ku jeruzalemskému chramu.

Zakonnici (ypappatei) boli ucenci, ktori sa $pecializovali na vysvetl'ovanie a aplikaciu
Zékona. Chybal im vsak dostatok osobnej viery. Farizeji boli znami svojim skostnatenym lipnutim
na obradnych detailoch Zakona vo sfére jeho kazdodenného praktizovania. Jezi§ sa s nimi Casto
dostaval do konfliktu v diskusiach alebo odpoved’ami na predlozené otazky. Karhal ich za
dodrziavanie ludskych tradicii, a obzvla$t im vycital pokrytectvo. Farizeji boli zdkonnici,
ritualisti; sadukaji racionalisti, liberali. Hoci s farizejmi nemali vela spolo¢ného, zjednotili sa vo
svojom odpore voéi Kristovi.®® Jezi§, poukazujiic na osobnii zboznost a pohniitky srdca,
spochybnil farizejom ich ideal Zida, ktory je obradne poslusny Zakonu v mnohych nariadeniach.

Zakonnici, teda ucitelia Zakona, si ako odbornici na SZ zakladali svoju prdvomoc na
autorite predchadzajucich rabinov, v rozli¢énych zakonnickych skupinach sa v§ak mohol rozvijat’

% Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdkona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 29-30, s. 37-39.

% Karol GABRIS, Dejiny novozmluvnej doby, Bratislava: SEBF, 1994, s. 126.

97 Jostein ADNA, Jesu Stellung zum Tempel: die Tempelaktion und das Tempelwort als Ausdruck seiner messianischen
Sendung, Tiibingen: Mohr Siebeck, 2000, s. 179.

% Petr MARECEK, Evangelium podle Lukdse. Praha: Centrum biblickych studii AV CR a UK, 2018, s. 539.

9 Jostein ADNA, Jesu Stellung zum Tempel: die Tempelaktion und das Tempelwort als Ausdruck seiner messianischen
Sendung, Tiibingen: Mohr Siebeck, 2000, s. 287.
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odlisny vyklad Zakona. JeziSovo ucenie bolo naproti tomu priame. Zakonnici sa mohli citit’ skrze
nebezpecenstvo podlomenia svojej autority ohrozeni. Ako uvadza Gabris, typicky zakonnicke
chapanie badame pri spore zakonnikov s JeziSom o svédteni soboty, kde Jezis$ kritizoval ich snahu
zdoraznit’ nepodstatné detaily zadkona pred podstatou, ktorou bolo prikdzanie lasky k Bohu
a k bliznym (podrobne: Jeziova re¢ zaznamenana v 23. kapitole MatSovho evanjelia).!% Takyto
postoj ku Zakonu, kde sa mieSa snaha ho verne dodrzat’ so snahou si jeho naplnenie ¢o najviac
ul’achcit’, sa JeziSovi prie¢i. Tento postoj kladie va¢si doraz na ceremonidlnu o€istu, ako na mravny
zivot. Jezi$ svoje postoje formuluje aZ v obdobi, kedy verejne vystupuje a je nimi priamo alebo
nepriamo konfrontovany.

Sebavychova

Ako uvadza Peres, v JeziSovom zivote mézeme vidiet’ prvky sebavychovy, sivisiace s vnitornym
sebapoznanim a poznanim svojho poslania. Napriek tomuto sebavedomiu sa podriad’uje svojim
rodi¢om a o¢akava &as, kedy ,,nastane Jeho hodina®“, ako mu zvestuje Otec (Jn 11,8).2%! Vazi si
svétu tradiciu a mudrost’ otcov, napriek tomu sa vSak dokézal ,,oslobodit’ od rabinsko-farizejského
sposobu vykladu Svitych pisiem a povzniest sa nad literu zdkona“.1% Nie je zndme, ¢i sa mal
moznost’ Jezi§ konfrontovat’ s nabozenskou skupinou essénov a Kumrancov (Mftve more),
ktorych hlavnou ulohou bolo §tidium Pisma. Spisy v Kumrane poukazuji na 2. a 1. st. pr.Kr. ako
na dobu ich vzniku, kedy vznikali aj mnohé zidovské pseudoepigrafické spisy. Zivotny §tyl
essénov bol podl'a Jozefa Flavia polomnissky, Kumranci vsak zili asketickym klaStornym zivotom
a boli uplne oddeleni od jeruzalemského kultu. Tento rad zalozil pri Mftvom mori okolo r. 150-70
pr.Kr. v ich spisoch spominany ,,Uc¢itel’ spravodlivosti®, odporujuc tak jeruzalemskému knazZstvu
za vlady Hasmoneovcov. Ich ucenie nieslo silné povedomie martyrstva a Specifické je aj ich
mesia$ske oakavanie v troch osobach- prorok, velkiiazsky mesias z domu Aronovho a kralovsky
mesias z domu Davidovho.!% Aj ked’ v evanjeliach mozeme vidiet' niekol’ko vyjadreni na sposob
vyjadrovania sa v kumranskych spisoch, tieto spisy su z obdobia predchadzajuceho JeZiSovej
verejnej ¢innosti a mali pochopitel'ne vplyv na myslenie l'udi tej doby. Ich postoj ku chramu,
militantné usporiadanie, postoj ku jeruzalemskému kultu atajné ucenie (oproti JeziSovmu
verejnému vystupovaniu), vylucuji podla GabriSa priamu savislost medzi tymto hnutim
a teologickym formovanim sa Jeziovho ucenia.’®* Opaény nazor prezentuje napriklad Wilson
a pod.’® Jezis sa jednozna¢ne postavil proti farizejom kvoli dorazu na ritualy, v com boli

100 Karol GABRIS, Dejiny novozmluvnej doby, Bratislava: SEBF, 1994, s. 93.

11 Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zakona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 27-28.

192 Imrich PERES, Aspekty vychovy a vzdeldvania v antike a v spisoch Nového zdakona, Bibliotheca Antiqua et Biblica
1, Bratislava: Academia Christiana, 2002, s. 42.

103 Karol GABRIS, Dejiny novozmluvnej doby, Bratislava: SEBF, 1994, s. 112-116.

104 Tamze, s. 117.

195 Edmund WILSON, The Scrolls from the Dead Sea. Oxford: Oxford University Press, 1956.

50



Kumranci zo zidov najprisnejsi. JeziSovi ucenici nezachovavali ritudlnu Cistotu: Jezis zdoraznoval,
ze nie to poskvrnuje ¢loveka, ¢o do neho vchadza, ale ¢o z neho vychadza. JeziSov doraz na lasku
aj ku nepriatefom (Mt 5,43-44) je v diametrdlnom rozpore ku kumranskej nenavisti voci
nepriatelom a ,,defom tmy*.1% Rovnako tak sa Jezi§ distancoval od hnutia zelétov, ktori boli
radikalnymi odporcami Rima a slobodu chceli ziskat’ nasilnym spésobom. %’

JeZiSove meditativne rozjimanie

Jezi§ sa na puasti postil a nasledne zapasil s diablom (Mt 4,1-11; Lk 4,1-13) a to pokuSenie mu
pomohlo ujasnit’ si svoje mesianske poslanie. Rabini mali mnoho o¢akavani od prichodu Mesiasa,
ich konkrétne predstavy vystipenia zahfnali aj postavenie sa na strechu posvitnej budovy
s prihovorom ku l'udu. Taktiez ocakavali, Ze sa zopakuje zazrak s nasytenim Izraela mannou na
pusti, preto boli nasledne taki nadSeni pri zdzraku nasytenia zastupov. Preto sa aj pokusili urobit’
ho kral'om, avsak na takéto situacie Jezi$a pripravilo pokusanie na pusti.1% Bol si vedomy svojho
poslania, ktorym nebolo naplnenie o¢akavani vtedajsich vodcov zidovského naroda. V reakcii na
trojaké pokusanie Jezi§ cituje Deuteronomium (8,3; 6,16; 6,13), o nasvedcuje tomu, Ze tento text
poznal a rozjimal nad nim.2%®

Modlitba k Otcovi
Najdolezitejsi moment, kedy sa Jezi§ modli k Otcovi, je pred jeho zajatim v Getsemanskej zahrade
(Mt 26,39.42.44). Vtedy sa opakovane tri krat modli a prosi o silu prijat’ kalich utrpenia, o ktorom
vedel, ze prichadza.

Duch a in8piracia, krst

Duch Svity v podobe holubice zostupil na Jezisa pocas krstu (Mt 3,16-17, Lk 3,21-22) a dal mu
autoritu udelovat’ Ducha inym, ako sa o tom hned’ po krste zmiefiuje Jan Krstitel' (Mk 1,8).
O no pre §iroku verejnost
necakané; pdvodne ur¢ené ako oCistny obrad pohanom, Jan Krstitel’ vSak priSiel s jeho pouzitim u
zidov a dal mu sakrélny charakter. Tento moment povazuje Stott za vyznamny aj pre JeZisa
samotného, ked’ze Jan verejne upriamuje pozornost’ na zaciatok Jezisovej Mesiasskej sluzby.'!
Gébris v JeziSovom krste vidi nastipenie do uradu, prijatie poslania, ktoré mal od Boha.'!? Krst
JeZiSa mal aj pedagogicku stranku, ked’Ze neskor vyzyva svojich nasledovnikov ku krstu.
Inspiraciu Jezi$ ziskaval aj poc¢as modlitby a pdstu, napr. na pusti (Mt 4,1-2 a Lk 4,1-2).

Vykonavanie krstu Zidov bolo ¢iastoéne zndme u Kumrancov,

106 Karol GABRIS, Dejiny novozmluvnej doby, Bratislava: SEBF, 1994, s. 119,

107 Tamze, s. 120.

108 John Robert Walmsley SToTT, The Message of Matthew, Leicester: InterVarsity Press, 2000, s. 83.

199 Tamze, s. 84.

110 U Kumrancov islo o ritual o¢istného kipela.

111 John Robert Walmsley SToTT, The Message of Matthew, Leicester: InterVarsity Press, 2000, s. 80.

112 Karol GABRIS, Kristus (Mesias) — Jezis. Vyskum jedného Zivota, Bratislava: Evanjelicka bohoslovecka fakulta
UK, 1995, s. 93.
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JeziSova teologicka tvorba

Po krste a pokuSani na pusti zacina JeZi§ svoju verejna sluzbu vo svojom bydlisku, v Nazarete,
kde nie je jeho prehlasenie o sebe samom prijaté a pokusia sa ho zabit’. Odchadza k moru/jazeru,
do tzv. Galiley pohanov (Mt 4,15) a otvaraju sa mu nové moznosti verejnej sluzby, prijima
ucenikov, a kaze nielen v synagdgach, ale aj na verejnych priestranstvach. V tom case je uz Jan
Krstitel’ uvizneny a nasledne aj popraveny. Na zéklade analyzy jeho re¢i mézeme konstatovat’, ze
od zaciatku verejného pdsobenia formuluje vlastné teologické nazeranie na MojziSov zakon, ako
to moézeme vidiet’ napriklad v reciach na vrchu. Blahoslavenstva (Mt 5,3-12) v rozsiahlejSej verzii
evanjelia Matusa vynikajt svojou jednoduchost’ou. Avsak ponukajic odplatu za dobré konanie, st
diskutované v suvislosti s univerzalnou zvestou evanjelia, ako ju pozname v Pavlovom uceni
0 ospravedlneni.!®® Poziadavky sa javia ako nedosiahnutené, takZe sa jedna o vyzvy ku
posvitenému zivotu. MojziSov zdkon je rozvinuty na vysSiu uroven, ked’Zze ziada zvnatornené
stotoznenie sa s prikazmi, ¢o nemoéze ziaden hrieSnik naplnit. Vzhl'adom na svoju Struktiru
obsahujtcu prvok zaslibenia, spracuvaji tému posvétenia s odplatou garantovanou Bohom.

Prichod Bozieho kralovstva pocas JeziSovej partzie (Lk 17,22-37; Mt 24,26-41) je
univerzalny, prinasa so sebou aj sid nad svetom. Eschatologicky diskurz v Markovom evanjeliu
predpoveda naplnenie zasl'ibeni a taktiezZ zmiefiuje naplnenie proroctva o zboreni chramu (Mk
13,2). Jedna sa v provom rade o upozornenie, aby boli posluchaéi v ¢ase partzie pripraveni
a nenechali sa zmiast' faloSnymi prorokmi. Zemetrasenia vyjadruju prichod s vel'kou mocou
a vojny reflektuju boj v poslednych ¢asoch proti hlavnému nepriatel'ovi diablovi. Takéto znaky
apokalypsy pozname aj z predpovedi diia Jahveho ako znaky sudu (napr. Jer 14,12 a 21,7). Napriek
podobnosti s niektorymi apokalyptickymi predpoved’ami Starého zakona sa jedna o pévodna
JeziSovu tvorbu zameranu na zatial' nepredstaviteIni budicnost’ zahalenti raskom tajomstva.
Bozia suverénna vlada nad stvorenstvom sa ma takto prejavovat’ v tom, ¢o sa musi stat’ - ten denl
vSak eSte nenastal. V kone¢nom doésledku sa jedna o motiv prinasSajici eschatologicku nadej
Vv naplneni oc¢akavaného zjednotenia lzraela a vsetkych narodov z jedného konca zeme na druhy
pod vladu Syna ¢loveka.''*

Jezi§ prindsa originalne témy a tak zjavuje 'udom Boha, opiera sa o vykonavanie BoZej
vole, od ktorého prijima autoritu pre svoje ucinkovanie. Centrom jeho vyucovania je spasa
Cloveka, takze aj ked neponuka uceleny teologicky systém, je mozné extrahovat z jeho reci
meradlo na zivot vbéazni pred Bohom. Jeho etické principy je mozné aktualizovat
a kontextualizovat pre sucasného posluchaca.

JeZiSova mudrost’ a poslanie

JeziSova mudrost’ pochadzala z jeho poznania Boha Otca, ako to vidime v jeho nasledujicom
vyroku, ktorym na seba Jezi§ vzt'ahuje bozské poznanie:

113 John Robert Walmsley SToTT, The Message of the Sermont on the Mount. Leicester: InterVarsity Press, 1985, s.
33-38.
114 George BEASLEY-MURRAY, Jesus and the Kingdom of God, Grand Rapids: Eerdmans, 1986, s. 331.
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Mt 11, 25-30, v. 27

TavTo, ot Tapeddon Vo ToD TATPOGHOL Kol 0VOEIS EXYIVAOCKEL TOV LIOVEL Un) O TaThp,

008 TOV TATEPO TICEMYIVMOGKEL €1 pn) O VIOG Koi @ £avBovAnTar 6 VIO dmokeAVYaL.

Vsetko mi odovzdal moj Otec. Nikto nepozna Syna, iba Otec a ani Otca nepozna nikto, iba Syn a
ten, komu to chce Syn zjavit'.

Jedna sa o klasicky text interpretovany aj ako dokaz identifikacie JeziSa s personifikovanou
Mudrostou, zndmou zo starozdkonnej kanonickej a nekanonickej literatiry. Jezi§ je podla
vlastného vyjadrenia jediny, kto pozna Otca, a teda aj ten, ktory Otca moze zjavit’ 'udom. V tejto
savislosti je to Jezis, skrze ktorého Otec komunikuje so svetom.

Dalsie dva texty, ktoré teologicky reflektuju porozumenie mudrosti v osobe JeZisa Krista,
nam dokumentuji Pavlovu kristologiu zddraznujucu nadCasovi Mudrost. Ta je sustredena
v JeziSovej osobe a kdzani.

1 Kor 1,24
a0Toig 0¢ T0ic KAnToic, Tovdaiolg tekal "EAAnotv, Xpiotdv Beod duvapuy kai 0eod copiov:
...ale pre povolanych, tak Zidov, ako aj Grékov, Krista, BoZiu moc a Boziu mudrost’.

Kristus - Bozia moc a Bozia mudrost’ (hebr. 7727 gr. copia) koresponduje s pripisovanim
nadpozemskej mudrosti JeziSovej osobe.

Kol 2,3
&v @ gio mhvteg ol Ooavpoi tfig Goeiac kai Yvdoemg dmdKkpvEOL.
Lebo v nom st ukryté vSetky poklady mudrosti a poznania.

Apostol Pavol odporuje gnostickej heréze zameranej na tajné poznanie. Jasne poukazuje
na to, ze v Kristovi st poklady mudrosti a znamosti. Poznanim jeho osoby sa stava clovek jeho
nasledovnikom, nie poznanim tajného ucenia. V JeziSovej osobe je na druhej strane koncentrovana
nad¢asova mudrost, ako mdézeme porozumiet’ z JeziSovych vyjadreni o sebe: je si toho plne
vedomy a neboji sa to formulovat. Toto jeho sebavedomie ho vedie ku sebaistym reakcidm na
otazky posluchacov, kedy dokonca sved¢i sam o sebe, respektive predpoveda nastavajice udalosti.
JeziSova mudrost’ bola Casto najjasnejSie prezentovand v jeho odpovediach na otazky posluchacov.
PribliZime si preto niekol'ko textov, ktoré na to poukazuju.

Mt 12,11

0 8¢ eimev otoic Tic Eotan €& vUMV GvBpomoc O¢ EEet TpoPatov Ev koi dav Euméon TodTo TOIG
ocdfpactv gig foBuvov, ovyl KpatHoeL AOTO Kal £YEPET,

On im povedal: ,,N4jde sa medzi vami Clovek, ktory ma jedina ovcu, a ta by mu v sobotu spadla
do jamy, a on by ju nechytil a nevytiahol?*

Jezi§ dostal v synagoge otazku na to, ¢i je mozné v sobotu uzdravovat, ato Vv snahe
obZzalovat ho. Je to otazka, na ktort odpoveda prikladom z kazdodenného Zivota. Prave uvedenim
prikladu zéachrany zvierata (napriek predpisom zakonnikov), vykresluje Jezi§ paradox
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odsudzovania za milosrdenstvo, ktoré je podstatou Bozich prikazov a ustanovenia sviatku soboty
samotnej.

Mt 12,25

eidag 82 T vOvunoelg avtdv einev antoic mica Pactleio pepiodeica kad’ savtic Epnuodton
Kol aoa TOALG 7 oikia pepiobeica kab’ Eavtiig oV ctadnoetar

On poznal ich myslienky a povedal im: ,,Kazdé vnatorne rozdelené kralovstvo pustne a nijaké
mesto alebo dom vnutorne rozdeleny neobstoji.*

Jezi§ vedel o Com premyslaju a adekvatne reagoval. Podobenstvo o rozdelenom kral'ovstve
vychadza taktiez z beznych historickych stvislosti a odporozovaného zivota. Na tomto priklade
obhajuje legitimnost’ svojho konania ked’ vyhana démonov a oznacuje aj akou mocou to robi.

Mt 13,54

Kol EAOOV gig TV ToTpida aToD.£5100.0KEV ADTOVG &V T CLVAY®YT] AVTAV, BoTe EKTANcoEGHOL
aOTOVG Kol Aéyev: THOev ToVT® 1 coPia adTn Kol ol SUVALELS;

Prisiel do svojej domoviny a tam ucil v synagoge, takze l'udia vel'mi zasli a hovorili: ,,Odkial’ ma
takto mudrost’ a mocné ¢iny?“

Vzhl'adom na jeho povod sa jeho posluchadi z oblasti, kde vyrastal, pytali, odkial' ma
mudrost’. Paralelu mame v MK 6,2:
Kai yevopévov cafparov fip&ato dddckey €v T cuvaymyT], Kai ToAlol dkovovteg EEEMAGGOVO
Aéyovteg moBev ToOTE TaDTO, Kol TiC 1) coia 1] dobeloa TovT®, Kol ai duvépelg
oD TaL 010 TV XEPAV oOTOD YIVOUEVAL,
Ked’ nadisla sobota, zacal ucit’ v synagoge. Pocivalo ho mnoZstvo l'udi, ktori sa s izasom pytali:
,»Odkial to ten clovek ma? Aka je to madrost’, ktorej sa mu dostalo? Aké mocné €iny sa deji jeho
rukami!*

V nasledujucej reakcii sa pohorsuju, ked’ze ho z hl'adiska jeho povodu nepovazuju za toho,
kto mé& mat’ moc konat’ divy a rozpravat’ tak mudro:

Jn 7,15
g0avpaov odv oi Tovdaior Aéyovieg: TdG 0VTOG YPALLOTO OIOEV UT) LEPAONKAOG;
Zidia sa ¢udovali a hovorili: ,,Ako to, Ze tento pozna Pisma, hoci sa neucil?*

Jezi§ nielen Ze nebol zékonnik, ale jeho vychova v Zdkone bola skor domaca
a synagogalna, ako to bolo v tej dobe v Galilei zvykom. Nepatril do prominentnej rodiny, a aj ked’
sa pravdepodobne pravidelne zacastiioval s rodiémi sviatkov v Jeruzaleme, nepatril do zidovske;j
skupiny urcujucej vyklad Zakona (ako napr. farizeji). Takze posluchaCov prekvapuje jeho hlboka
a presvedcujica znalost’ Pisma.

Podobne je ntteny vysvetl'ovat’ vel'knazom a star§im l'udu pévod svojej preukazatelnej
moci nad prirodnymi zakonmi, ked’ vyu€uje v chrame po sldvnostnom vstipeni do Jeruzalema.
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Mt 21,24

dmokpideic 8¢ 6 Incodg elmev aOTOIC £pMTNO® VUAC Kéyd Adyov &va, dv £dv eimnté pot kKéryo D
v £pd év moig £€ovoiq TadTo TOUD"

Jezi§ im odpovedal: ,,Aj ja sa vas opytam na jednu vec. Ak mi na to odpoviete, aj ja vam poviem,
akou mocou to robim.*

Jezi§ im neodpoveda priamo, ale tak ako uz viac krat predtym, ked’ odpovedal na otadzky
farizejov a zakonnikov. Reaguje otazkou na povod Janovho krstu (Lk 20,1-8). Aj na iné
provokativne otazky odpoveda mudro, ako to mézeme vidiet’ pri téme platenia dani.

Mt 22,21

AMéyovov avtd- Kaicapog. tote Aéyet avtoic: anddote ovv o Koicapoc Kaicapt xai té tod 0g0d
@ Oed.

,,Cisarov,“ odpovedali mu. Nato im povedal: ,,Odovzdajte teda cisarovi, ¢o je cisarovo, a Bohu, ¢o
je Bozie!*

Otazka farizejov na dan cisarovi, patrila do okruhu otazok, zameranych na hl'adanie
moznosti odsudit’ Jezisa ze reci, ktoré by vyzyvali ku neposlusnosti vo¢i Rimanom a potencionalne
by burili 'ud (Lk 20,25). V nasledujucom texte Citame, Ze ich JeZi§ premohol v diskusiach, a to
napriek ich vzdelanosti a premyslenej snahe ziskat odpovede, ktoré by ho mohli pravne
zdiskreditovat.

Mt 22,46

Kol 00Ogig £60vaTo amokplOfvarl avT®d Adyov 00OE ETOAUNGEY TIC A’ €KEIvG TG NUEPAS EMEPOT
o0L aOTOV OVKETL.

A nikto mu nevedel odpovedat’ ani slovo. Od toho dna sa ho uz nikto viac neodvazil vypytovat'.

Z evanjelii pozndme mnoho diskusii s farizejmi, tu je vSak zaznamenané, Ze sa ho uz
neodvazili ni¢ opytat. Zvolil si situaciu, ked’ sa farizeji zisli, kedy sa ich otvorene pyta na ich
vysvetlenie, ¢i syn je Kristus. Ich odpoved’ bola jednoducha, tak boli nauceni farizejmi, Ze to bude
syn Davidov. Citujuc Zalm 110,1 ukazuje Jezis, ze David v Duchu nazval Krista Panom. Lebo
vsetko, ¢o sa hovori o Kristovej 'udskosti a poniZeni, musi byt’ vykladané a chapané v stlade
s pravdou, o jeho boZskej prirodzenosti a vladnuti. Musime sa drZat’ toho, ze je Davidovym Panom,
a tym vysvetlit, Ze je Davidovym synom.

Niektoré JeziSove odpovede na otazky farizejov sice maju mudroslovné prvky, vacsinou
sa vSak jedna o obranu a vysvetlenie podstaty Zakona, ktory farizeji a zakonnici sice vykladali, ale
v mnohych ohl'adoch mu podla JeziSa spravne neporozumeli. Suhlasili s JeZiSom iba vo
vynimo¢nych pripadoch, ak mu polozil otazku niekto iny, s kym oni sami nesuhlasili, ako to
vidime na priklade otazky od sadukajov.

Lk 20,39
dmokp10&vTec 8¢ TIveg TAV Ypappatémv etnay: S184cKkale, KAADS elrag.

55



Tu niektori zdkonnici povedali: ,,U¢itel’, dobre si povedal.*

Sadukaji sa JeziSa pytaju zaludnu otdzku ohladne vzriesenia, Vv ktoré neveria. Spor
0 vzkriesenie Jezi$ rieSi jednoducho, poukazujuc na odliSnt eschatologicku perspektivu
jestvovania Cloveka. O reakcii posluchdcov je zaznamenané: ,,A uz sa ho viac neodvazili na ni¢
vypytovat*. Zakonnici, ktori veria vo vzkriesenie, si poteseni jeho jasnou mudrou odpoved’ou
(paral. Mk 12,32). Zdoraziuju sulad JeziSovho vyucovania s ndukou Tory.

Jezi§ predpovedd niektoré udalosti v blizkej budicnosti, nielen eschatologického
charakteru, v ¢om sa taktiez prejavuje jeho bozska mudrost’, poznanie presahujice prirodzené
moznosti ¢loveka. Patria sem 1 prorocké vyjadrenia, ktoré su predpoved’ami konkrétnych udalosti

kazdodenného zivota, na ktorych sa cez JeziSovu mudrost’ mohla ukazat’ slava Bozia.

Jn114

dcovoag 8¢ 6 Tnoodc eimev: o 1 dobéveta odk Eotiv TPog Odvatov GAL’ Vmep tfig d6ENG Tod O
oD, tva 50&acO 6 vViog Tod Beod 61” avTHG.

Ked to Jezi§ pocul, povedal: ,,Tato choroba nie je na smrt, ale na Boziu sldvu, aby fiou bol
oslaveny Bozi Syn.*

Tento zéazrak je najvyraznej$Sim zamenim V tomto evanjeliu (medzi Set’ predchadzajucich
patrilo premenenie vody na vino, nasytenie zastupov, kra€anie po vode a tri uzdravenia chorych)
poukazujicim na Kristovo bozstvo, ma posilnit’ vieru uc¢enikov a vedie Jezisa priamo na kriz (Jn
12,23).11% Jezigovo prorocké vyjadrenie o vzkrieseni Lazara ukazuje na jeho mesiasstvo. Rovnako
ako aj iné zazraky, mali byt na Boziu slavu a zjavenie sa Bozieho syna. Zaroven tento pribeh
poukazuje aj na vzkriesenie ¢loveka z duchovnej smrti do vecného Zivota. Na rozdiel od Lazara,
ktorého telesna smrt, bola vzkriesenim iba do¢asne oddialena.!!® V tejto stivislosti nAm rezonuje
JeziSov rozhovor s Martou pred vzkriesenim jej brata, kde o sebe hovori ,,Ja som vzkriesenie a
zivot. Kto veri vo mna, aj ked’ zomrie, bude zit* (Jn 11,25).

Dostavame sa tak k JeziSovej identite, ktord mézeme chépat’ na viacerych urovniach. Pocas
svojho verejného pdsobenia vystupoval ako ucitel, zvestovatel prichddzajiceho Bozieho
kralovstva. Objasnioval jeho vyznam a sposob jeho prijatia. PouZival na to r6zne literarne prvky,
vel'mi Casto to boli podobenstva a pribehy z kazdodenného zivota. JeZiSove reci a skutky su silne
koncentrované v MatiSovom a LukaSovom evanjeliu, mnohé zjeho re¢i su mudroslovim.
Kristologia vyplyvajlica z obrazov, ktoré nam ponukaji kdnonické evanjelia, nam ukazuje JeziSa
ako Mesiasa, ktory po svojom vzkrieseni poveruje ucenikov Sirenim zvesti o BoZom kral'ovstve.
Nepopieratel'ne do tohoto obrazu zapada JeziSov vzt'ah ku nadCasovej Mudrosti, dokazy
Vv prospech zdoraznenia tejto roly su v§ak nejednoznacné. V MatiiSovom evanjeliu st JeziSove reci
VvV tomto Style, ale nie v zmysle sebaidentifikacie. O sebe a svojej ulohe hovori Jezis do 16-tej
kapitoly MatiSovho evanjelia v stvislosti s Bozim kralovstvom, v poslednej re¢i hovori uz

115 John MACARTHUR, Evangelium podle Jana. Komentdr vers po versi, Kroméiiz: Didasko, 2012, s. 62.
116 Jlan Howard MARSHALL, New Testament Theology. Many Witnesses, One Gospel, Downers Grove: InterVarsity
Press, 2004, s. 504.
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0 zni¢eni Chramu, prichode Syna ¢loveka a poslednom stde.!'” V inych textoch je zdoraznené
mesiasske poslanie — Syn Davida, sluha Jahveho (Iz 40-55) - implicitne v Mk 10,45 (Mt 20,28)
aexplicitne (Mt 8,17 a 12,17-21; Lk 22,37).1*® Lukas zddraziiuje vyznam JeZisovho poslania aj
v knihe Skutkov, jednotne je v obidvoch castiach spisu zdoraznena JeziSova zastupna smrt’ na
krizi. Vyzva k pokdniu aucenictvu presahuje tradicnu ucitel'ski ulohu, poukazuje na jeho
mesiaSske poslanie.

V evanjelidch mame viacero vyjadreni o JeziSovej ucitel'skej ulohe (Mt 4, 23; Mt 5,2; Mt
7,29; Mt 9,35; Mt 11,1; Mt 23,1; Mt 26,55). Citame, 7e ucil a kazal. Dokonca posluchacov
vyzyval, aby sa ucili od neho (Mt 11,29). Jeho vyucovanie bolo popretkdvané vyrokmi, medzi
ktorymi vynikaju podobenstva, ktorymi svoje reci Jezis dokresl’'oval. Jeho sebavychova sa da ¢itat’
V kontexte Jeho sebaidentifikacie. Okrem prijimania a odovdzavania mudrosti v procese vychovy
a sebavychovy, je to hlavne upeviiovanie v Jeho poslani suvisiacom s prichodom Bozieho
kral'ovstva a Bozou odpoved’ou na hriech ¢loveka v Jeho zastupnej smrti.
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DO THE PARABLE OF THE GOOD SAMARITAN CONTRIBUTE AN
UPGRADING OF THE EDUCATIONAL PERSPECTIVE OF THE
PEDAGOGICAL SUBJECTS TEACHING IN UPPER SECONDARY
EDUCATION IN GREECE?

Konstantinos A. DIAMANTOPOULOS
Abstrakt

Podobenstvo o milosrdnom Samaritdnovi je absolitne povazované za majstrovské dielo
celosvetovej literatury, napriek svojej prirodzenej teologickej presnosti, ktora je podavana
mimoriadne Zivo. Tvori aj $irsi zdklad sociologického a pedagogického pozorovania, na ktorom v
tejto sucasnej vyskumnej analyze zalezi najviac. Hlavnym pristupom sucasného podobenstva je,
ako by sa dalo pozitivne ovplyvnit’ didaktické a pedagogické prostredie prostrednictvom konceptu
prepojenosti a ako by sa prostrednictvom tohto procesu mohol zlepsit’ status kurzu nabozZenstva
vo vysSom stredoskolskom vzdelavani, aby sa Studenti obohatili prostrednictvom vedomostni
zékladiu a eticky status bohatstva a podstatného prisidenia tohto podobenstva. Pojem
podobenstvo 0 milosrdnom Samaritanovi je dokladne analyzovany na konkrétnych pripadoch,
ktoré pouziva didaktickd prax, a tak vznika novy modelovy pristup. Iste, nie je jediny, ktory
poskytuje spatnu vézbu, hoci sa navrhuje diverzifikované stanovisko k tejto zalezitosti.

KPlacové slova: prepojenie, biblicky synchronizmus, biblicky anachronizmus, biblické
prepojenie, pedagogické prepojenie, terapeutickd pedagogika, principilizacia, pedagogika
digitalnych prostriedkov, komunita Shalom.

Abstract

The Parable of the Good Samaritan is absolutely considered a masterpiece of the worldwide
literature, despite its natural theological accuracy which is being provided extremely vividly. It
also consists a broader basis of a Sociological and Pedagogical observation, which it matters most
in this present research analysis. The main approach of the current Parable is how could positively
affect the didactic and the pedagogical environment through the concept of connectedness and how
can the status of the religion course in Upper Secondary Education could be upgraded through this
process, so as students to be enriched via the knowledge base and the ethical status of the wealth
and essential attribution of this Parable. The notion of the Good Samaritan’s Parable is analyzed
carefully through specific cases been used by the didactic praxis, so as a new model approach is
been crafted. Certainly, is not the only one, giving feedback, though a diversified positioning on
the matter is being proposed.

Keywords: Connectedness, Biblical Synchronism, Bible Anachronism, Biblical Connection,

Pedagogical Connection, Therapeutic Pedagogy, Principilizing, Pedagogy o the Digital Means,
Community of Shalom.
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The Religion Subject Status in Greece

There is a lot of historic material undergirding the timeline formulating process of the religious
course in the Greek educational field. Most of it has been imprinted by the current Academic
Issues, and furthermore up to date academic analysis of related educational reformations,
concerning the modern pedagogical age didactic approaches, which are related towards the
Christian sacred Texts, is lacking though.

Greek Ministry of Education has adapted an unsteady educational politics methodology
concerning the basic as well as the supplementary baselines of the contextual educational
adjustments, which are structured to be implemented by each new elected governmental politic
logic. For each new Government formation, a new plan giving a whole new different philosophy
of the most methodological issues of education (teaching material, educational Scopus of chapters
to be teached, new exam perspective and so on) is emerged. Unfortunately, there is not a steady
footing at all to be positively observed, but the common ground could be accounted is the variable
of the continuous political changeable environment. On the other hand, the official opposition
instead of taking under serious account on building upon a reliable educational planning
cornerstone, which would be not abrogated or forsaken in a possible political challenge, it
demolishes the previous political shaping and gets stared a new one. This quicksand effect
concerns the Greek Education Case in general as well as the Religion Discipline in the Upper
Secondary Education Schooling.

The core of the school religious matrix is focused on Christian Theology and Philosophy
contour as well, and the latter is not regarded primarily a minor point at all, taking under serious
consideration that Greece is traditionally regarded an Orthodox European State. Besides, a lot of
technical Educational variations are taken place concluding not only the material of each school
grade, but also the teaching methodology followed as well. For example, before the religious
course reform of the leftwing political party in Greece (before 2015), religious secondary school
textbooks were initiating their content units from the basics of Old Testament ( 1% grade), New
Testament (2" grade) and the basics of the Church History as well( 3 grade ). Then a new material
followed, at the consequent level of High School, concerning the Basics of Orthodox Liturgy (1%
grade), Different Religion Thematic (2" grade) and Christian Ethics (3™ grade)'*%as such.

119 Other educational — political views about Pedagogical reformations are following: “...The (Greek) Pedagogical
Institute as a representative of the government writes the curriculum and the textbooks. The Institute takes advices
from academics and teachers when it draws up particular textbooks, but the last word on content remains in the
Ministry of National Education and Religions. The teachers in schools must follow the school curriculum and teach
each subject exclusively from the Pedagogical Institute textbooks...” and “In Greece, although different policies
taking in account the current deep transformations, the new social conditions and the increasing and changing
diversity are proposed, these policies do not seem to tackle the problems of Greek society with sufficient breadth” in
Maria Chalari and Thomas Georgas, "Exploring Greek Education System’s Ethnocentric Character in Modern
Time," The European Journal of Educational Sciences 03, no. 01 (2016): pp. 33-34 & 38. Particularly useful is
regarded the following as well concerning a wider aspect of the Greek Educational Problematic: “At the same time,
the socio-economic changes that have taken place in Greek society over recent decades have posed new challenges
to communities and families and have affected students’ expressed concerns and demands” in Andreas Brouzos et al.,
"Secondary School Students’ Perceptions of Their Counselling Needs in an Era of Global Financial Crisis: An
Exploratory Study in Greece," International Journal for the Advancement of Counselling 37, no. 2 (2015): p. 2
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The post-political reform situation (2015-2019) changed in a glance of an eye?° through a

fast forward typical political dialectic between the parties concerned taking under account the
consent of the official body of the Greek Orthodox Church. All the material’s didactic structure of
the religious course of all educational grades (Elementary school up to High School) concerned
was reformed with no educational preparation of the school climate to be set up earlier and by no
having under serious consideration the practical and theoretical points of interests and the general
religion perceptions of the students and the methodology’s variation concerned (where is needed).
Of course, things could be better differently.

Furthermore, there were many new pedagogical directives provided to all educational
personnel in new Theological Teaching Manuals form, containing new teaching plans and
scenarios regarded as appropriate for the timing under the auspices of the Greek Ministry of
Education and the Pedagogical Institute. All those new contents were structured chaotically though
with no fixed and coherent order so as a promising educational appliance to take place serving the
teacher’s theological feedback and the student’s pedagogical care as well.

All the new Religious Textbooks in the level of Secondary School provided are
characterized by a mixture of Christian Theology and Different religion Teaching premises with
no thematical or any other kind of order or taxonomy, which produces a technical as well as an
essential didactic methodology disorientation, despite their pluralistic topic content!?!, which is
been regarded a positive optimistic point. As far as High School level concerned, general
sociological thematic consists the teaching core of the first year (1% grade), the same philosophy,
wider enriched and upgraded formulates the religion textbook of the second year (2" grade) and
Morals and Christian Ethics and general scientific problematic in relation with theology issues
consist the teaching material of the third year (3" grade).

Proceeding towards an assessment of the two educational setting outs of the religion subject
concerned, there is a number of noteworthy points to be mentioned: a. there is a totally different
philosophical approach of the religious content topics and their didactic implication consequently,
especially in the case of an extended quality comparison of their teaching thematic and philosophy

120 Marios Koukounaras-Liagkis places the general reform climate a lot earlier in Marios Koukounaras-Liagkis,
"Religious Education in Greek Public Schools in Western Thrace: Identifying Controversial Issues," Mediterranean
Journal of Social Sciences, 2013, p. 275

121 «“The basic aim of the curriculum is religious literacy (Wright, 2000, p.179-180) but it is focused on educating
citizens so as to develop religious consciousness, to be open to dialogue and tolerant of diversity. 'Learning about'
and 'Learning from', terms, derived from the British pedagogical and epistemological experience (Grimmitt, 1987),
are used decisively in the curriculum.” in Koukounaras-Liagkis, "Religious Education” p. 275. The above premise,
despite of its multicultural and multiracial rightly imprinted at first pedagogical indicators in a society tending to be
globalized in any mean, this exactly right option might be understood, in a frame, which unfortunately does not dispose
all the sociological (having in mind the social norms and the general religion consciousness of the social environment
in which a reform endeavor is taking place) and systematic elements (meaning affiliating a right methodological
strategy for the issue concerned with the total sum of the individuals) needed in order the pluralistic religious content
of the new educational curriculum (according to the reform case illustrated) to be widely welcoming and positively
receipted in a traditionally Orthodox Greek Environment. An external pedagogical or didactic schema needs to be
under of a high caution surveillance and long-term study adaptiveness or even alterative process, before is being fully
implemented in an alien country.

61



as mentioned?? b. a slight lineal approach is being observed in the first case aiming to a successful
thematical knowledge consolidation in each school year, so as a cognitive backup to be structured
and facilitate the next school period course’s studying demands. On the contrary, an expansion of
modern problematic (content of books) and a bunch of current issues autonomously emerged
without specific order or linkage between them*?® and c. a political touchpoint seems to be floated
in the air concerning this speedy alternation of the religious subject core!?,

Furthermore, a scientific dialogue is being promoted in the context of serious efforts for a
gradual approaching, definition, formation and utility regarding the teaching method, teaching
material, social changes, needs of the students, school scheduling, relationship between new
technologies and religiosity research, forms of systematic evaluation of the school units and
religion teachers as well. The above problematic consists a serious objective of a number of
teacher’s seminars or conferences running via web or living participation or mixed method all over
the country'?®. The same topics include core-matters of serious contradiction between Greek
theology Unions and their members trying to contribute to the general reformation climate
positively, but unfortunately seem to ignite the flame of hardcore disputes being characterized by
the lack of an educational fruitful approaching mode.

The new issue emerged is how all those serious topics could be combined and implemented
in a total unfixed and shaky educational environment, as the Greek one, especially when the
educational rhetoric is being focused on a series of general principals and necessities and not on
an essential active interference providing pure theological solutions?®. The International changes
in the Religion Teaching Methodology are considered very promising, not doubt about that, and
there is also a fruitful educational field to be cultivated in Greece regarding the religion teaching
context for the benefit of the youngest. In the next chapter, methodology guidelines shall be
provided so as a differentiated approach of the educational matter in Greece to be presented. The
whole previous account was considered necessary for the reader though to understand better the
Greek Educational environment and the current political philosophy state.

122 Rob Freathy, Anekke Schmidt, and Helen C. John, WORKING WITH ‘BIG IDEAS ABOUT’ THE STUDY OF
RELIGION(S) AND WORLDVIEW(S) MULTI-DISCIPLINARY AND MULTI-METHODOLOGICAL RE: A
HANDBOOK FOR TEACHER EDUCATORS, TEACHERS AND TEACHER TRAINEES (Exeter: University of Exeter,
2020),p. 7

123 Very interesting is the exegesis of the no-lineal knowledge systems given, cause of the advent of computers in
Dennis Sumara, Rebecca Luce-Kapler, and Tammy Iftody, "Educating Consciousness through Literary
Experiences,”" Complexity Theory and the Philosophy of Education (n.d.), p. 12

124 Chalari and Georgas, “Exploring Greek Education”, p. 38

125 Hargreaves argues regarding the new era professionalism formation and the need of an extended life-long learning:
“At its core, the new professionalism involves a movement away from the teacher's traditional professional authority
and autonomy towards new forms of relationships with colleagues, with students and with parents. These relationships
are becoming closer as well as more intense and collaborative, involving more explicit negotiation of roles and
responsibilities.” in Chris Day, Developing Teachers: The Challenges of Lifelong Learning (London: Routledge,
2002), p. 23

126 Adjusting the content accordingly in Vincent Tinto, "From Theory to Action: Exploring the Institutional Conditions
for Student Retention," Higher Education: Handbook of Theory and Research, 2010, pp. 1-2
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Methodology Ground and Reasoning Analysis

In Matthew it is written: “One does not live by bread alone, but by every word that comes from the
mouth of God!?’. That saying really makes quite an impression, having simultaneously in mind
that comprises one of the staggering replies of Jesus, as the Son of God, against Devil at the hostile
desert during His spiritual warfare?®. This impression’s magnitude derives not only by the form
of the answer rather by the essential bedrock of it. The human materialistic prospective and its
generalization through human’s civilization, culture, and technology matters so little in
comparison with the source of the real life, which is being grounded to every word of God*?°. Have
we ever thought about what does “Word of God” really mean? Is it the Bible itself? Are those
drained words as words or typical commandments contained in the Bible? or is the fear and the
general veneration atmosphere Bible through its words produces?

One important interpretative response might concern the authority of God’s magnitude
towards any other creation of His as well as the power within His commandments and
communication affecting dramatically all the universe and humankind state, course and structure
as a whole!®, Those elements consist one of more other interpretations and approaches that have
been published in any form or could possibly be imprinted through time or under any other
academic circumstance or academic dispute. Dogmatical interpretation as monolithic and firm
positions expressing vigorously and authoritatively Bible quotes or passages in a determining and
unchangeable way tend to be hazardous or red herring elements to the cause of hermeneutics and
science.

The hermeneutical approach varies in each case and is been depended by the author’s
intellectuality, his study background, the formation of the tenets of the Church he/she belongs to,
his/her mind clarity and horizons, the extend that religiosity affects his/her life and his/her writings,
his/her external effects, or citations, oral or written, by other authors coming across through their
books study, the state of author’s spirituality and so on. The matter is been deepen, when an attempt
of elucidating one or more interrelationships of the above factors is taking place and, in that case,
hermeneutics is being manifested through theoretical principals and schemas attempting to
reestablish the terrain of interpretation of the subject — researcher as a new vantage point of his
renderings into the context of Theology Society.’3! The latter tends to be the most common
phenomenon in the research realm especially into Theology and New Testament Hermeneutics
(finding new interpretation models).

Additionally, New Testament research is coming across with the fact that text receptus of
the New Testament is the only one object of research and all the effort and dynamics is being
consumed into the reformation and restating of the Biblical Truth. The most common paradigm

121 (Matt 4:4, NRSV)

128 (Matt 4:1-11, NRSV)

129 That exactly points out to the sovereignty God in Arthur W. Pink, Sovereignty of God (Sovereign Grace Publishers,
2008), pp. 8-12

130 pink, Sovereignty. 8-12

1311t is the “I” which plays certain hermeneutical role in the intellectual world in Fichte’s interpretation philosophical
system in Wilhelm Dilthey, Wilhelm Dilthey: Selected Works, Volume IV: Hermeneutics and the Study of
History (Princeton: Princeton University Press, 2010), pp. 100-1
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occurred is the interpretation of the books of Old and New Testament and before any following
argumentation must be admitted that such endeavors consist quite a challenging academic work
indeed, comprising useful and necessitate reference tools and sources as such. The same concept
is been reproduced in various ways and forms when a combination of passages — verses of the text
consists the real issue of rendering. So, quite modern, and diversified perspective, in that field,
might be the attempt of the hermeneutical combination or clinging of the heterogenous magnitudes
and the study of their mutual effect. In this point of view, it is considered quite fascinating and
seminal during the 21% century the essential positioning of the Bible in the social life and especially
into a particular sector of it, as education ground is being regarded in most of the study cases.*?
Could Bible be regarded as a modern instrument on the service of educational formation? As the
matter of fact, Bible disposes a vast volume of data principals, facts, and moral teachings®*3 as well
as revelations according the perception of the theologian researcher in each situation**. It is quite
essential the primary text abstractions of the Bible’s wealth in order the extended theology realm
to be restricted and methodologically tamed so as to be able to be comprehended more effectively
and the derived message of the Bible’s magnitude to be reproduced and emerged with the less
possible effort by the researcher, who confines the realm of his/her research deliberately. A
possible answer to the previous question been set is affirmative, “yes”, it might produce a quite
positive effect in educational praxis. In the Educational realm for instance Heekap Lee asserts four
crucial parameters when Biblical ground is going to be functioned as an educational guideline: a.
Biblical Perspective b. cultural competence c. contextualized pedagogy and d. intentional
praxis'®. Beyond Sociological and political considerations of the social and educational
reformations and interchanges all over the world, another aspect and process might be beneficial
as another modern guideline and counsellor in current mentality form. And that is the Biblical one.

The research magnitudes of the present focus are the Greek Upper Secondary Education
and the Parable of the Good Samaritan. The Parables of Christ, since they comprise a teaching sum
of notions and symbols as well as scopes to be pertained in their historical and theological field,
they could serve simultaneously another perspective and social need. Parables should not be
solemnly regarded as a heritage of the ancient past of the Roman-Hellenistic New Testament era
but could also be transformed without essential collateral losses into a marvelous weapon in the
hands of humanity to create and transform the human nature and sanctify it and not to vanquish or
destroy. So, the main point of the present methodology analysis is how could the Parable of the
Good Samaritan being transformed into a modern tool in the service of an upper secondary
educational change.

132 Semler claimed that all the Books of the Bible could be seen under a current perspective of the interpreter without
grounded him into the historical context of their written nature in Dilthey, Wilhelm Dilthey: Selected Works, p. 73
1331t is about Kant’s moral idealism (: every aspect of Bible teaching is a moral principle) in Wilhelm Dilthey: Selected
Works, p. 91

134 Actually, a very intrinsic concept regarding the multicultural education is the building of a “Shalom” society and
that is being supported by the argument human is being considered as the bearer of the image of God in Heekap Lee,
"Building a Community of Shalom: What the Bible Says about Multicultural Education," International Christian
Community of Teacher Educators Journal 5, no. 2 (2010): p. 1

135 ibid
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Firstly, a selective reboot regarding the Parable’s content hermenecutical scrutinizing
process concerned is considered needy, since not all of the Parables are fit in for the next analysis
procedure of the researched object referred'®. Secondly, a vigorous notion inquiry shall be
implemented, since in case that a suitable symbol emerges, it should be interpreted accordingly, in
order a meaning context to be shaped right away. There is a lot of debate had been taken place
though concerning the historicity of the explicatory or the grammatical or the allegorical approach
of a Biblical topic. For instance and without penetrating to the history of Hermeneutics, the most
of the German philosophical and exegesis debate was appealing on the full implementation of the
Philological method even into the Biblical text, so as the Biblical truth to be cleansed from the
supernatural hyperboles. Fredrich Ash though observed that even the philological approach in
order to reach its utmost should be reconsider its identity and be more affiliated with the
hermeneutical realm status instead of a pure grammatic directive only*3’. All those processes are
regarded as quite acceptable, while they are not deforming the text normality of the Biblical context
and the message within®®®, As far as the present objective is still affiliated with the education field,
a safe and possible way through which the rendering of the Parable’s Biblical context might be
considered a methodological orthodoxy is the extracting of the moral schema of the Parable’s
body. The former is already embodied into the parable’s corpus and then conjuring up a keen
notion with the educational research prospect*3® is quite an acceptable approach of the text keeping
its norms intact. There is no verbatim conveyance or word alternations at all. On the contrary idea
incarnation of the text’s idea is being initiated in a current form based on the fact of the Logos
incarnation.

The attempt is being projected entails a subjective approach of tracing the hidden meaning,
in order the latter to be formulated consequently into a pedagogical principal. So, an idea
incarnation fertilizes a Pedagogical idea incarnation. That is another aspect steered upon the
Principalizing imaging of Bernard Ramm’s'*°.  All the history of hermeneutics globally consists
an endeavor of the subject to prevail notionally against the object*!. So, it’s regarded quite
legitimate the introduction of a differentiated consideration of the Parable’s context referred as a
“novice”'*? pedagogical system ready to be used for the benefit of a new pedagogical conception
beyond the husk and skin of a waif-like educational transcendence and despite the subjectivity
conveyance, which happens to be an integrant part of the scientific endeavor.

Thirdly, when moral, as notion, be extracted, then a transformation process into a general
pedagogical or educational principal shall be initiated. A pertinent problematic with the former
logic is the theological transplantation of the Parable’s Principilizing element (moral) into the

136 Every Parable has a distinguished character and is up to diversified methodology approaches.

137 Dilthey, Wilhelm Dilthey: Selected Works, pp. 96-97

138 Schleiermacher uses the term “intuition” as a terminus technicus in order to accomplish a successful inquiry and
interpretation of a term. This very tool fits the needs of the present hermeneutical initiative in Alister E. McGrath and
Darren C. Marks, The Blackwell Companion to Protestantism (Hoboken: John Wiley & Sons, 2008), pp. 72-3

139 ibid

140 Jr, Walter C. Kaiser and Moisés Silva, Introduction to Biblical Hermeneutics: The Search for Meaning (Grand
Rapids: Zondervan, 2009), p. 72

141 Frank J. Barrett, Edward H. Powley, and Barnett Pearce, "Hermeneutic philosophy and organizational
theory," Philosophy and Organization Theory, 2011, p. 185

142 The Parable is a Pedagogy itself.
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current educational situation'*3, which simultaneously means that serious parameters of the present
educational and social occurrence should be taken under serious account as well as other parts of
the Parable’s moral context might also be adjusted into the up to date educational state or even
disregarded as superfluous element if that is preconceived as a needy.

The general theoretical logic, which is being followed towards the present approach, is that
Teaching of Jesus through Parables could not be regarded as alien within the present time and
situation of humanity. Its wealth surely counts a lot nowadays** and simultaneously might hide
mysteries, that if a slight part of the latter were emerged, may would be transformed into a
particular knowledge item of a certain scientific field and afterwards humanity itself might grasp
a new approach and understanding (verstehen'#® according to Dithley) of the human soul, cosmos
and God (why not) in the feasible measure of human’s existence. The same effect might be
emerged, if a certain and well aware moral notion of the Parable’s System shall be interpreted
under another premise, which shall point out another angle of the moral aspect of the story. Its
noteworthy that “moral” is being considered as a conventional term for the present analysis, so as
to be communicated more effectively**¢. The truth (part of nature according to Heraclitus), which
seems to fond of hiding and seeking*’, also concludes a short of metaphysical prospective,
because all the Parables consist diversified parts of the Kingdom of God, which is not from this
mortal world. So, in this stage a demythologization process'*® shall be expected to be implemented
in an extremely focused way so as the “moral” to be extracted and transformed into principal4®
and the metaphysical part of the text to be intact as well as useful for human’s intellectuality and
spirituality.

143 Ramm seems to identify in a way Moral with Principalizing process in Walter C. Kaiser and Silva, Introduction,
ibid

144 1t is written in Matthew: Let anyone with ears- listen! (Matt 11:15, NRSV), which means in a general point of
hearing, that under specific subjective presuppositions of understanding, individual could gain a certain power of
intellectual illumination in comprehending deeper and wider the Bible citations and forms of meaning. This approach
under Christian Orthodox Tradition incorporates Xdpig (charis = Grace) coming up directly from God through the
Holy Spirit. Gaining such an adjustable and might futuristic consideration of the Message referred, the prospects of
interpretation status, intellectual ability and course of the world societies could be opened shall be totally diversified
than they seem to be today and limitless as such, without of course throwing to the bin the initial Biblical realm of the
Biblical abstract above referring to John the Baptist Status of Grace and prophetic charisma, who had foretold as well
the coming of the true Messiah, The Christ.

145 ibid

146 Walter C. Kaiser and Silva, Introduction, ibid

147 Heraclitus on Nature 53,2

148« The struggle of sacred discourse is ultimately with the essentializing or objectifying effect of myth and its
vicissitudes, particularly when attempting to achieve a genuine understanding of the divine within history. This is the
case put forth not only in dialectical and liberal theologies, but also in the philosophy of existence and particular
branch of New Testament theology known as Existentialist Theology ... His main contribution (referring to Karl Barth
personality), at least in as much as it bears on the subject of this essay, lies in bringing the focus of theology back to
the Kerygma or message, and away from the open influence of the speculative disciplines of the day and of historical
criticism.” The last paragraph illustrates the endeavor of rediscovering the form and afterwards the essence of the
Kerygma, and as far as it goes, Parables are considering an essential part of it in order not to restructure but discover
new prospects in a new way in Ayman E. Desouky, "Ego Eimi: Kerygma or Existential Metaphor? Frye, Bultmann
and the Problem of Demythologizing," Canadian Review of Comparative Literature / Revue Canadienne de
Littérature Comparée 34, no. 2 (June 2007): p. 132

149 Walter C. Kaiser and Silva, Introduction, ibid
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In this context, demythologization process consists not a denial of the non-rational and
unhistorical content, which R. Bultmann characterized as myth*>® and preferred to sweep it off as
unnecessary, so as historical Jesus to be emerged- on the contrary, Parable Text with metaphysical
strands shall be investigated closely for educational perspectives and if the realm of metaphysics
in certain accounts of the Parable turns out to be prosperous for the peered condition, then a fishing
notion mechanism shall be triggered for the moral extraction initiative. The metaphysical part shall
be left alone except in the case of a possible interconnection occurred between the former and the
latter. Several of the Parables (if not all of them) are enriched with this metaphysical element in a
way that during a current research shall not be taken as a scandalous narrative issue, likewise in
the Pharisaic and Scribal mentality and action during the New Testament era, who could not stand
Jesus as Christ performing miracles even in front of their own eye®. Nevertheless, metaphysical
strands do not consist the research object in in this particular analysis, but they could be interpreted
as another level of knowledge more upgraded than human’s state of cognition. And if so,
knowledge spectrum research should encompass any disposed field of “gnosis” as a supplementary
valuable instrument providing feedback to the main research field. In that case Parables may be
regarded as a system of an advanced teaching setting and therefore another Knowledge
mechanism, worthy to be further investigated or simultaneously being considered and utilized
whether the nature of that knowledge directly or indirectly points out.

The final stage of the research is being illustrated by a powerful and vigorous correlation
of the main messages or even sub messages of the Parables with an educational (Pedagogy) or
social spectrum (Sociology) of terms matching in each case better with the negotiated item. It
cannot be disregarded that correlation process constitutes a matter of a rendering premise of the
researcher, since Parables provide a possible subjective positioning of the reader. Every justified
interpretation aspect of the Parables elucidates a differentiated side of the teaching of Christ,
therefore, it cannot be hermeneutically swept off but being imprinted next to other renderings.
Most of the times this correlation is considered equal in use with Principalization process.

Correlation mechanism is being regarded as a technical conversion in the form structure
and not in the essence’s nature of the Biblical terminology and that introduces, to the present part
of negotiation, a kind of Biblical Synchronism (B.S.). B.S. constitutes a conveyance of the Biblical
meaning into a modern situation of humanity as the education system is for example. It is a current
necessity for the circle of human needs, Bible to be an essential part of life and not only a dogmatic
imprint springing. The latter formulates a kind of Biblical Anachronism (B.A.) meaning that
speaking about the truth of the Bible without a practical utility in the current social realm turns out
to be a vacuous state of being. So, the final correlation focuses on the B.A conversion into B.S.
concerning the part of Christ’s Parable’s system utility into the Upper Education field as a kind of
a Biblical experiment in current Greek education. The same methodology mode is being followed
in the case of the Parable of the Good Samaritan.

150 Desouky, “Ego Eimi”, ibid
151 For example: (John 9:1-34, NRSV)
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The Educational Adjustment of The Parable of the Good Samaritan Via the Methodological
Ground

The Parable of the Good Samaritan consists actually a prosperous ground not only for the Biblical
Hermeneutics, but also for the global literature and the current educational planning™?. Its ethical
status conveys a message of a worldwide prospective that cannot be easily rejected by the civilized
world®®3, It is a pearl-text indeed! But let us see it in another point of view.

This Parable is an extraordinarily strong one, without of course excluding the dynamics of
the rests, and therefore it’s utility into the educational field consist something more than a need>*.
The story is referred by Luke®and the initial context of it unfolds Jesus primary intention to
exemplify the notion of the neighbor to a Scribe trying to put Him on the test. That is a solid data
of the Biblical Teaching occurrence, but at the same time may be transformed into a new vantage
point, since all the Parables are meant to be food for thought in an extensive and on-going way.
So, in this point of reference, stage (1) of the Methodology Chapter above is completed through
the selection of the particular parable and the exemplification of its essentiality.

Furthermore, a pedagogical theoretical concept derived from the general and primal phase
of the child growth is been considered especially useful during the processing of the second phase
of the methodology implementation referred and is also quite keen with the Parable’s spirit as shall
be next pointed out. Individual from the early childhood, when restraining consciousness of the
playing need to its later puberty gradually develops socializing formalities. That means every
individual has strong need of socialization with others'®®. The playing form starts symbolically
and then is being developed into a peer-game. There are, of course, many other diversified cases
of solo-game cases depending by each individual’s psychological profile. Nevertheless, mutatis
mutandis, the affection of the peer consists a corporate psychological, intellectual, and even
spiritual necessity for human development in all aspects. So, everyone needs the other one in order
to be normally developed®™’. A connection takes place during human life incorporating a variety
of qualities in a context of an analogue pluralism. So, if man needs the other, and if man without
Gods is nothing®®®, as Homer depicted, then the same analogy could take place in the realm of

152 Religion Course School Counselors in Greece do use very often this Parable in order to emphasize the need of its
message transmission to the students at the Secondary Schools depicting strongly a proposed formula of a
differentiated approach of the regarded chapters of the text-book concerning the message, the historical context,
Jesus’s attitude, Modern era ethos, current people attitude, modern means of teaching this particular Parable, possible
diverse ideas might be used, relationships among the peers etc.

153 "The Pedagogy of Jesus in the Parable of the Good Samaritan: A Diacognitive Analysis," SciELO - Scientific
Electronic Library Online, last modified July 31, 2017,
https://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0259-94222017000300048 and Paul Stenhouse, "The
Good Samaritan: The unidentified man who fell among robbers on the Jericho road," Compass 47, no. 2 (July 2013),

p. 35

154 ibid

155 (Luke 10:25-37, NRSV)

16 "The cooperative  human,” nature human  behaviour, accessed January 2, 2021,

https://www.nature.com/articles/s41562-018-0389-1.

157 Even the Christian God is considered dogmatically a Trinitarian God and not as an Unum Deum as the gnostical
perception provided.

158 Odysseia, directed by Andrei Konchalovsky. (1997; Athens, Greece: NBC, 1997), Film
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Theology and Pedagogy interrelation, since the cognitive field is regarded as an adjunct field of
the human’s nature. A connection case is always on time.

Connection as Biblical and Pedagogical

Reviewing Parable’s content, Christ is trying to explicate the notion of neighbor in a very vivid
way'®®. He uses a theatrical model, which functions vividly in human’s imagination and is
absolutely aware of the Judeans being very well acquainted with the Parable methodology*®. So,
that is the case: A man is travelling to Jericho from Jerusalem and happened to be victimized by a
gang of bandits, who robbed, stripped, and hurt him severely letting him to die all along. Two
figures are also used deliberately, a Priest and a Levite, both of them being very well familiarized
with the Torah and the Judaic Law. Everybody of Jesus’s current audience shall internally
anticipated that just one of them at least shall carry out the task of helping the poor injured man
even though there were several law prohibitions for the case!®l. On the contrary, Jesus uses the
astonishing and suspense technique to intrigue their interest and attention to the story. The
connection between the man suffering and the two Judaic intellectuals failed. What does the
audience have to expect for a change?

In a very advanced turnover, Jesus ultimately presents an unknown individual originated
from Samaria, who moved by pity in the sight of that man struggling for his life and decided
quickly to help him, treated his wounds, and took him to the nearest inn and paid for the service
would be provided in advance. Judeans are well aware of the ethical and political hostile situation
between the Samaritans and themselves'®2, Nevertheless, Jesus establishes the connection between
the injured man and the Samaritan passing by emphasizing that neighbor notion disposes no
ethnical or ethical labels or barriers but is being illustrated and motivated only by love and
compassion for one an another®3, since they consist the highest presupposition for entering the
narrow gate®*, which illustrates the Kingdom of God.

In this phase, the connection occurred is of Biblical form of an upcoming idea derived from
the Parable schema as such. On the other hand, the same derived notion provides a possible
generalized humanitarian acceptance by the reader concerning the helping connection schema to
the needy one. This generalization is leading to the implication of the human connection idea to
another social field, that of education. And this stage happens to be the fulfillment of the stage two

159 In this context is considered particularly useful to retrieve three categories of Poque, which are been related to
several Universal (Christian and Philosophical) Theories, these are: a. individuality, b. universality and c. generality.
The (b) and (c) are those which in this point are unfolding their characteristics towards the relation between this
Parable and Upper Secondary Education in Bharat Ranganathan, "ON HELPING ONE'S NEIGHBOR," Journal of
Religious Ethics 40, no. 4 (2012): p. 656

160 Very well Known are the Midrashim in David. Stern, "MIDRASH AND PARABLES IN THE NEW
TESTAMENT," LEVINE, Amy, 2011, p. 565

161 Stenhouse, “The Good Samaritan”, p. 38

162 Stenhouse, ibid, p. 36.

163 Ranganathan, “ON HELPING ONE’S NEIGHBOR”, p. 656

164 (Matt 7:13-14, NRSV)
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(2) of methodology. Some certain incidents shall follow in order the role of connection to be
established.

Incidents in The Educational Field of The Upper Secondary Education in Greece

Talking about Upper Education in Greece, in a didactic point of view, a lack is been observed
during the didactic process affecting consequently in a serious point of reference the learning and
receiving process on behalf of the students. The latter might happens because teachers use very
often a frontal teaching approach in a lecture form vestment, which seems not to be always
effective or appropriate at children around eleven to fifteen years old (11-15) of the Upper
Secondary Education®®®, given the methodological and practical fact that a serious class lecture
should be framed with the following of a very detailed and simplified notes package, which most
of the times is not given in order the lecture to be well digested and on the other hand students
anticipate something brand-new and astonishing, which is not happened.

Most of the teachers, in praxis, do not feel the same way and having their student’s notes
in their disposal, without spending much time to edit and analyze the form and the connectivity of
the notions being used are distributing them to their students carelessly, anticipating additionally
for a successful assimilation of their teaching material. It seems that connection as a pedagogical
term, widely been used (directly or indirectly), plays a significant and grammatical role as well not
only to the general methodology formation but also during the specific didactic planning
formation®®. The latter points out another topic for research and discussion, which happens to be
also of an extreme extend and importance to be searched of'®’. This phenomenon takes place in
the theoretical spectrum of study more than the scientific one. But that remains still a matter of
research.

Another situation occurs, when students seem to dislike the personality of a teacher cause
of an unfortunate managing of an issue occurred between them, regardless who is to blame or just
because the teacher usually acts not so familiar with them, but rather cold-typical or he does not
seem to be affiliated with their study or psychological needs or even uses very sophisticated or
incomprehensible vocabulary during the class'®®. There are also several other cases, of
communication’s nature mostly, that teachers do not pay much attention to their dressing code
during their school duties or even to their personal neatness, which indirectly consists a negative
cause of reaction by the general social environment. The above issues, when are taking place, build
extremely strong and hard fortresses between the teacher and students, the former not be able to
set his class in an appropriate didactic rhythm anymore and is not in position to judge rightly the

185 Richard Badger et al., "Note perfect: an investigation of how students view taking notes in lectures," System 29,
no. 3 (2001): p. 405

166 Badger, “Note Perfect”. p. 412

187 ibid

188«The correlations between the combined person-centered teacher variables on the one hand, and participation,
positive motivation, and the composite of all cognitive student outcomes on the other, ranged from medium to large.”
in Debora L. Roorda et al., "The Influence of Affective Teacher—Student Relationships on Students’ School
Engagement and Achievement," Review of Educational Research 81, no. 4 (2011): p. 20
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causes and effects of his failure during the school year. In a social and pedagogical point of view,
teacher is always on the edge and consists the personality who carries most of the teaching and
psychological weight of his student’s and their parent’s grievances. The latter consist an expanded
psychological and social culture among the schools of any grade in Greece, needed to be reformed
systematically.

In addition, during the teaching mode, the past five years or more new technologies are
quite been introduced, in spite of the current difficulties of some school units not to be equipped
properly by the State, cause of financial impediments. The computers (or laptops) and the
projectors in combination with the interactive whiteboards, which are extremely in fashion
nowadays help largely the education cause by setting new tools, picturing the knowledge, making
it more handful and motivating the students to participate in their new role as student-participants
of a new digital era’®®. There is a catch though and happens to be illustrated in accordance with
their grammatical literature cultivation, which is rolling down pretty fast. This phenomenon
occurs, cause of the often usage of computer keyboard by the users who sustain the Latin
grammatical fonds replacing the Greek ones (Greeglish)'’®. The payoff of such a notorious
student’s attitude, caused most of the times by their hurry, is the gradual loss of the grammar and
language connection as a whole!”*. Furthermore, when research projects take place, students use
widely the internet to answer their assignment’s questions without paying much attention or giving
the appropriate care on initiating their mental mechanisms and their judgment attitude during the
work-process of their project!’?. Simultaneously, most of the times, teachers do not bother or are
not quite affiliated or experienced in getting into the problematic of the web page authorization
emerged during surfing in the web or the true /false discernment of the news cast. And that
illustrates a practical issue to be coped too.

Finally, concerning the above new technologies correlated with the COVID-19 pandemic
the distance learning issue emerges. Profoundly, Distant learning'’”® depicts an educational
magnitude of a great deal and importance that can be used in occasions like the one of COVID-19
pandemic occurred and of course still being a dynamic assistance in the service of the educators.
Upper Secondary students, all over Greece, embraced the State venture of using distance-learning
platforms in order teachers to continue their teaching and students not to loosen their schooling
touch. There were of course several initial problems of student’s participation or even proper
attention issues to the e-classes schedule. Despite all those issues and against all odds, the venture
made it in general, but another problem was illustrated: what might be the form of connectivity
between teachers and students during such a kind of distant teaching and learning mode?

169 Nikolaos K. Tselios, Nikolaos M. Avouris, and Sophia Daskalaki, "Evaluation of Distance-Learning
Environments: Impact of Usability on Student Performance,” International JI. of Educational Telecommunications 7,
no. 4 (2001): p. 356

170 As a phenomenon is determined as CMD (Computer Mediated Discourse) in Dimitris Koutsogiannis and Bessie
Mitsikopoulou, "Greeklish and Greekness: Trends and Discourses of “Glocalness”," Journal of Computer-Mediated
Communication 9, no. 1 (2006): p. 2

11 This conclusion is been driven by empirical observation for fifteen years teaching in Secondary and High Schools
in the extended area of Attika’s — Greece.
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The issue of connection is a large one, as it seems, and is also inherent with several groups
of diversified issues into the social and educational realm. But the main point remaining is how
the Biblical Connectivity could contribute positively to the diversified socio-educational
resolution.

Biblical Connection as A Resolution of the Diversified Educational Issues

As it has been illustrated, the term of connectivity seems to be derived from the Parable of the
Good Samaritan, cause of the connectedness effect depicted between the injured man and the Good
Samaritan'’. Afterwards, some serious educational cases needing deep consideration have also
been accounted in the appropriate frame of the Upper Secondary Education problematic in Greece.
In that case it would be extremely useful to see how connectivity, as some kind of guideline, could
be used in a therapeutic way'” of the above issues referred.

In order to explain the mode of thought and the methodology strategy analyzed in the
appropriate place, figure (1) follows accordingly which is been explained as follows:

Figure 1
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Promptly, the Parable is at the ultimate center of interest and after studying it carefully, the
social and theological message should be extracted for further analysis. The message itself is been

174(Luke 10:25-37, NRSV)

175 Therapeutic Pedagogy is being considered as a wider term including the Compassionate Pedagogy. The latter is
determined as followed: “Compassionate pedagogy is [a]n ongoing action of cultivating compassion in moments when
we are faced with pain of another, conflict, loss, betrayal, and disappointment. Compassion emerges when walls of
judgment and defensiveness crumble, clouds of confusion dissipate, and waves of fear and anguish dissolve into the
tender softening of acceptance, patience, and openheartedness.” It can be fully understood that all the above notions
are fully encompassed in the Parable of the Good Samaritan in Carrie L. Briscoe and Susan M. Arai, "Relational
reflective process as an act of compassionate pedagogy in therapeutic recreation," Leisure/Loisir 39, no. 2 (2015): p.
196
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widely covered up by the elements of the incidents and persons involved in the story are based on

the storytelling techniquet’.

The Parable’s nature as well and inevitably the main methodological consideration of the
work done is uncovering the incidental’s shell and heading to the core in which the message
dwells!””. During that process allegorical digging has been considered useful for the cause.
Therefore, through the allegorical deepening of the researcher and the Ancient Church Fathers
successful explication platform and contribution, the meaning of human and social connectedness
is usefully prompted in this context!’® and also provides a relative flexibility in combination with
the educational issues. So, the theoretical and practical distance between the type of the Parable
and the allegory is been covered up by the so called, in the present focus, Biblical Connection.
Otherwise, when the final point of the analysis tends to focus on the current educational matters
(been far more distant from the center of the circle — figure 1) the Biblical Connection extends its
nature and been transformed into Pedagogical Connection, because of its automatic relativity with
the educational issues.

At this crucial point, all the relevant pedagogical parameters have been focused are used to
transform the Biblical notions of the Parable into Pedagogical (Educational) Principles according
to Bernard Ramm’s Principalization Theory'’® and simultaneously having in mind the Gottingen
School’s interpretation Principle via Ernesti'®, who introduced a new reading context of the useful
Biblical Theories gathering, from which a new one under new interpretation circumstances could
be possibly emerged. This theory is called Intuition Theory and is being originated by Fichte’s
Philological research in the Bible. In this point of consideration, the Upper Secondary Education’s
specific issues in Greece comprise a brand-new situation remoted by the Biblical formality but as
the matter of fact being not irrelevant at all with the Biblical denotes of the Parable of the Good
Samaritan.

In this standpoint let’s see how connectedness (or connectivity) functions pedagogically.
The first issue described formerly in classroom involves a lack of connection between the
projection board and the received notes (teacher’s notes having been shared) by the students. That
signifies a shortcoming of adjusting the level of the notes to the comprehending level of Teacher’s
class. In other words, the teacher either fantasizes a leveled-up classroom, which does not exist for
the time being or is fully aware of the condition of the present comprehending ability of his/her
class but cannot fully adjust pedagogically his/her material, because of his/her own disability to
do so.

If the first condition occurs, then a socio-educational shock must take place so as to wake
the teacher’s intuition. This shock could be named, alternatively, a colleague’s shock, because in
a brief colleague conference, his colleagues (with or without their principal’s presence) should

176 Klaus Fog et al., Storytelling: Branding in Practice (Berlin: Springer Science & Business Media, 2011), p. 5

17 David P. Parris, "Imitating the Parables: Allegory, Narrative and the Role of Mimesis - David P. Parris, 2002,"
SAGE Journals, last modified July 22, 2016,

178 ibid

179 Jr. Walter C. Kaiser and Moisés Silva, Introduction, p. 72

180 Dilthey, Wilhelm Dilthey: Selected Works, p. 82
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expose their experiences have shaped during their own teaching course in the particular classroom-
target, testifying their own issues, acknowledging the prompts and minors of the particular
classroom, and boosting their colleague to acknowledge the real situation taking place!®:. The
colleague’s shock should be occurred as many times as needed for the shake of teacher’s best
adjustment, and as it is profound, presupposes a full cooperation of the teacher’s classroom?*®?,
This cooperation should drive much deeper to a connectedness among the classroom teachers as
well because cooperation comprises not only a typical form but a first essential step to the

attempted solution.

On the other hand, promoted connectedness illustrates an emotional strand!®® of the
cooperation among colleagues, being an essential part of the school unit, which tries to defeat the
teacher’s minors, adjusting his focus on the real teaching issue and empowers his psychological
and mental ability as well to detect his student’s issues. In a way, colleague’s shock, as a
familiarizing occurrence, demands catholic consciousness of the school unit reality cultivation
against any systematic individualism, a permanent teaching staff on hand, which can be
replenished in certain circumstances of administrative or teaching needs, empowerment of
bonds*®* among the teaching staff and between teachers and students consequently. When the
bonds are been restrained so does the connectedness in all directions of the school unit. Then
teacher realizes the level state of his/her classroom better than before. The therapeutic process is
an on-going process and not a static one.

In the second case, when his note adjustment consists a grammatical weakness, it is
proposed the abandoning of massive unit - lesson cohesiveness of his lectures and making effort
on focusing on the basic terms-words of his lesson trying not to use exquisite vocabulary or
complex explications but simple examples. Teacher’s own life experience, the nature environment,
the school library, the internet, and the simple conversation in class with the students could evolve
a better learning climate for both of them and arise new approaches for the teacher as useful sources
and paradigms. A considerable basic reminiscent on this point is that self-improvising is a good
tactic to feed the students when feeling academically staffed'®. As long as the problem insists the
same educational “prescription” must be restrained as long as his communication codes to be
simplified and as the time passes through, it will be quite noticeable that a gradually new
conversion code is occurred and new patterns of communication between them are developed. In

181 Fred O. Walumbwa et al., "Retracted: Authentically leading groups: The mediating role of collective psychological
capital and trust,”" Journal of Organizational Behavior 32, no. 1 (2009): p. 5, see also: Megan Tschannen-Moran,
"Collaboration and the need for trust,” Journal of Educational Administration 39, no. 4 (March 2000): p. 308,
Jennifer O'Day, "Complexity, Accountability, and School Improvement,” Harvard Educational Review 72, no. 3

(2002): p. 2

182 jbid

183 Mary E. Larkin et al., "Empowerment Theory in Action: The Wisdom of Collaborative Governance," OJIN: The
Online Journal of Issues in Nursing, last modified May 2008,
https://ojin.nursingworld.org/MainMenuCategories/ ANAMarketplace/ ANAPerio

184 ibid

185 Alisson - Lizzette Black, "Who am | as teacher? Promoting the active positioning of self within teaching realities,"
(PhD diss., Queensland University of Technology, 2000)

74



that situation, communication cultivationt®

classroom itself.

means driving towards connectedness with the

Secondly, there are always some personal standards in every social situation. Face, height,
smile, angry or happy style, color of voice, physical style etc. Those are illustrating some typical
formalities of a person (teachers included of course) that cannot be changed. There are also bias
formatted, either way, because human’s nature is consisted by the social curiosity’s characteristic
and the formation of verbal or insight social allegations especially towards individuals. So, it is
proposed teacher having a wide opened consideration during the quality assessment of his/her
students and better having no background listings of bad or wick students at all. Reserving their
standards and focusing on their improvement by what they expect of themselves consist a step
resolution. In that case teacher avoids graveness and embarrassment on behalf of the students,
retain a wide space to unfold his didactic strategy and to correct possible relationship mistakes, if
they have occurred during the school season and simultaneously creates a gate of connectedness*®’
which encourages for furthermore progress and healthy socializing.

Thirdly, the grammatical connectedness between thought and grammatical symbolism is
also an issue, which refers to the timeless search of humanity to retain mental endeavors and
researching through time. Grammatical depiction'®® is the ultimate intellectual weapon of human
to denote its presence, value, accomplishment, and concern not only as a psychological form of
need but as a true quest of intellectual immortality. Education through time is a mean to help
individual understand its position inside the world and grasp, whenever possible, the chance to
pertain intellectual accomplishments and exalt them through history. This short preface illustrates
the deep coherence of human and intellectuality of his/her into the realm of consciousness and
consists an element that has to be emerged, because if not, his intellectual contribution is equated
with zero (intellectual nihilism). The external manifestation of intellectualism is language
symbolism, and the latter has to be accurate during its formation and utility*®°. The possibility of
a non-accuracy drives to certain paths of mental and communication malfunction. Language
provides an identity between thought and reality*®°, so when language malfunctions are caused by
alien symbolism (created externally or within) being merged with the prime language symbols in
use could possibly cause serious long-term individual mental troubleshootings®®. So, there must
be a vigorous and absolute “match” between reality and symbolism, considered as a deep
intellectual and conscious connectiveness between. Greek language as such provides an extremely
large tool-case of mental expression and English language provides definitely a vast number of

18 Stephen W. Littlejohn and Karen A. Foss, Theories of Human Communication (Long Grove: Waveland Press,
2010), p. 2

187 ibid

18 Grammatical depiction means the letter and sentences formation through ages, the evolution of the grammatical
types and the evolution of the letter - symbols as well.

189 Xi Zhu, "A symbolism study of expression in text-based communication,” (master's thesis, lowa State University,
2015), pp. 1-4

190 Whorf asserts: “Language is what gives the thought its expression and thus shapes it; in other

words, thinking is determined by language” in Hemantt K. Jha, "Language and Thought (A Study of Language
Determinism and Language Relativity)," International Journal of Innovations in TESOL and Applied Linguistics 4,
no. 4 (May 2019): p. 2
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idiomatic phrases and concepts, which can be used separately and autonomously. In that context
and having in mind the student’s ingenuity and laziness, current software and hardware could be
structured or set up in a way that their functionality be depended on strict language parameters
utilities and not allowing so easily the language mixtures and mergence. On the other hand, the
encouragement to students to use both languages autonomously on their essays and the cultivation
of web-mutual chatting practices during non-school hours in the frame of school project progress
and afterwards the documents of chatting being handed via paper form over to their teacher could
possibly effectively encourage the narrowing of the greeklish phenomenon and deliberately
promote the symbolic and intellectual connectedness®2. Parental surveillance is not excluded in
either case.

Finally, distant learning seems to conquer a prior communication utility place during 21
century and the former is the resulting of the highest speed of technology expansion®®® and
evolution in combination with the electronic modeling of social administration. Individuals are
called to be adjusted to the new condition and furthermore to use new technologies for their best
interest and benefit. All this concept of speeding up the slow processes has to do directly with the
new technology emerging® but simultaneously into this complicated and sophisticated web nexus
and structure mere of human needs are being adjusted and embedded too. For instance, common
communication, sexual entertainment, advertising, public journalism, and many other human
needs have been incorporated to the web culture®®®. In fact, this adjustment functions rightly when
the common good is been served and the social progress is been considered seriously. Except of
the fact that not all of the human intentions are considered well mean, a tense of substitution of the
living culture experience by the web culture experience (or virtual experience) seems to be
projected widely as long as the personal identity is purposed to be under cover. In addition, web
culture experience fascinates and captures the brain functions in a dwell—prison stimulating them
addictingly all the time long. Apotheosizing the web culture experience against the living contact
experience leads to an idolatry®®® of an invisible web matrix, the cause of which possibly tends to
be the control and the manipulation of the brain and thereafter (why not?) of the soul of humanity.
So, in that case distant-learning occurrence must be increased in certain pedagogical issues and for
supplementary educational purposes, giving a hand to the mainstream teaching mode (live

192 jbid

193 Waynne B. James and Daniel L. Gardner, "Learning styles: Implications for distance learning," New Directions for
Adult and Continuing Education 1995, no. 67 (1995): pp. 23-25

194 ibid

19 pollay uses a handy metaphor of the distorted mirror, which reflects the reality in a distorted manner as if wanted
to say that web describes a reality which already exists. In this particular concept a question inevitably emerges: is the
high rank speed of the web function worth the cost of distortion or is it possible for someone to look through web lens
as if through our own eye? (the question came up by the researcher, but it is not been analyzed in this framework) in
Daniel W. Baack and Nitish Singh, "Culture and web communications,”" Journal of Business Research 60, no. 3 (2007)
19 This implies one of the contributions of this work concerning the remarkably close to be verified (if it has n’t been
already) hypothesis that the always rapidly advanced web technology, even if it did n’t deliberately mean to be its
direct purpose, indirectly and inevitably though is structuring a multi complex religion of knowledge, which gave
human the illusion of an ego - omnipotence provoking in such a way the heading to the destruction of the existence,
essence and idea of the one God in the human mind and soul. The alluded omnipotence is remarkably swept off by
the Parable of the Good Samaritan as a counterbalance measure, which definitely encourages human society to work
as united one via connectiveness according to the Biblical: “The Father and | are one.” (John 10:30, NRSV).
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Education) and on the other hand distant and other web utilities must not be prioritized by the
individuals as long as their social, mental, and ethical freedom is in stake. A Pedagogy of the
Digital Means'®” has to emerge not only concerning the technical issues and utilities but the human
psychological sphere as well in the realm of the family unit, being implemented on family groups,
the neighborhood systems under the auspices of the municipalities or the State itself. Growing in
human perspective means not to be utilized but utilize the means in our disposal rediscovering the
lost social and deep connectedness of the seeking and thirsty soul. That is the essence of the
connection between Upper Secondary Education and the Parable of the Good Samaritan.

In this standpoint, stage three (3) of the proposed methodology is also fulfilled. In addition,
an overview of the main points of analysis is provided by the table below:

Figure 2

Parable of the Good Samaritan Proposed Upper Secondary
Educational Implications —
Principilization
Connectedness between the teacher and
the intellectual and psychological
climate of his classroom through
colleague shock occurrence.

Simplifying the teaching communication
codes — improvising

Wide openness of teaching style
focusing on student’s improvement and
avoid learning devaluation of them.

Human Connectedness Software and hardware could be
structured in a way that their

The provided help of the functionality to be depended to strict

Samaritan formulates a condition language parameters not allowing so
of human empathy and connectedness  easily the language mixture and

among all the other values been mergence
illustrated
during the Parabolic telling. The encouragement of students to use

both languages autonomously at their
essays and the cultivation of the web-
mutual chatting practice during non-
school hours in the frame of school
project progress and with the condition

197 pedagogy of the digital means is related not only with the teaching of the web or other computer utilities and
functions but with the deeper purposes of the existence and practices of these utilities by human, so as the center to be
always the human being and the machines to be always the perimeter during his life.
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of handing over the documents of
chatting in a paper form to their teacher,
utmost contributes to the cause of
connectedness.

A Pedagogy of the Digital Means has to
emerge not only concerning the
technical sphere but the human sphere as
well in the realm of the family unit and
being implemented in family groups into
the neighborhood systems under the
auspices of the municipalities or the
State itself. Growing in human
perspective means not to be utilized but
utilize the means in our disposal
rediscovering the lost social and deep
connectedness of the seeking and thirsty
soul.

Conclusions

In this final stage is been considered extremely useful the seminal results of the present research
to be summarized in a system of conclusions right below:

a)

b)

c)

d)

f)

The Parable of the Good Samaritan (P.G.S. hereinafter) has not only a religious reference,
but it could dispose a social and therefore an educational perspective as well.

The P.G.S. fully supports the notion of connectedness (or connectiveness alternatively) of
human resources in classroom and in school unit in general.

The P.G.S. promotes also in an indirect (allegorical) but sufficient way around the
connection between teaching and effectively receiving the fruit of knowledge. It also
depicts, in a similar way, the connectedness of human nature itself, as a sum of potentials,
some of which happen to be the human’s intellectuality and symbolism. Those two
previous parameters are better understood though human connectedness as a mere message
of the Parable of the Good Samaritan. Actually, when effective human connectedness
occurs sender and receiver are functioning as one.

The P.G.S. contributes in a great perspective to the upgrading of the human
communication.

The P.G.S. signifies the jeopardy of the true origin of man (man is created by God) to be
lost, which denotes the human manipulation and the web idolatry worship and

Yes, the P.G.S. contributes in a gratefully manner into the upgrading of the teaching
courses in general in the context of the Upper Secondary Education in Greece and therefore
to the best teaching of the religious course too, proposing a new frame of philosophy and
practice of a cognitivist, social and psychological connectedness (regardless their specific
academic orientation) and therefore a way of structure of humanity as a whole. Notion of
connectedness remains at stake always, although can be used fruitfully in all social aspects
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of human praxis and towards this direction the Ph.Gs.” research from an educational point
of view could remain a vantage point of reference for such future endeavors.
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Abstrakty z konferencii

PUSHED TO THE MARGINS? REDISCOVERING THE PARATEXTS IN THE
REVELATION MANUSCRIPTS

Peter MALIK

In producing the Editio Critica Maior (ECM), the main research tasks concern the continuous-text
witnesses of the Revelation text proper, with the aim of capturing the textual history in the first
millennium of transmission. However, daily encounters with a multitude of diverse manuscripts
have opened up new avenues of inquiry, which must be pursued outside of the scope of the ECM
work. One of these is the study of ‘paratexts’, i.e. textual materials that surround, supplement, or
complement the main text of a literary work. The aim of this paper is to present first fruits of this
research, specifically an edition of marginal glosses in GA 2323 (Athens, Benaki Museum MS 46)
and an investigation into marginal alternative readings in GA 61 (Dublin, Trinity College MS 30).

Konferencia: Annual Meeting, Society of Biblical Literature, San Diego, 23. 11. 2019

P.BEATTY Il (P47) AND COMPANY: REINVESTIGATING THE PAPYRI
OF THE JOHANNINE APOCALYPSE

Peter MALIK

The Apocalypse of John has been something of an outlier within the Christian tradition, as
evidenced, among other things, by its peculiar canonical reception. As regards the earliest period
of transmission, however, the Greek Apocalypse is better attested than many an early Christian
work—the state of affairs which calls for further exploration. In this vein, the present paper seeks
to examine the relevant Greek materials from the late antique Egypt, and thus elucidate the book’s
earliest textual and material transmission. The bulk of the presentation will be comprised of the
summary of my recent research into the Chester Beatty Papyrus of Revelation (P47). In particular,
| shall give attention to scribal corrections; scribal habits; and the nature of the textual relationship
between P47 and the Sahidic version. As for the remaining manuscripts, they will be surveyed
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with a particular focus on their distinctive features such as book-format and scribal practices,
as well as textual characteristics, followed by comparative remarks and summary reflections. The
manuscripts from Oxyrhynchus in particular will receive special attention.

Konferencia: 74th General Meeting of the Society for New Testament Studies in Marburg,
1.8.2019

THE GREEK TEXT OF REVELATION IN LATE ANTIQUE EGYPT: A
PRELIMINARY SURVEY OF MANUSCRIPTS

Peter MALIK

The Apocalypse of John has been something of an outlier within the Christian tradition, as
evidenced, among other things, by its peculiar canonical reception. As regards the earliest period
of transmission, however, the Greek Apocalypse is better attested than many an early Christian
work—a state of affairs which calls for further exploration. In this vein, the present paper seeks to
examine the relevant Greek materials from late antique Egypt, and thus elucidate the earliest
textual and material transmission of this book. The manuscripts in question will be surveyed with
a particular focus on their distinctive features such as book format and scribal practices, as well as
textual characteristics, followed by comparative remarks and summary reflections. The
manuscripts from Oxyrhynchus in particular will receive special attention.

Konferencia: Annual Meeting of the Society of Biblical Literature in Boston, 19. 11. 2017
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THE CHESTER BEATTY PAPYRUS OF REVELATION AND ITS
EGYPTIAN FRIEND: PRELIMINARY REMARKS ON THE AFFINITIES
OF P47 AND THE SAHIDIC

Peter MALIK

In his seminal work on the textual history of Revelation, Josef Schmid focused primarily on the
Greek witnesses, amongst which he identified four distinct textual groupings: A C, P47 X, Andreas
and Koine. Versional support was cited only sporadically, and only to the extent it appeared in
then available critical editions. Even so, Schmid remarked that, among other witnesses, the P47 X
group is followed by both Coptic versions. This relationship, however, has never been analysed or
even confirmed. My recent research into P47 has identified various peculiar agreements with the
Sahidic version, agreements which necessitated further investigation. The present paper aims to
outline basic methodological issues involved in and preliminary results of such investigation.

Konferencia: British New Testament Conference, Edinburgh, 4. 9. 2015
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Recenzia

A Survay of World Missions

Robin Dale Hadaway, A Survay of World Missions, Nashville, B&H Academic, 2020, ISBN 978-

1-4627-7043-4, 338 s.

-

A SURVEY

WORLD

MISSIONS

Autor publikacie Robin D. Hadaway posobil
nielen ako misionar, ale aj ako ucitel
budiicich misiondrov a odboru misioldgie. s
dorazom na stretégie v krestanskej misii
publikacia aspiruje na Standardnti ucebnicu
na teologickych semindroch a univerzitach.

Uvodné casti analyzuju tedrie misie a

86

filozofiu misijnej prace z hladiska rdézno-
rodych pristupov. Vel'mi kratko sa venuje
vyznamnym osobnostiam misie v jednotli-
vych historickych obdobiach, kde spomina aj
Jana Husa, anabaptistov a vybrané vyznymné
osobnosti svetovej misie 19. a 20. storocia.
Tento prehlad je velmi stru¢ny, takze
Studenti maji na zaver kapitoly kratky
zoznam dopliujicej literatiry na Stadium.
Tento maju aj ostatné kapitoly, takZe sa
Studenti maji kam obratit o doplnenie
informacii z predmetu. Tato poznamka sa
tyka aj 5. kapitoly o svetovych
nabozenstvach. Pri  pouziti textu ako
ucebnice vo vysokoSkolskom $tadiu sa
vyskytuji obsahy =z tejto publikacie
v roznych omnoho podrobnejsie rozobe-
ranych predmetoch Stidia. Vzhl'adom na to je
to skor kniha vhodna pre zdujemcov o misiu,
respektive ako tvod do $tudia misiologie na
biblickych skolach.

Kazda kapitola sa dokladne zaobera roznymi
témami zapojenymi do rozvoja uplného
pochopenia globalnych misii. Zaoberd sa
problémami a prekazkami, ktorym misondri
celia. Kontextualizacia evanjelia v cudzom
kultirnom a naboZenskom prostredi je
spracovana inovativne (kapitoly 5-7).



Reaguje na aktudlne zdroje a smery
V rozvijajicom sa vyskume vo vednom

odbore misioldgia.

Kapitola o filozofii misie (¢. 8) spaja
porozumenie misijnych stratégii s ich
metodologiou, pricom reflektuje prax
misijnych organizacii vo svete. Aktudlnym
pristupuje  ku  konkrétnym
otazkam presahujucim do
Tému rozvija aj

sposobom

praktickym
plénovania
Vv nasledujicej deviatej kapitole o stratégiach

misii.

a metdodach misijnej prace, ktoré strucne
mapuje a hodnoti. Prechadza od kampani az
po metddy evanjelizdcia na individudlnej
baze. Nezabuda na socidlne potreby v misii a
sposoby vyuzitia médii. Samozrejme, Ze sa
V praxi metody prace kombinujl, autor ich
vSak prehl'adne vymenliva aj za ucelom

objasnenia moznosti ich  vzdjomného
prepojenia.
Rozne pristupy ku pochopeniu tulohy

misiondra a filozofie jeho prace autor prinasa
v podnetnej desiatej kapitole a v zaverecnej
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11. kapitole = naznacuje  buducnost’
rozbehnutych misijnych programov a kon-

cepcii realizacie misijnej prace.

Hadaway zachytava podstatu misijnej prace,
ktorda je dolozena v jeho =zavereénych
slovach: ,, Mame byt Jeho svedkami po celom
svete v sile Ducha Svdtého hlasajuc
evanjelium o tom, Ze Jezis zomrel, bol
pochovany a vstal z mrtvych, premienajuc
tych, ktori veria, v jeho ucenikov. To je
misia."

Publikécia je vhodnym zdrojom pre
Studentov misiologie, obsahuje vSak iba
uplne elementarne informacie tykajice sa
biblickych vychodisk misie, teologickll aj
historickl perspektivu s dosahom na sucasny
kontext v globélnej misii.

Doc. PaedDr. Viktéria SOLTESOVA, PhD.
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